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Project LETHE - Analysing the questionnaire about EI in Finland
Working from Goldman’s definition, the popular conception of EI could probably be adequately described as the ability to know what one is feeling and the ability to communicate it appropriately together with the ability to get along with other people, being able to ‘read’ well others’ feelings and responding appropriately. All mentioned has also an important impact in educational process, so we tried to research it on a sample group of teachers and headteachers in Finland.

EI being a core topic of the LETHE project one of our main tasks to begin with was to create a questionnaire to detect the situation on this topic in Finland. 

First our Finnish group discussed the main elements of the questionnaire the aims and the objectives and later based on the joint decisions we prepared an e-questionnaire with 16 different questions (some with a list of possible answers and some open questions) and published it in the LETHE e-journal. The objectives of the questionnaire were to find out how Finnish teachers and headmasters understand and explain EI, if EI is used and what role it has in education, if it is officially imbedded in the national curricula and possible consequences of introducing it in education. 
The target group were 54 Finnish teachers and headteachers who submitted their answers via Internet. When collecting the received answers we decided to split them into two groups, one with closed answers and the other with open answers, due to get an easier overview and analysis of the results.
A. 1. Interpretation of the answers to the questions with given list of possible answers

53 % interviewed persons think IE is not officially recognized as an important issue in educational process in Finland and 66% of them believe IE is not explicitly mentioned in the national curricula and embedded into all school subject teaching plans. 59% of them stressed that IE has not an important role in the educational processes in Finland. Only about 18% persons answered the three questions positively.  
It’s interesting that one third believe, one third don’t believe one third of them don’t know if IE influences certain approaches to school education and the same percentage goes to the three answers about how important the role of EI in teaching process is (very, important, important, not important at all).
Almost a half of asked persons believe that teachers are only to some extent efficiently and sufficiently trained to use and consider EI in educational process while 30% of them think they are not. About 60% are sure and this is quite important, that most teachers think EI is important in teaching. They are also sure that emotional approach to learning processes is only to some extent effectively developed in Finland that means there is a need to work on in future.
56% of them claim that the approach of teaching emotional skills has only to some extent already influenced teaching and learning processes in the schools in Finland. More than half of them claimed the challenge that EI skills should find their way into schools more than today is very important
At the end the questioned teachers and headteachers have chosen the artistic expression groups, parent teachers associations and scouts and other youth activities as the most appropriate activities that could play an important role in the "school for emotions".
B. Interpretation of answers to the open questions 

