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The action has received funding from the European Community.

The contents reflect the partners’ views and the sole responsibility lies with the author. The European Agency is not responsible for any use that may be made of the information contained therin.

German (Saarland) EI-research

1. 

This paper is based on a questionnaire on “Emotional Intelligence“ conducted with 10 university teachers, 20 school headmasters and 40 ‘ordinary teachers’ in the federal Land of Saarland, Germany. Research was carried out by the LETHE team of Saarland University, the German consortium partner, in november and december 2007. The statistical evaluation was conducted in january 2008. 

2. 

2.1. Do you know what “Emotional Intelligence“ means? 

EI – or more broadly: integrating emotional, social, or narrative forms of education in the classroom – is a topic that is at large accepted by these professionals. All university professors we asked do know the term of “Emotional Intelligence“. 

Headmasters and teachers do not generally refer to this term, but almost generally know about the aim behind and the methods necessary to use emotional forms of teaching and learning. 

N university professors = 10; 

positive answer = 10 

negative answer = 0

no answer / don’t know = 0
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N school headmasters = 20

positive answers “what is EI” = 14; 

positive answer “do you know about the importance of integrating emotional, social, or narrative forms of education in the classroom” = 20

negative answer = 0

no answer / don’t know = 0
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N school teachers = 40

positive answers “what is EI” = 11; 

positive answer “do you know about the importance of integrating emotional, social, or narrative forms of education in the classroom” = 22

negative answer = 7

no answer / don’t know = 0
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2.2. Do you think it makes sense to further implement emotions in the process of learning and teaching?

Acceptance, however, is split. While all questioned university professors think it makes sense to further implement emotions in the process of learning and teaching, the degree of acceptance diminishes depending on the position in the educational hierarchy. It is accepted by about two thirds of the headmasters, but only by a little bit more than half of the ‘ordinary’ teachers. 

N university professors = 10 

yes = 10. 

no = 0

no answer / don’t know = 0
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N school headmasters = 20

yes = 13; 

no = 7

no answer / don’t know = 0
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N school teachers = 40

yes = 22; 

no = 13

no answer/don’t know = 5
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2.3. Do you personally use emotions when teaching? (if ’yes’: What are your results /what kind of experiences did you get?)

Even less have personal experiences with EI in the school context: about one third of both ‘ordinary teachers’ as well as headmasters, and even less so of university professors. Those who have worked and taught with the means of EI, however, have as a general rule made good experiences. 

N university professors = 10 

yes = 2 

no = 8 

no answer / don’t know = 0 
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positive answers university professors = 2 

positive experiences = 2 

negative experiences = 0

no answer / don’t know = 0
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N school headmasters = 20

yes = 12; 

no = 7

no answer / don’t know = 1
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positive answers headmasters = 12 

positive experiences = 12 

negative experiences = 0

no answer / don’t know = 0
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N school teachers = 40 

yes = 29 

no = 11

no answer / don’t know = 0
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positive answers school teachers = 29 

positive experiences = 28 

negative experiences = 0

no answer / don’t know = 1
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2.4. Do you think the importance to implement emotional aspects in the context of teaching and learning has risen in the last years? (and OPEN QUESTION: What might be the reasons?) 

The importance to implement emotional aspects in the context of teaching and learning has risen in the last years, according to the professionals that were asked. General explanation is that society needs other (more so ‘soft’) skills and competences than some decades ago, that seem to be acquired better through emotional forms of teaching and learning. It seems to be accepted that digital media play a role in this development. 

N university professors = 10 

yes = 10. 

no = 0

no answer / don’t know = 0
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N school headmasters = 20

yes = 13; 

no = 4

no answer / don’t know = 3
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N school teachers = 40 

yes = 25 

no = 5

no answer / don’t know = 10
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Some reasons proposed: 

■ It depends on the subject. Some subjects cannot be taught without EI 

(Several similar responses. Examples: Arts and drama are ‘classical EI subjects’; when children learn languages, emotions have to be involved; Language Learning: Pupils can observe reactions of their peers and of the teacher; Language learning: better learning when speaking in contexts; I am teacher of ‘religious education’, ...) 

■ Emotions are an integral normal part of life, they should not be ignored in education

(Similar: Children would experience that social contacts and accepting other people and their emotions into consideration is a normal thing – education should not omit natural things; increases an understanding of the real world; helps to make conscious important facts of life that normally are not conscious).

■ We are discussing the changes in society: more parents are working and have to work to survive, and thus have not so much time to educate their offsprings. Schools thus have the duty to more and more upbringing and educating children. Indeed school is not only about learning facts (any more, if this has ever be the case anyhow), but more than ever about upbringing children. Thus it is important not only to teach, but to help the children to develop emotionally, becoming mature persons. Hence emotional intelligence is so important. 

