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1. The diffusion of EI in Italy

By Centro Studi e Formazione Villa Montesca and CENEC – IT

The concept itself of EI is knowing a lot of popularity between the businessman and the

big companies managers, who used the “emotional” way to improve the business performances.

The project concerning Emotional dimension that have already been developed in Italy concern the following themes and objectives:

1.
Project to teach to the students how to manage their emotions through:

1.
Sport activities

2.
Drama

3.
Cinema

4.
Doing scientific experiments in groups 

2.
Many projects are based on the integration in the classes of students with special 

needs making the other “normal” students getting used to considering  them positively and enriching reciprocally the personal behavior  

3.
Many projects based on the dimension of the emotions concern business and trade 

Relationships

EI IN ITALIAN SCHOOLS

In Italy there are diverse applications of EI, and perhaps the most significant issue regarding EI is 

the lack of a specific methodology to facilitate the development of Emotional Intelligence into the 

schools. For these reasons a variety approaches have been checked and we’re presenting the most important ones concerning the use of EI in schools.

The QUITE project is introduced by 25 public and private schools of the Provinces of Bergamo, Brescia, Corno, Milano, Cremona. The QUITE project intends to manage some innovative actions that can develop, in a synergetic manner, various aspects of the “intelligence” into the school: 

· to acquire knowledge elements on the idea of quality and on its definition and formalization in the educational context (contextual, reflective and academic intelligence) 
· to study the functioning of the organization of the time-school of the institute (strategic intelligence);

· to deepen the conceptual characteristics and to test in the school the operational modalities of an educational environment full of significant learning opportunities and  properly supported by technologies, able to prevent the dispersion and to foster the self-orientation of the pupil (pedagogic, reflective and collective intelligence); 

· to deepen the meaning of the relationship teacher/pupil, above all in the circumstances of difficulty and disease (emotional, ethic intelligence); 

· to manage training activities of the educators about the contents above with groups of teachers from various schools, using participatory and interactive methodologies (academic, reflective and collective intelligence). 

So, the project, through inter-school work groups, supported by consultants, aims to:

· search the essential theoretical and conceptual instruments that can inspire the educational action and the reflection on it;

· analyze examples of real situations, by underlining their problematic aspects and determining the improvement prospects;

· elaborate and pilot operative models that can be used in various contexts;

· define models of documentation of the experience that allow their communication with the aim of creating a kind of exchange where the good practices can be optimized”

“La mente abbraccia il cuore” Project, managed by the SIE Centre (Sviluppo dell’Intelligenza Emotiva) of Moncalieri Torino for the primary and secondary schools (50 schools all around Italy)

It schedules curricular seminars on  the EI intended as the ability to use the emotions in order to motivate oneself to the realization of the personal, school and work aims and to better face the relational difficulties. The objectives pf the project are:

· To teach to name and to put in words the variety of emotions.

· To develop the self-awareness, that is the ability to recognize, respect and manage one’s emotions

· To promote the subjective motivation to reach learning and growth objectives

· To improve the empathy, that is to foster the listening and the understanding of the emotions of the others

· To increase the capacity to have relationship with the others, understanding them and facing the relationship problems

emozionARTI project where, through the use of instruments related to the language and to the child world (play, dramatization, nursery rhyme, tales, theatre), users are favoured to put in words the emotions, the communications and the problems.

FOR MOTHER EARTH® project, which is related to the experimentation, in the Schools of every order and degree, of long-term projects and thematic courses for children, adolescents and students of the secondary schools and long-term projects for the training of nursery educators, teachers and parents.

2. The diffusion of EI in Cyprus
By Intercollege – CY

The LETHE- LEarning THrough Emotions – Project n° 129937-CP-1-2006-1-IT-COMENIUS-C21 aims to first survey and analyze in various European countries the perceptions of university professors, school headmasters and school teachers regarding Emotional Intelligence (EI).  It also aims to investigate the extent to which EI is incorporated in the School Curriculum. Through this survey analysis it aims to promote awareness of the concept within Universities and Schools and thus help in the incorporation of the concept in the curriculum of courses. Finally the project will result in the development of an e-portal that will provide an e-guide to EI for teachers and students.  

The rest of this paper is organised as follows: In Section 2 we provide a literature review and explain the concept of Emotional Intelligence. In Section 3 we present the analysis of the results of the survey, conducted through questionnaires, university professors and school headmasters and teachers in Cyprus. In conclusion, we briefly address the main issues arising from the analysis of the survey results.