1. We also wanted to learn about current educational situation in Finnish schools so we asked them to point out any EI program or any similar approach experimented in Finnish schools. 
Teachers had to describe or state their own opinion or observations on the topic, for that reason we here just summarize their answers. Just a few of them said that they have no idea about such programs or approaches, most of them indicated what they thought close to EI approaches. So we can say that in some cases quite a lot is done involving EI in Finnish schools, but it has maybe a different name and it doesn’t mention EI directly. Here we list some examples of activities mentioned in the questionnaire.
The tutoring teacher of each upper secondary group has an important role while discussing social relations and intracultural and intercultural subjects with the group; students can choose courses where they can study intercultural understanding; students participate in planning projects where they can practise their intercultural skills.
For (with) small children (5-6 years) there have been some programmes done to teach the children to get along with each other, how to behave or what to do when you get angry etc. 
Our teaching is based on the socio-constructive approach so EI is embedded into the curriculum. Also in practise teachers try to make the group feel at ease with each other and promote good relationships between people. Creating the sense of community is one of the basic objectives in the Smart School project in our school (Pohjankartano, Oulu)
Emotional intelligence is noticed but not using as concept EI. People act instinctively considering EI in all kinds of educational practices.
Yes. I accept also students who are introvert and do not speak much. Nevertheless, they know everything needed, and I give them a good evaluation. There was news this week about a sort of students who, allegedly, get better notes. See also the lead article of the journal Opettaja (=Teacher) this week.
This has been taken into consideration in teaching religion. The supportive material of Lions Quest serves lessons fine and different kinds of drama pedagogy and dialogues.
Emotional intelligence or treatment of emotions is not taught, it is absent even in the curriculum of education of "lähihoitaja". There is a doctoral thesis on the topic “Vastavalmistuneiden lähihoitajien koulutuksenaikaiset merkitykselliset oppimiskokemukset vanhustyössä , Tunnepeili oppimiskokemusten merkityksellistäjänä“, (“The significant learning experiences of newly graduated practical nurses working with elderly people, in the context of training. Emotional mirror making learning experiences significant”, translation of title by IH) Kuopio University June 20, 2007. 
No official discussion about the actual concept EI is present, but a positive emotional atmosphere is very important especially in primary education. It constructs the basis for a positive attitude to school and to learning. This concerns also the students who participate in pluricultural education and do not know the teaching language very well, even at all. They observe reactions of the teacher. What does his voice sound like, what does he express with his body language etc. If the individual gets positive experiences it helps him to forget that he is different, and it helps him to work more on the new material to be learned. Encouraging and good sense of humour means a lot. If the learner feels that he is accepted it helps him even at a time of failures to be tough enough and to try again and again. 
Challenges of facing emotions of pupils have been taken into account in primary school, and, as far as I can see, they are involved in the curriculum.
They stimulate self-expression by means of different artistic approaches.
Art is used even in mainstream schools, when a learning topic is treated from many sides. The teacher listens to the thoughts of a child, even of a small one, and accepts them. Pupils are allowed to show also their negative emotions, but they are directed into recognizing and controlling them (e.g. bullying). The teacher observes the emotional state of mind of the child both in long-term education and in lessons (in ideal cases).


2. Teachers and headteachers were asked to describe other possible consequences of introducing EI in schools and they mentioned different international partner projects, intercultural dialogues, exchange programs; planning, working and studies in projects, mutual days for sports, special themes, and festivities. They also try to solve bullying cases at school (school consolidators) and students are trained to support the school's positive social atmosphere. International projects are organised from time to time.
Social skills are very important in people's lives. Also learning is better if pupils have good EI skills and there is a good group spirit in the class. It is a basic need of people to belong to a group and be taken care of by it. If this need is satisfied it creates well-being and this shows clearly in everything the pupils and teachers do. Good EI skills at school have a great impact on what kind of people they become.
Students with different learning styles could get more advantage from teaching.
They teach students to learn situational understanding. They use debate. Students would learn to disagree in a constructive way and to dare it better.
There is common understanding that EI is strictly bound with the learning theory of social constructivism, involved in the contemporary curriculum. If the sphere of student's own experiences and of his emotions are not considered, there is little learning. We should change from emphasizing content to inspection of tutoring and learning events.
Developing EI would decrease social problems. It would create more coherent youth, and would commit students with school due to its meaningfulness.
Students would experience acceptance and they would be braver to give answers in an environment that they feel safe. This would serve also achievement of cognitive goals.
It would make learning more effective.
Our schools might have to take more responsibility for upbringing children. It has been partly neglected so far. Earlier there was talk about educational records etc.. Oh boy! Today we talk about needs of tracking students and about resources. Times have changed!
It can be that there would be growing self-reliance and more wishes to experiment. One consequence might be that there would be more discussions and negotiations in school. Possibly we would need specific "sencos" to visit schools and advise teachers and to analyse things and behaviour together with students so that there would be less unclear interpretations and people would find consent and harmony.
Communications skills and interaction would improve. Collaboration and community feeling would increase.
It is partly already there, but it is possibly in risk not to be found among all other things. Teachers would have better chances to understand the students' state of mind. There would be more emphasis on self-expression, on acting as an individual and on creative thinking.
The self-image of students would improve and they could better observe emotions of their own and of others. Thus they could more consciously choose constructive ways to act and solve problems between people.