(Several similar responses, for example: school consolidating, school supporting pupils; also similar: Individualisation)

■ Helps the learner to feel accepted, so s/he has the courage to try again and again... 

(Similar: Helps students to deals with failures; makes it easier to deal with frustration; the learner’s self-images could improve …) 

■ EI is important when discussing social roles. As the roles of our children are becoming more and more diverging regarding social class, gender, culture and so on, this becomes increasingly important. EI fosters intercultural understanding, gender mainstreaming and so on. 

(Several similar responses, e.g.: Pupils practise their intercultural skills; international projects, pluricultural education; focus pupils on multi cultural emotional expression)

■ We now know EI is important for children to develop some kind of creative thinking, which, as our world becomes more and more complex, becomes equally more and more important in problem solving. 

(Several similar responses; e.g.: students participate in planning, organizing, ...); 

■ Collaborative learning

(Several similar responses, e.g. collaborative learning is more effective and depends on emotions; we practice collaborative internet teaching where it is crucial to include emotions)

■ Computer-based-learning is important – not only to gain computer competence (which is so important nowadays), but also because of good teaching experiences

(similar: web-based-teaching)

■ EI helps to built the basis for a positive attitude towards school and learning. 

(Several similar responses, e.g.: Pupils will like school better)

■ Positive emotions foster education and learning. 

(Several similar responses)

■ I think that students would be better motivated.

(Several similar responses)

■ In times of television and computer games, even a teacher has to be an entertainer and to rise emotions … 

(Several similar responses)

■ It makes learning more effective.

(Several similar responses)

■ EI has always had an important role (for good teachers). However, it now has become popular because of several books (Goleman…) 

(another similar response)

■ It helps students who are introvert. 

(Similar: Better for the class as a whole in regard of different pupils’ different learning styles; For certain children learning through emotions can indeed be the right way to learn)

■ People are different and learn in different ways. So why not at least give the opportunity to learn by emotions?

■ More advanced communicative skills.

■ Diminished opposition to learning and the educational system

■ Community feeling would increase.

■ Good experiences from own childhood and education

■ What about kinaesthetic learners ( body language 

■ A political buzz word; you have to obey as there is political pressure to use EI

■ It’s a more human approach to the educational system.

■ Pupils learn to choose constructive ways to solve problems among themselves more consciously.

■ Learning by doing

■ Learning through emotions and learning together (‘social learning’) ought to go together

■ Sustainable 

Do you also think new media might play a role?

N university professors = 10 

yes = 10. 

no = 0

no answer / don’t know = 0
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N school headmasters = 20

yes = 11; 

no = 5

no answer / don’t know = 4
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N school teachers = 40 

yes = 23 

no = 7

no answer / don’t know = 10
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2.5.1. Do you know whether Emotional Intelligence is officially recognized to be an important issue in the educational process (in Germany)?

N university professors = 10 

yes = 5 

no = 3

no answer / don’t know = 2
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N school headmasters = 20

yes = 7; 

no = 7

no answer / don’t know = 6
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N school teachers = 40 

yes = 11 

no = 19

no answer / don’t know = 10

[image: image21.emf]0

2

4

6

8

10

12

14

16

18

20

yes no no answer /

don't know


2.5.2. Is Emotional Intelligence recognized as an important issue in educational process in Germany, to your opinion.

N university professors = 10 

yes = 8 

no = 0

no answer / don’t know = 2
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N school headmasters = 20

yes = 10; 

no = 7

no answer / don’t know = 3
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N school teachers = 40 

yes = 21 

no = 12

no answer / don’t know = 7
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2.5.3. Is Emotional Intelligence explicitly mentioned in the official curricula and/or embedded into the teaching plans?

N university professors = 10 

yes = 4 

no = 3

no answer / don’t know = 3
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N school headmasters = 20

yes = 5; 

no = 9

no answer / don’t know = 6
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N school teachers = 40 

yes = 11 

no = 19

no answer / don’t know = 10

[image: image27.emf]0

2

4

6

8

10

12

14

16

18

20

yes no no answer /

don't know


2.5.4. What about the reality in German schools: Does Emotional Intelligence play an important role?

N university professors = 10 

yes = 7 

no = 1

no answer / don’t know = 2
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N school headmasters = 20

yes = 10; 

no = 7

no answer / don’t know = 3
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N school teachers = 40 

yes = 22 

no = 11

no answer / don’t know = 7
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Thus the professionals believe that the general acceptance of emotional forms of teaching and learning have risen in general, that is: in German society as a whole, too. However, neither curricula nor everyday life at schools yet reflect this general change, according to the experiences and opinions of those that were questioned. 