 “Emotional Intelligence” is a term that was first coined by psychologist Peter Salovey of Yale University and John Mayer of the University of New Hampshire. It was used to describe the ability to understand one’s own feelings and the feelings of others, as well as the control that people have over those feelings, in a way that enhances living. The term was made widely known by Daniel Goleman in his 1995 groundbreaking book “Emotional Intelligence: Why it can matter more than IQ”. Goleman uses extensive scientific research to prove that people with high emotional intelligence tend to become more successful in life than those with lower emotional intelligence, despite their classical IQ scores.

The crux of this argument lies in understanding that emotions play a crucial role in determining how people feel, behave, act and react in their everyday lives. It is emotions that essentially “navigate” people’s lives, and determine the way in which they communicate, the extent to which they perform, concentrate, absorb or process information, and the degree to which they portray motivation. “[…] in navigating our lives, it is our fears and envies, our rages and depressions, our worries and anxieties that steer us day to day. Even the most academically brilliant among us are vulnerable to being undone by unruly emotions” (Goleman, 1995). Emotions even impact upon the state of our physical health, as, according to Goleman, our central nervous system can affect our immune system, and thus there is a connection between people’s emotional state and illness: "People who experienced chronic anxiety, long periods of sadness and pessimism, unremitting tension or incessant hostility, relentless cynicism or suspiciousness, were found to have double the risk of disease – including asthma, arthritis, headaches, peptic ulcers, and heart disease" (Goleman, 1995).

The relationship between emotions and the learning process is considered to be an important one. Traditionally, intelligence was directly linked to cognition and skills. In the case of cognition, a child’s ability of understanding mathematical problems and equations was usually taken as a measure of his/her intelligence. In the case of skills, a child’s technical ability, such as wood crafting, was taken as a sign of intelligence. Nevertheless, even though these classical types of measuring one’s intellect could prove useful in estimating a student’s grades and academic performance, they could often prove to be very poor indicators of one’s professional and/or personal life success. So clearly there seems to be a missing piece to this puzzle. What is it, after all that essentially determines one’s overall success in life?

As Gibbs accurately puts it: “For most of this century, scientists have worshipped the hardware of the brain and the software of the mind; the messy powers of the heart were left to the poets. But cognitive theory could simply not explain the questions we wonder about most: why some people just seem to have a gift for living well; why the smartest kid in the class will probably not end up the richest; why we like some people virtually on sight and distrust others; why some people remain buoyant in the face of troubles that would sink a less resilient soul. What qualities of the mind or spirit, in short, determine who succeeds?”  (Gibbs, 1995). So enters here Goleman’s “emotional intelligence” concept, which suggests that the key to success is the individual’s ability to reason with his/her emotions and use those emotions in a constructive way, which enhances the individual’s performance as wells as his/her social interactions. In fact, Goleman found that emotional intelligence was more important than cognitive intelligence and technical ability. And contrary perhaps to cognition and skill, emotional intelligence is something that can evolve, as it can be taught and it can thus be learned. As Goleman supports, through the learning process emotional intelligence can be acquired through practice, motivation and feedback.

More specifically, he supports, emotional intelligence has five elements. These are namely, self-awareness, self-regulation, motivation, social skill, and empathy: Self-awareness refers to the ability of knowing one’s self and deeply understanding one’s emotions; self-regulation concerns the way of handling one’s feelings, so as to act and react appropriately; motivation is the idea of pursuing a goal with determination, despite possible setbacks; social skill is how people manage interpersonal relationships; and finally, empathy refers to the ability to recognise how other people feel. The learning process should involve acquiring all these competencies, as they enhance a student’s confidence, interest, self-control, concentration, as well as his/her communication and cooperation skills. 

 “Nowhere is the discussion of emotional intelligence more pressing than in schools, where both the stakes and the opportunities seem greatest” (Gibbs, 1995). The role of emotional intelligence in schools indeed seems to be very important. The five elements of emotional intelligence (identified in 1.1 above) are essential components which may enhance a student’s ability to process information, as well as his/her concentration, motivation and communication. If students learn how to control and use their emotions in a way that enhances learning and improves social contact, and also learn to understand the feelings of others, then they are more likely to succeed in their lives. 