3. The questionnaire also stated some possible ways of organising local, community-based activities as a "school for emotions" and they gave their opinion how could such approaches be initiated and/or promoted in schools. Most of them mentioned that teachers need to be trained to work on attitudes using methods of work in communities and head towards this way of thinking and taking care of EI in educational process and materials.
they think they need more time for discussing with students about other important things in the real live not just within the school curriculum.
Schools could organise and promote different kinds of clubs having to do with emotional skills.
They mentioned different existing intercultural projects. Teachers, students and parents involved are the best promoters of EI too. Funding is important too.
They believe it should become an integral part of anything that is done in schools.
They also mentioned a smart school program (Pohjankartano school www.ejournal.fi/lip6live/
They state that community service (voluntary work) could be an obligatory part of school (in comprehensive school or in upper secondary). School together with parents and with active local people would direct activities. 
There is a need of experienced tutors who are familiar with these issues.
Staff must be aware of significance of this matter. There has to be continuous discussion about the matter in the whole working community. A programme has to be made with distinct and concrete actions, and the programme has to be followed.
Activities arranged after school day have been attractive. In schools with course-based lessons plans certain extra-curricular activities could replace a certain course. Correspondingly some course could include e.g. participation in community activities. Likewise, some course could be performed by practical social service, e.g. reading to help blind people or old people, first help groups of Red Cross, scouts, 4H (voluntary farming activity clubs in Finland).
There is need of enthusiastic people and of skilful trainers and, after that, also supply for demand.
Common forums where emotional experiences can be shared.
For example, there could be different activity clubs or art clubs working in school where e.g. a psychologist or another expert would be the working partner with a teacher. After school staff would be committed, activities could be continued by pairs of teachers. It might be reasonable to have work based working partnership of teachers in schools.
It is important to take EI into account. But how can it be made a natural part of home and school education. Such things can be seen as fashion. But if this were part of school education in primary schools, EI could have more natural framework in the long run and it would sure produce well-being as regards mental health and attitudes.
First teachers should be trained to understand how important the characteristic features of student - and also - teacher personality are and to understand what resources can be found in there. Plans we make in schools are updated but they are only made on paper. And they exist to fulfil the so-called needs of administration. Even administration should be for school, not the other way round: school is there for incomprehensible bureaucracy of administration. Finland is in all statistics the exemplary case of bureaucracy, "best pupil" in the EU, and elsewhere as well.
The approach to EI in comprehensive school could mostly be centred on the question what advantage knowing your emotions can bring about. At that age the children are e.g. not so capable in interpreting faces. Later, when they come to upper secondary for example, they could treat verbal expressions of emotions, verbalisation, and in the context of psychology they could treat emotional expression as art of human development, and in sports they could treat body expression etc.

4. They were also asked about their personal opinion what “learning through emotions” is. Some of them didn’t answer, while others mostly expressed their feeling of EI being important and effective in learning process. They also believe it should be used in teaching as it is effective in learning. People are different and learn in different ways, so learning through understanding somebody’s emotions is important. Some of them said EI is important but it is not the only important thing in education. 
Emotions are always involved in learning. They are always involved in human life. EI is just a new conceptual expression of an old and well-known matter... Emotional memory - can we use such a word? - leaves a more constant mark than cognitive memory. 
Emotional approach would seem reasonable and would help in controlling emotions, especially when special learners are concerned. 
If there is emotional storm inside a student, he hardly can adopt any new things. On the other hand, if the teacher feels bad, working is not successful. Learning processes are more effective if students are aware that their emotions are taken into account and that he can genuinely influence the events that way.
It demands very good professional skills to learn to handle with emotions. It is not good enough when teachers of today are concerned. There could be some starting point where to start from (in reality this has happened), such as bullying in school. 
The ability of empathy would increase. The ability to care for other people would increase and the willingness to help likewise. Maybe there would be more joy and daring to cry at the moment of sorrow and despair.
If emotions were respected, learning would be easier on certain areas of learning. Many skills can be easily combined with this sector. Attitudes come along and they give good starting points to many things.
What is learned through emotions changes one's behaviour effectively. Through emotions it is possible to experience how others feel, how to act and be effective to make things run with others.
Learning improves when emotions are involved in the stuff that is to be learned. I encourage my students to take advantage of their feelings for example when learning vocabulary. We make entries into our learning diaries about how emotions effect on learning. Learning through emotions is also learning with experiences. 
The intellectual resources of the children, naturally born in them, are given a full use when emotions and creativity are used as means of solving problems they have to face. 
Emotions can have quite a central position in learning processes. Learning and teaching are interaction, always interdependent on emotions, and emotional experiences of one's own can have even big influence on learning results.