2.6. Are teachers efficiently and sufficiently trained to use and consider EI in the educational process? 

N university professors = 10 

yes = 5 

no = 4

no answer / don’t know = 1
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N school headmasters = 20

yes = 4 

no = 11

no answer / don’t know = 5
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N school teachers = 40 

yes = 5 

no = 28

no answer / don’t know = 7
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The majority of those we asked also agreed to that teachers should be efficiently and sufficiently trained to use and consider EI in the educational process. However, this seems to be a major obstacle in Germany. 

3. 

3.1. How does Emotional Intelligence influence school education, to your opinion?

It was already mentioned that those professionals who have integrated EI in their classrooms have as a rule made good experiences with integrating emotional forms of teaching and learning. 

N university professors = 10 

positively = 10. 

negatively = 0

no answer / don’t know = 0
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university professors who have experiences with EI = 2 

positively = 2 

negatively = 0

no answer / don’t know = 0
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N school headmasters = 20

positively = 13 

negatively = 7

no answer / don’t know = 0
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Headmasters who have experiences with EI = 12 

positively = 12 

negatively = 0

no answer / don’t know = 0
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N school teachers = 40 

positively = 22 

negatively = 14

no answer / don’t know = 4
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school teachers who have experiences with EI = 29 

positively = 28 

negatively = 0

no answer / don’t know = 1
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3.2. What are important obstacles or arguments against emotional approaches in education, to your opinion? 

Observation: significantly less answers than were given for the Open Question on reasons for EI importance!
■ needs more time than ‘traditional learning’ 

(Several similar responses)

■ needs, in spite of what might be assumed, more discipline (self discipline on the teacher’s as well as on the learner’s side) 

(Several similar responses)

■ students and parents are afraid that formalized knowledge necessary for tests and exams is less explicitly known and available 

(Several similar responses)

■ needs self confidence on teacher’s side 

(Several similar responses)

■ teachers have to be trained to be able to do it effectively 

(Several similar responses)

■ no support from politicians, the bureaucracy, ... 

(Several similar responses)

■ students sometimes have the impression that they haven’t learned anything 

(Several similar responses, e.g.: ‘learning ought to be suffering’; when they do not have the feeling to suffer, they don’t have the feeling that they have learned)

■ it depends on the subject

(Several similar responses)

■ parents (who were educated in traditional ways) want their children to be taught the same way they were 

(Several similar responses: Parents are against it, Parents don’t support it; Especially parents who are very ambitious with their children object it; ...)

■ it’s not possible with today’s pupils: they only want fun – and if you give them fun, they won’t learn 

and: several responses: no real obstacles; if you want to do it – do it; of course there are obstacles, but the positive results are so convincing; again several responses who insist on the advantages of EI; who confirm that the students don’t have any disadvantages, in contrary; that they might need more time to learn, but then their knowledge is more profound, ...

Summary and further observations: 

One has to take into consideration that emotional forms of teaching and learning seem to take more time than traditional forms of teaching, at least according to the opinions of the professionals we asked. This seems to be one of the main obstacles in relation to or at least an important change to the forms of learning our curricula focus on, in so far as the professionals we interviewed are concerned. 

Another major obstacle seems to be that there obviously exists a part of each class or group who cannot cope with the ‘more easy’-forms of learning, that even have the impression that having ‘fun’ contradicts serious learning. General acceptance also depends on this fact. Headmasters and ‘ordinary’ teachers insist that the willingness to engage in emotional forms of teaching and learning seem to diminish the more the closer the pupils come to important tests and especially the closer they come to their final exams. In these periods, parents, too, seem to insist on traditional forms of learning. The professionals we interviewed took this as a hint that even if emotional forms of teaching and learning are said to be generally accepted, it seems to be thought of by pupils as well as by parents as one method that from time to time might be tried out, but not as a general, and generally useful, approach to learning. 

Those with good experiences with emotional forms of teaching and learning thus insists that more has to be done to broaden general acceptance of EI in classrooms. (However, we also quite often got the feedback from professionals that it also depends on the subject on whether to include emotional forms of teaching and learning). 

The results concerning the pupil’s knowledge seem to be good; those professionals who have experiences with EI insist (during further conversation / after the interview) on that pupils at least don’t know less than pupils from traditional classes. In contrast, pupils that underwent emotional, social or narrative forms of education seem to have learned with more pleasure, with the impression that it seems to be ‘more easy’ to learn, that they even have ‘fun’ when learning; they thus seem to have been willing to hold on longer on the very subject and even seem to be more open-minded for (further) learning in general, according to what we were told. Thus the advantages of emotional forms of teaching and learning seem to be quite convincing. 