Emotional intelligence is not something that people are born with, but it can be acquired through time: “When we think of brilliance we see Einstein, deep-eyed, woolly haired, a thinking machine with skin and mismatched socks. High achievers, we imagine, were wired for greatness from birth. But then you have to wonder why, over time, natural talent seems to ignite in some people and dim in others” (Gibbs, 1995). The answer to this lies in the fact that the missing factor to this equation – emotional intelligence – can be acquired and raised through time. It ought to be emphasized, however, that if efforts to raise one’s emotional intelligence start from an early age, i.e. from school, kindergarten (even within the family unit), then it is more effective. As Kusché and Greenberg support, “although emotional growth takes place throughout life, childhood is a time of especially rapid maturation” (Kusché and Greenberg, 2006). The role of emotional intelligence in schools can thus prove to be very helpful in raising students, who will be better equipped to succeed in their later life.

In order to raise an emotionally intelligent student, learning environments should be adaptive and transformative. They should be able to employ the principles of the theory of emotional intelligence, and educators should understand this approach and embody the fundamentals into their teaching. This is essential in order for students to succeed both academically, as well as professionally, but also – and more importantly perhaps – in their personal lives. “Educators can point to all sorts of data to support this new direction. Students who are depressed or angry literally cannot learn. Children who have trouble being accepted by their classmates are 2 to 8 times as likely to drop out” (Gibbs, 1995). 

In other words, it is not only the marks that students score in tests and exams which reflect on their intellect. As Low and Nelson argue, “test scores reflect only a small part of learning that is important in academic success, career effectiveness, and personal well-being. We lose the true concept of education when we equate education and resultant learning to information retention, information transfer, and test taking” (Low and Nelson, 2005). What students need to acquire and develop is the ability to think and the way that they need to behave and react in certain situations. They need, in other words, to develop wisdom. “One does not have to be old to be wise. Young children can learn skills that allow them to behave wisely and effectively, for example interpersonal skills, dealing with strong emotions, time management, goal achievement” (Low and Nelson, 2005).

Educators then must teach children these elements, because developing a child’s character is important in raising an emotionally intelligent individual, who is more likely to succeed in his/her later life. According to Cherniss and Goleman, “[…] it is character, not just how smart we are, that makes the difference between a fulfilled life and a wasted one. But in the new world of work, these abilities are more important than ever. With constant change and downsizing, people in every field need these competencies to survive. […] Educators can prepare children for this new world of work by helping them to learn those socio-emotional competencies that are most critical for success. We owe our children nothing less” (Cherniss and Goleman 2006).

3. The diffusion of EI in Bulgaria
By Cei – BG
The official scene  (The National programs of the Ministry of Education and Science)

The national programs are the best to show the top priorities in the official educational system, as they reveal the gaps to be filled, and the main objectives to be met. Here are some of the currently running national programs: 

NATIONAL program   “The school – a students’ territory”

Description of the program:  The natural process of engaging the imagination, the interests, and the talents of the students will undoubtedly cooperate for their physical, intellectual and personal development. The notion of school life has to be reconsidered and reframed, so that the students can perceive their school as something more than just an educational centre, but also as a community with specific life and traditions. A symbolic ritual school system has to be invented in order to motivate the students to participate in the school life and to enforce their sense of belonging. 

National program “Development of the school and pre-school education and preparation” 

Description of the program: Bulgarian education has to become a new national priority and its aims need to be redefined. This program is based on the understanding that the main value of the educational system must be the child (the student). The interests of all other participators in the educational process have to be submitted to the main objective – equal access and qualitative education for the children. Bulgarian school needs to become contemporary, accessible and valuable.  

NATIONAL plan “Integration of children with special educational needs in the public education system” 

Description of the program: Integrated learning means including disadvantaged children in the official educational sphere. Education is a universal right and integrated learning aims to ensure an equal access to effective education for all children. This method positions the child in the centre of the educational process and affirms that children are individuals with different educational needs. 

Overall conclusion: Apparently, if applied in all three programs emotional learning would be very efficient. It can be a perfect tool for “engaging the imagination, the interests, and the talents of the students” in program number one. It is the most suitable method for “provoking independent thinking, developing practical abilities and encouraging personal growth” in program number two.  It can be a very positive and productive technique for the integration of disadvantaged students, as is the aim of program number three. Still, although some similarities might be observed between the aims of the national programs and those of the emotional learning method, it is obvious that there is no national program directly aimed at presenting the emotional learning methodology. As a conclusion, we can assume that Emotional learning is not well known and widespread in the official governmental educational structures of Bulgaria.