5. Finally they were asked to express other comments on EI in education and they mostly agreed on the need of teacher training, smaller classes, imbedded EI in curricula and to be spread more in Finnish schools. Some are summarised here.
Teaching groups should not be too big. There should be more time to concentrate on individual students There should be more time to concentrate on individual students. It is really important to develop EI and even to speak about it while the values in Finland and in Europe are turning more rigorous.
It is the same body that performs both cognitive and emotional work. When one learns to recognise his emotions and learns to see them from the viewpoint of an outsider things often shrink to a right scale. It is all about communication, semantics and tones of one's voice.
There must be a clear distinction how emotions are treated, and it must be pointed out which regulations we have in our community concerning this matter. Otherwise we come to a situation, like living in clouds, where everything is allowed, and we - both adults and children - forget learning.
Theoretical work with EI has given a framework for this important matter. This is a natural part of human growth. If all good components of growth are O.K. it would not be impossible to carry out this matter. But this world is not equal when opportunities of children’s' growth are considered. So school would have one important area still to be conquered, in addition to everything else that is good (the good PISA results of Finnish comprehensive schools)
I have worked 38 years in this profession. I am still amazed that there is not much understanding for what EI can bring about. Now that we are, as a former minister of education stated, experiencing the time of computers, it seems to me, on the contrary, that the share of the cognitive is emphasized even more in schools. How can we else explain emotional bad feelings in schools in a broad and deep sense? The PISA results from earlier years are state propaganda and not reality of EI in schools.
Please it would be better to speak about social competence :-)

Finnish teachers feel the need of emotional approach in schools

The Jokela school shooting resulted into deaths of nine people on November 7, 2007. The tragic event occurred at Jokela High School, a public secondary school in the town of Jokela, Tuusula municipality, Finland. The incident brought the Finnish schools into publicity in a way no one could have expected. It was a shock for the Finnish people who had been used to a positive feedback about the great successes of our schools in PISA studies of OECD. 

The tragic event in Jokela made us, Finns, painfully ask about the emotional situation of our schools. 

One answer was already given in the interviews where 54 teachers and headmasters were asked about their opinions concerning the role of emotional intelligence in schools. The research was made in Finland by the Comenius 2.1 action LETHE, Learning Through Emotions, in autumn 2007. It was an unfortunate coincidence, of course, that similar questions were asked by the Finnish public after November 7, 2007. 

The answer of most educators was: there is less concern about emotions in Finnish schools than most teachers and headmasters would suggest. Their opinion was in line also with the views of three Finnish professors who were interviewed for the LETHE project. Less than a fifth of the 54 educators found the situation good enough when asked about the role of emotional intelligence in educational processes in Finland. 

Sharing the opinions of teachers, all three professors, Seppo Tella, Kirsi Tirri and Tapio Varis, pointed out, however, that emotional approach should not be confined to a strict concept, like “emotional intelligence”, but it should be considered from a wider theoretical point of view.

The emotional approach in Finnish schools

The assignment of the LETHE project to research the emotional approach in Finnish schools was performed by Mrs. Viljenka Savli and Mr Ilpo Halonen. Both researching teachers attended to the 1st LETHE meeting at Villa Montesca, in Cittá de Castillo, Italy, at the beginning of June 2007. After summer holidays were over schools started in Finland in the middle of August 2007. Researches were made after that among teachers in different parts of Finland in autumn 2007. Mrs Savli also collected corresponding information from Slovenia to enable better formulation of questionnaires and to make some comparison. 