Summary

This summary refers to a questionnaire on “Emotional Intelligence“ conducted with some 10 university teachers, 20 school headmasters and 40 ‘ordinary teachers’ in the federal Land of Saarland, Germany. Research was carried out by the LETHE team of Saarland University, the German consortium partner, in november and december 2007. The statistical evaluation was conducted in january 2008. 

EI – or more broadly: integrating emotional, social, or narrative forms of education in the classroom – is a topic that is at large accepted by these professionals. All university professors we asked do know the term of “Emotional Intelligence“. Headmasters and teachers do not generally refer to this term, but almost generally know about the aim behind and the methods necessary to conducting emotional forms of teaching and learning. 

Acceptance, however, is split. While all questioned university professors think it makes sense to further implement emotions in the process of learning and teaching, the degree of acceptance diminishes depending on the position in the education hierarchy. It is accepted by about two thirds of the headmasters, but only by a little bit more than half of the ‘ordinary’ teachers. Even less have personal experiences with EI in the school context: about one third of both ‘ordinary teachers’ as well as headmasters, and even less so of university professors. Those who have worked and taught with the means of EI, however, have as a general rule made good experiences. 

The importance to implement emotional aspects in the context of teaching and learning has risen in the last years, according to the professionals that were asked. General explanation is that society needs other (more so ‘soft’) skills and competences than some decades ago, that seem to be acquired better through emotional forms of teaching and learning. It seems to be accepted that digital media play a role in this development. 

Thus the professionals believe that the general acceptance of emotional forms of teaching and learning have risen in general, that is: in German society as a whole, too. However, neither curricula nor everyday life at schools yet reflect this general change, according to the experiences and opinions of those that were questioned. 

Almost everyone we asked also agreed to that teachers should be efficiently and sufficiently trained to use and consider EI in the educational process. However, this seems to be a major obstacle in Germany. 

It was already mentioned that those professionals who have integrated EI in their classrooms have as a rule made good experiences with integrating emotional forms of teaching and learning. 

The results concerning the pupil’s knowledge seem to be good; those professionals who have experiences with EI insist on that pupils at least don’t know less than pupils from traditional classes. In contrast, pupils that underwent emotional, social or narrative forms of education seem to have learned with more pleasure, with the impression that it seems to be ‘more easy’ to learn, that they even have ‘fun’ when learning; they thus seem to have been willing to hold on longer on the very subject and even seem to be more open-minded for (further) learning in general. Thus the advantages of emotional forms of teaching and learning seem to be quite convincing. 

However, one has to take into consideration that emotional forms of teaching and learning seem to take more time than traditional forms of teaching, at least according to the opinions of the professionals we questioned. This seems to be one of the main obstacles in relation to or at least an important change to the forms of learning our curricula focus on, in so far as the professionals we interviewed are concerned. 

Another major obstacle seems to be that there obviously exists a part of each class or group who cannot cope with the ‘more easy’-forms of learning, that even have the impression that having ‘fun’ contradicts serious learning. General acceptance also depends on this fact. Headmasters and ‘ordinary’ teachers insist that the willingness to engage in emotional forms of teaching and learning seem to diminish the more the closer the pupils come to important tests and especially the closer they come to their final exams. In these periods, parents, too, seem to insist on traditional forms of learning. The professionals we interviewed took this as a hint that even if emotional forms of teaching and learning are said to be generally accepted, it seems to be thought of by pupils as well as by parents as one method that from time to time might be tried out, but not as a general, and generally useful, approach to learning. 

Those with good experiences with emotional forms of teaching and learning thus insists that more has to be done to broaden general acceptance of EI in classrooms. (However, we also quite often  got the feedback from professionals that it also depends on the subject on whether to include emotional forms of teaching and learning). 
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		positive answers “what is EI”		positive answer “do you know about the importance of integrating emotional, social, or narrative forms of education in the classroom”		yes (all positive answers combined)		no		no answer / don't know

		10		0		10		0		0

		positive answers “what is EI”		positive answer “do you know about the importance of integrating emotional, social, or narrative forms of education in the classroom”		no		no answer / don't know

		11		22		7		0

				positive experiences		negative experiences		no answer / don't know
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		positive answers “what is EI”		positive answer “do you know about the importance of integrating emotional, social, or narrative forms of education in the classroom”		yes (all positive answers combined)		no		no answer / don't know
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		positive answers “what is EI”		positive answer “do you know about the importance of integrating emotional, social, or narrative forms of education in the classroom”		no		no answer / don't know
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