“Off the beaten track” or the “non-governmental” side of innovative learning

Is emotional learning better known in the non-governmental field? Here are a few examples of similar innovative educational methods, practiced in Bulgaria. 

Educational approach “LIFE SKILLS” 

Description of the method:  The 20th century requires a more pragmatic and humanitarian education. Therefore, the “life skills” project is oriented to finding new opportunities for the establishing of personal and social development in school. “Life skills” is a tendency, supporting the process of total humanitarization of education.  It attempts to establish a new pedagogical culture. 

techniques

Experiential learning method

Description of the method: Experiential learning is a process, based on four main components: experience, analysis (reflection over one’s experience), conclusion and application. Experiential learning means changing the behaviour of an individual by practically applying the conclusions made thanks to his/her personal experience. An individual contemplates over his/her knowledge, selects the most important and valuable parts, and eventually applies what he/she has learnt in his future experience. 

Overall conclusion: Obviously, innovative learning practices do exist in Bulgaria. Both of them are quite similar to emotional learning, considering their aims. Some of the above-mentioned strategies even include learning through emotions as a significant unit of their methodology.  Still, the research shows that emotional learning by itself has not been a popular practice in Bulgaria so far.
4. The diffusion of EI in Germany
By University of Saarlandes – DE

EI – or more broadly: integrating emotional, social, or narrative forms of education in the classroom – is a topic that is at large accepted by these professionals. All university professors we asked do know the term of “Emotional Intelligence“. Headmasters and teachers do not generally refer to this term, but almost generally know about the aim behind and the methods necessary to conducting emotional forms of teaching and learning. 

Acceptance, however, is split. While all questioned university professors think it makes sense to further implement emotions in the process of learning and teaching, the degree of acceptance diminishes depending on the position in the education hierarchy. It is accepted by about two thirds of the headmasters, but only by a little bit more than half of the ‘ordinary’ teachers. Even less have personal experiences with EI in the school context: about one third of both ‘ordinary teachers’ as well as headmasters, and even less so of university professors. Those who have worked and taught with the means of EI, however, have as a general rule made good experiences. 

The importance to implement emotional aspects in the context of teaching and learning has risen in the last years, according to the professionals that were asked. General explanation is that society needs other (more so ‘soft’) skills and competences than some decades ago, that seem to be acquired better through emotional forms of teaching and learning. It seems to be accepted that digital media play a role in this development. 

Thus the professionals believe that the general acceptance of emotional forms of teaching and learning have risen in general, that is: in German society as a whole, too. However, neither curricula nor everyday life at schools yet reflect this general change, according to the experiences and opinions of those that were questioned. 

Almost everyone we asked also agreed to that teachers should be efficiently and sufficiently trained to use and consider EI in the educational process. However, this seems to be another major obstacle in Germany. 

It was already mentioned that those professionals who have integrated EI in their classrooms have as a rule made good experiences with integrating emotional forms of teaching and learning. 

The results concerning the pupil’s knowledge seem to be good; those professionals who have experiences with EI insist on that pupils at least don’t know less than pupils from traditional classes. In contrast, pupils that underwent emotional, social or narrative forms of education seem to have learned with more pleasure, with the impression that it seems to be ‘more easy’ to learn, that they even have ‘fun’ when learning; they thus seem to have been willing to hold on longer on the very subject and even seem to be more open-minded for (further) learning in general. Thus the advantages of emotional forms of teaching and learning seem to be quite convincing. 

However, one has to take into consideration that emotional forms of teaching and learning seem to take more time than traditional forms of teaching, at least according to the opinions of the professionals we questioned. This seems to be one of the main obstacles in relation to or at least an important change to the forms of learning our curricula focus on, in so far as the professionals we interviewed are concerned. 

Another major obstacle seems to be that there obviously exists a part of each class or group who cannot cope with the ‘more easy’-forms of learning, that even have the impression that having ‘fun’ contradicts serious learning. General acceptance also depends on this fact. Headmasters and ‘ordinary’ teachers insist that the willingness to engage in emotional forms of teaching and learning seem to diminish the more the closer the pupils come to important tests and especially the closer they come to their final exams. In these periods, parents, too, seem to insist on traditional forms of learning. The professionals we interviewed took this as a hint that even if emotional forms of teaching and learning are said to be generally accepted, it seems to be thought of by pupils as well as by parents as one method that from time to time might be tried out, but not as a general, and generally useful, approach to learning. 