Before research was launched, there was a preparatory phase of collecting links to materials with EI dimension on Finnish web sites, creating a bibliography of such materials and making an English list of researches covering EI in Finland. Questionnaires with 16 different questions were prepared both in English and in Finnish for interviews. Five questions were open-end questions. Both questionnaires were uploaded onto the web. Interviews in English were performed in the teacher-in-service training seminar of language teachers at OPEKO, the National Centre for Professional Development in Education, in Tampere Finland. Mrs. Savli interviewed Slovenian teachers. Some hundreds of Finnish teachers, headteachers and educators were asked by Ilpo Halonen per email to visit the Finnish questionnaire page in the Internet. Thanks to the Local Broadcasting Network it was possible to get answers, which is not so easy these days as people are bored with different kind of Internet questioning. 

The research is based on collections of answers (.xls) of 54 teachers and headteachers from Finland and a collection of 7 headteachers and teachers from Slovenia. Before their detailed analysis of the research the answers in Finnish were translated to enable the presentation of the results in English. Finally, the results were published in the eJournal http://www.ejournal.fi/lethe where all Finnish materials were uploaded onto, and partly published. 

The video interviews of Finnish professors

Three Finnish professors, Seppo Tella, Kirsi Tirri and Tapio Varis, were interviewed for the LETHE project. Their interviews were videotaped; the video materials were edited and uploaded onto the web. They will be all equipped with English translations, part of them with subtitles and the others in English speech.

All three professors have international reputation as scientists and university persons, and they have been most active in human sciences. Both Seppo Tella of Helsinki University and Tapio Varis of Tampere University were interviewed on-site in their university premises, Tella in Helsinki, and Varis in Hämeenlinna Finland, in the premises of Tampere University. Professor Kirsi Tirri of Helsinki University was working in Stanford University California USA at the time of the interview, so she gave her interview on-line in a video meeting (Flashmeeting of Open University, UK) on the Internet. 

The video interviews of the professors are fresh, first-hand material about the topic, and they contain unique information and most valuable views of experts. The link to the web site where downloadable videos are presented can be found in the eJournal http://www.ejournal.fi/lethe .

Other relevant points of view

Ilpo Halonen and Viljenka Savli, the staff members of the Finnish LETHE partner Euneos, participated in the 2nd meeting of LETHE in Porto, Portugal, at the beginning of November 2007. They gave a presentation about the so-far results of LETHE project work in Finland, and were active in discussion about future tasks. Later, they exchanged ideas about how to realize the E-Guide needed for promotion of emotional approach in schools.  

Both the LETHE research and the opinions of the experts show that there is a need for emotional approach in Finnish schools, and also a need for an E-Guide to immaterialize the emotional dimension. 

Since the Finnish partner was involved in the project, dissemination about LETHE activities was made in Finland on a small scale. Now that there is more to tell about the project, more emphasis will be laid on dissemination. 

LETHE Questions for Headmasters and Teachers

Emotional intelligence refers to the ability to recognise the meanings of emotions and their relationships and to reason and problem solve on the basis of them. Emotional intelligence is involved in the capacity to perceive emotions, assimilate emotion-related feelings, understand the information of those emotions and manage them. (Mayer, Caruso and Salovey, 1999.)

Name:

*

Email:

*

Profession:

*

Workplace:

Country/state I refer to:

1. EI (Emotional Intelligence) is officially recognized as an important issue in educational process in your country.

Yes

No

I do not know

2. EI (Emotional Intelligence) is explicitly mentioned in the national curricula and embedded into all school subject teaching plans

Yes

No

I do not know

3. EI (Emotional Intelligence) has an important role in the educational processes in your country?

Yes

No

I do not know

4. EI (Emotional Intelligence) influences certain approaches to school education?

Yes

No

I do not know

5. The role of EI in teaching process in your country is

Very important

Important

Not important (at all)

6. Teachers are efficiently and sufficiently trained to use and consider EI in educational process

Yes

Only to some extent

No

I do not know

7. Most teachers think EI is important in teaching

Yes

No

I do not know

8. Considering the current educational situation in your schools, can you point out any EI program or any similar approach experimented in your country?