Those with good experiences with emotional forms of teaching and learning thus insists that more has to be done to broaden general acceptance of EI in classrooms. (However, we also quite often  got the feedback from professionals that it also depends on the subject on whether to include emotional forms of teaching and learning). 

5. The diffusion of EI in Spain
By CECE – ES

Emotional Intelligence: what is it?

a.
Ministry of Education: Emotional Intelligence. Also is called sometimes emotional quotient ("EQ"). The individuals with emotional intelligence are able to be related to others and to feel compassion and empathy; they have developed social abilities properly, and use this knowledge to direct to its actions and their behaviour. The term was coined in emotional during 1990

b.
The emotional intelligence is essential to specially increase the professional yield and the personal well-being and in complex professions, like they are the ones that include the personal relations like a centre and a main goal of the activity: Education, Human Resources, Communication, etc

c.
 Emotional thoughts are often accompanied by second order thoughts relevant for perceiving and regulating emotions. 

Raising an Emotionally Intelligent Student: the rule of EI in Schools

The teacher has to commit itself in developing his own emotional intelligence. 

With respect to the use of own emotional intelligence the teacher will have to be able:

To express properly their feeling related to their students
To use the methodology of planning based on goals and resolution of problems.
To put in practice self-motivation strategies.
To control its negative moods and to manage its emotions suitably.

To show its empathy and capacity of listening.
To develop self-confident conducts, handling suitably the conflicts that take place in the classroom.
As the curricula are full of new subjects and agendas, the professor has to integrate the own classes on feelings and relations with other subjects already taught

It is essential that the teachers understand that education is much more than transmit knowledge and that the family and the members of the community should be implicated into the scholar activities. 

It has been verified that the programs of emotional alphabetization improve the academic qualifications and the scholastic activities.

Emotional intelligence is a combination of abilities that the teacher would have to learn for two reasons:

because the classrooms are the model of adult partner-emotional learning with a greater impact on the students and because the investigation is demonstrating that suitable levels of emotional intelligence help to confront with greater success the daily misfortunes and labour stress, which the professors face in the training centres.

The teacher is a person with a enormous influence into the emotional development, so he should be conscientious of the use of these abilities in his work.

The teacher’s work implies the following activities (Abarca, Marzo y Sala, 2002; Vallés y Vallés, 2003):

The emotional stimulation and the appropriate expression of the positive feelings and, still more difficult, of the negative feelings
 the establishment of the appropriate situations, (team building, resolution of conflicts, …) which develop the emotional capacities and the interpersonal conflict resolution;

The teaching of empathy abilities, as active listening, helping, supporting, open mind, 
We can not forget that the parents are the main responsible of the integral education of their children and the teachers are just their collaborative partners

The characteristics of the Emotional Intelligence students are: 

They have a good level of self-esteem 
They learn better and more

They present less behaviour problems 
They feel well with himself
They are positive and optimistic 
They have the capacity to understand the feelings of the others 
They resist better the pressure of his colleagues
They remount the frustrations without no many difficulties
 They are happier, healthful and more successful
6. The diffusion of EI in Portugal
By Iafe – PT

In Portugal there are great concerns and attempts to find effective solutions to certain types of difficulties that arouse in schools, namely conflicts in playgrounds, violence situations between students and teachers and leaving school after the conclusion of mandatory education (9th grade). Some of the attempts make use of concepts similar to the one of EI, however they are not made in a structured way, by using an action plan, but instead they are made informally and intuitively.

Nowadays it’s commonly accepted that individual’s development begins early in the intra-uterine period, and it goes up to final adolescence/early adulthood, involving family and school and being influenced by religious matrices. According to this, a plan of action should then involve School, Family and religious agents.

EI must be used in schools in the relationships between teachers and other members of the school, with parents and with students. There are some schools that maintain close ties with family and with the community, trough parents associations, as a way of starting making use of EI. Schools must simultaneously be worried about all the requisites that make part of professors’ concept of skills defined by Perrenoud.

EI in School improves the vision of Teaching process versus Learning process because it works on problem solving through projects proposing complex and challenging tasks making use of active, cooperative and stimulating pedagogy.  Together with this active pedagogy there is also an affective dimension intersperse with the learning process and in this process the interaction also happens with the teacher through his beliefs attitudes and emotions. When the teacher has enough self knowledge in order to work with these dimensions he can positively promote emotional reactions contributing to creation and solidification of favourable learning attitudes.

EI must be integrated on teachers’ initial and continuous training so to prepare them to the active role they are expected to play on the emotional pedagogical process facilitator of emotionally developed students’ learning and education.

According to Portuguese reality, the best strategy is to adopt the constitution of teachers’ teams in each school, able to promote EI and simultaneously train other teachers, extending the interventions and results in this domain. This strategy will allow within 15 to 25 years the observation of improvements on EI use in Schools.

There is in Portugal since 1976 an interesting model that can be used as an example. As result of the identified need of respecting individual differences and treating students with love, “Escola da Ponte”, a state School, has at present 160 students (with ages from 5 to 13 years old) tutored by 29 teachers. This School makes use, amongst others, of the following affective pedagogical instruments: School Assembly, with students’ rights and duties; Informal debates which promote students ability to reflect; “Secrets’ box” for pupils to express their problems, feelings, fears and emotions; “I already know”, a students’ autonomy promoting activity; “I need help”, an activity in which the student is stimulated to ask for help; Teacher/tutor, an activity in which the teacher acts as a tutor and is responsible for 8/11 students interacting with their parents; Responsibility groups, an activity in which students’ are involved in School responsibilities.

LETHE project will bring added value to Portugal giving the opportunity to promote and transform many other Schools which can adopt “Escola da Ponte” model, or any other resulting as an output of LETHE project, in order to make learning and development more effective on individual’s educative and upbringing process.

7. The diffusion of EI in Finland
By Euneos – FI

Finnish teachers feel the need of emotional approach in schools

The Jokela school shooting resulted into deaths of nine people on November 7, 2007. The tragic event occurred at Jokela High School, a public secondary school in the town of Jokela, Tuusula municipality, Finland. The incident brought the Finnish schools into publicity in a way no one could have expected. It was a shock for the Finnish people who had been used to a positive feedback about the great successes of our schools in PISA studies of OECD. 

The tragic event in Jokela made us, Finns, painfully ask about the emotional situation of our schools. 

One answer was already given in the interviews where 54 teachers and headmasters were asked about their opinions concerning the role of emotional intelligence in schools. The research was made in Finland by the Comenius 2.1 action LETHE, Learning Through Emotions, in autumn 2007. It was an unfortunate coincidence, of course, that similar questions were asked by the Finnish public after November 7, 2007. 

The answer of most educators was: there is less concern about emotions in Finnish schools than most teachers and headmasters would suggest. Their opinion was in line also with the views of three Finnish professors who were interviewed for the LETHE project. Less than a fifth of the 54 educators found the situation good enough when asked about the role of emotional intelligence in educational processes in Finland. 

Sharing the opinions of teachers, all three professors, Seppo Tella, Kirsi Tirri and Tapio Varis, pointed out, however, that emotional approach should not be confined to a strict concept, like “emotional intelligence”, but it should be considered from a wider theoretical point of view.

The emotional approach in Finnish schools

The assignment of the LETHE project to research the emotional approach in Finnish schools was performed by Mrs. Viljenka Savli and Mr Ilpo Halonen. Both researching teachers attended to the 1st LETHE meeting at Villa Montesca, in Cittá de Castillo, Italy, at the beginning of June 2007. After summer holidays were over schools started in Finland in the middle of August 2007. Researches were made after that among teachers in different parts of Finland in autumn 2007. Mrs Savli also collected corresponding information from Slovenia to enable better formulation of questionnaires and to make some comparison. 

Before research was launched, there was a preparatory phase of collecting links to materials with EI dimension on Finnish web sites, creating a bibliography of such materials and making an English list of researches covering EI in Finland. Questionnaires with 16 different questions were prepared both in English and in Finnish for interviews. Five questions were open-end questions. Both questionnaires were uploaded onto the web. Interviews in English were performed in the teacher-in-service training seminar of language teachers at OPEKO, the National Centre for Professional Development in Education, in Tampere Finland. Mrs. Savli interviewed Slovenian teachers. Some hundreds of Finnish teachers, headteachers and educators were asked by Ilpo Halonen per email to visit the Finnish questionnaire page in the Internet. Thanks to the Local Broadcasting Network it was possible to get answers, which is not so easy these days as people are bored with different kind of Internet questioning. 

The research is based on collections of answers (.xls) of 54 teachers and headteachers from Finland and a collection of 7 headteachers and teachers from Slovenia. Before their detailed analysis of the research the answers in Finnish were translated to enable the presentation of the results in English. Finally, the results were published in the eJournal http://www.ejournal.fi/lethe where all Finnish materials were uploaded onto, and partly published. 

The video interviews of Finnish professors

Three Finnish professors, Seppo Tella, Kirsi Tirri and Tapio Varis, were interviewed for the LETHE project. Their interviews were videotaped; the video materials were edited and uploaded onto the web. They will be all equipped with English translations, part of them with subtitles and the others in English speech.

All three professors have international reputation as scientists and university persons, and they have been most active in human sciences. Both Seppo Tella of Helsinki University and Tapio Varis of Tampere University were interviewed on-site in their university premises, Tella in Helsinki, and Varis in Hämeenlinna Finland, in the premises of Tampere University. Professor Kirsi Tirri of Helsinki University was working in Stanford University California USA at the time of the interview, so she gave her interview on-line in a video meeting (Flashmeeting of Open University, UK) on the Internet. 

The video interviews of the professors are fresh, first-hand material about the topic, and they contain unique information and most valuable views of experts. The link to the web site where downloadable videos are presented can be found in the eJournal http://www.ejournal.fi/lethe .

Other relevant points of view

Ilpo Halonen and Viljenka Savli, the staff members of the Finnish LETHE partner Euneos, participated in the 2nd meeting of LETHE in Porto, Portugal, at the beginning of November 2007. They gave a presentation about the so-far results of LETHE project work in Finland, and were active in discussion about future tasks. Later, they exchanged ideas about how to realize the E-Guide needed for promotion of emotional approach in schools.  

Both the LETHE research and the opinions of the experts show that there is a need for emotional approach in Finnish schools, and also a need for an E-Guide to immaterialize the emotional dimension. 

Since the Finnish partner was involved in the project, dissemination about LETHE activities was made in Finland on a small scale. Now that there is more to tell about the project, more emphasis will be laid on dissemination. 

8. The diffusion of EI in Turkey
By Firat University – TR

One of the most important elements in the development of a society is humans. People with self-confidence, who know their own talents and interests, make good decisions, have peace with themselves, have empathy, are productive and adaptable, know their responsibilities lead a successful and happy life. 

Today it is clear that a cognitively oriented educational approach which excludes and even ridicules emotions and other inner processes, and is solely based on reason and perceptions cannot make people happy and cannot show the way to self actualization. In the process which started with the Enlightenment and continued with visual technological inventions, many philosophers marked the eye and the ear as superior senses and the emotions as inferior senses. This approach later came to be known as the “universal truth” with the help of materialist philosophy and behavioral psychology. Under the influence of this approach, schools largely concerned themselves with external arguments, and learning was treated within the context of stimulant-reaction for all organisms. For many years, “good education” was defined as the transmission of well-designed content by well-educated teachers in well-equipped schools to individuals seen as passive organisms. With a modernist approach, education was long accepted as the major tool for adapting the individual to the society. Individuals were only seen in relation to their social roles and tasks. However, it should not be forgotten that people have souls. A rather cognitively developed individual who has a lot of knowledge can at the same time be an egotistical, self-centered brute. The holistic development of humans is only possible with the satisfaction of the mind, body, soul and emotions. Neglecting the human soul, inner processes or emotions may lead to the production of unhappy, dull, anonymous, unnoticeable people. Contrary to the approach which restricted science to logic and senses, the famous 12th century Turkish poet Yunus Emre brought together the scientific and metaphysical dimensions as follows: “Science is knowing science, science is knowing the self, if you do not know yourself, what good is it to have an education”. By this, he emphasized the importance of inner processes. Similarly, a Turkish proverb says “That who does not know what he feels, cannot know what others feel”. Another one mentions maturity in education: “A bird needs two wings to fly: one is material, the other is meaning”.  Recently, modern psychology has also seen the rise of inner processes and emotions in learning, understanding the universe and knowing self. Examples for this trend may be Gardner’s intrapersonal and existentialist definitions of intelligence, Goleman’s emotional intelligence, and concepts such as sensitive and spiritual intelligence.  

The responsibility that falls upon the shoulders of modern educators is to come to realize the inadequacies of the Enlightenment and Modernism, and to search for ways of knowing and discovering self. To this end, metaphysics and a combination of Western and Eastern philosophies are as important as positive sciences. 

Education is the planning and implementation of all educational processes within the array of mind, body, spirit and emotions. It is the development of teachers as scientists, artists and guides. It is important that senses and emotions other than the eye and the ear should also be allowed to enter the classroom. In order to assist people’s self discovery process, emotional education and emotional wisdom should be emphasized and educational methods to this end should be sought after. Thus, nano-technological and neuroscience data from positive sciences should be coupled with Western philosophy and Eastern mysticism, thus emphasizing a multi-dimensional understanding of education. In this context, the school staff especially as managers and teachers should be trained about emotional learning and the school curricula should be designed emphasizing emotional learning as well.

In brief, it should not be forgotten that emotional intelligence increases human competence and that the mind cannot work properly without it. In order to develop healthy, balanced, self-actualized individuals with strong personalities, investment should be made in emotional intelligence.

9. The diffusion of EI in France
By UVSQ – FR
A research team from the Centre d’Economie et d’Ethique pour l’Environnement et le Développement (C3ED) at the University of Versailles is currently looking into the role of Emotional Intelligence (EI) and education in France. Their research forms part of the LETHE (LEarning THrough Emotions) project, funded by the European Commission. The C3ED team has distributed a questionnaire to school directors and teachers in France to ascertain their level of familiarity with, and interest in, Emotional Intelligence-based teaching approaches.

Speaking with education professionals and other researchers in France confirmed that EI is not part of the national curriculum or teachers’ official training. Mr Jean-Pierre Croisy, a trainer of teachers at the l’Institut de Formation des Maitres à Versailles, explained that teachers’ training in France is: “...preoccupied with the cognitive mental process and the logic of a subject... [In this,] there is no place for the emotion.” While the final results of the questionnaire will not be available until January 2008, early results indicate that teachers are clearly interested in knowing more about EI and would like to participate in courses or training seminars on Emotional Intelligence and education. Mr Croisy acknowledged the demand coming from schools and teachers, and is actively promoting ‘speaking groups’ of teachers who come together to talk about what they feel when they are teaching and what they feel in the relationship with their students.

A number of French researchers in the fields of psychology and the medical sciences are working on issues related to EI and the education of young children. As part of a research programme on the “School and Cognitive Sciences,” Mme Jacqueline Nadel in collaboration with Mr Robert Soussignan, wrote a chapter titled « Développement émotionnel : régulations et dysfonctionnements » (“Emotional development: regulations and dysfunctions”) in the book: «Les Sciences cognitives et l’école» (“The Cognitive Sciences and the School”. The following extract highlights the severity of the deficiency of Emotional Intelligence in the education system in France:

“…the normal functioning child receives no education at all during the schooling process in subject matter having for its objective to exploit in a reasoned and explicit way the specific ‘capital’ of the emotions... Only those aspects of emotion linked directly to attention, interest and motivation are taken into account in the methods and teaching traditions. Education on and of emotion at school consists mainly of a social control based on constraints and rules. The recent interest in emotional intelligence and its role in cognitive success could well lead to a radical reappraisal and reorganisation of the place given to emotion within the school…” (Translated from the original in French)

The C3ED team recently interviewed Mme Judy Churchill (www.judychurchill.eu), an international consultant who works with the International University of Monaco to improve students’ exam success based on EI learning processes. She also conducts workshops for companies, including a number of leading pharmaceutical companies in France, with the aim of incorporating EI skills and awareness in the workplace. During the interview, she recalled a comment made by one of her adult clients, a French CEO (Chief Executive Officer) of an international corporation: “…at school, we were basically told to ‘sit down, to shut up, and that we had nothing of any vital importance to offer.’ So that’s what we told ourselves: we did sit down, we didn’t speak, we didn’t offer anything.” To redress the negative spiral of emotions that this draconian style of teaching may instil in students, Mme Churchill urges: “We have a huge responsibility from the youngest possible age in school to be teaching people how to tap into their own positive resources.” 

The good news is that EI experts praise the high level of IQ (rational, logical intelligence) among the French, and believe that there is great potential for more rewarding successes in other areas of life if EI is accorded similar recognition and emphasis in the French education system. IQ and EI (rational and emotional intelligences, respectively) represent the two different – yet complementary – parts of the brain. The creative potential of individuals (and society) may be best harnessed once they are both activated and used in combination.
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