9. Do you think any emotional approach to learning processes is effectively developed in your country?

Yes

To some extent

No

I do not know

10. If there is an approach of teaching emotional skills do you think it has already influenced on teaching and learning processes in the schools of your country?

Yes, it has

Yes,but only to some extent

No

I do not know

11. Please describe other possible consequences of introducing EI in schools.

12. How important do you find the challenge that EI skills should find their way into schools more than today?

Very important

Important

Not so important

I do not know

13. The "school for emotions" could be a local, community-based activity in the context of other activities like (you can choose more than one).

scouts or other youth activities

parent-teachers associations

artistic expression groups,

clubs

other

13.a. If other, what?

13.b. How could such approaches be initiated and/or promoted in schools? Give your opinion.

14. What is your very personal opinion about “learning through emotions”? Please write a sentence or two.

15. This kind of discussion concerning everyday school life is

Very relevant

Relevant

Not so relevant

I have no opinion

16. Other comments on emotional approaches in education:

Test phase questions about the questionnaire itself

17.a. How long did it take to fill in the questionnaire?

less than 5 minutes

5-10 minutes

10-15 minutes

15-20 minutes

20-30 minutes

more than 30 minutes

17.b. Write down the numbers of the questions that you find not intelligible enough, please.

17.c. List the questions or topics that you would you add (if any or write NO changes)

17.d. Write down the numbers of the questions you would leave out (if any or write No changes).

NB! To avoid spamming via questionnaires we ask you to write the numbers 1234 into the text field.

*

Tunneäly opetuksessa - kysymyksiä rehtoreille ja opettajille

Miten tunteet vaikuttavat ihmisten kanssakäymisessä? Mikä on niiden suhde kognitiiviseen älyyn? Miten tunteet toimivat ongelmien ratkaisemisessa? Tunneälyyn kuuluu kyky havaita ja omaksua tunteita, ymmärtää tietoa jota tunteet välittävät ja hallita tunteita. Comenius 2 -projektissa LETHE (Learning Through Emotions) selvitetään tunneälyn osuutta opetuksessa ja oppimisprosesseissa.

Nimi:

Sähköpostiosoite:

Ammatti:

Työpaikka:

Paikkakunta:

1. Tunneäly tunnustetaan virallisesti tärkeäksi asiaksi oman maani opetus- ja oppimisprosesseissa.

kyllä

ei

en tiedä

2. Tunneäly on mainittu selkeästi kansallisissa opetussuunnitelmissa ja se on sisällytetty koulujen opetusohjelmiin.

kyllä

ei

en tiedä

3. Tunneälyllä on tärkeä osa Suomen opetus- ja oppimisprosesseissa.

kyllä

ei

en tiedä

4. Tunneäly on lähestymistapana vaikuttamassa siihen, miten opetusta toteutetaan kouluissa.

kyllä

ei

en tiedä

5. Tunneälyn merkitys opetus- ja oppimisprosesseissa Suomessa on

hyvin suuri

suuri

vähäinen

6. Opettajia koulutetaan tehokkaasti ja riittävästi ottamaan huomioon ja käyttämään tunneälyn lähestymistapaa opetus- ja oppimisprosesseissa.

kyllä

vain jossakin määrin

ei

en tiedä

7. Useimpien opettajien mielestä tunneälyn huomioonottaminen opetuksessa on tärkeätä.

kyllä

ei

en tiedä

8. Kun ajattelet tämänhetkisiä opetuskäytänteitä oppilaitoksissa, niin onko niissä mitään tunneälyyn viittavaa lähestymistapaa? Kuvaile jos mieleesi tulee sellaista.

9. Kehitetäänkö opetus- ja oppimisprosesseissa Suomessa tunneälyn lähestymistapaa ?

kyllä

jossakin määrin

ei

en tiedä

10. Mikäli tunnetaidot otetaan huomioon, niin onko niiden huomioonottaminen mielestäsi vaikuttanut jo opetus- ja oppimisprosesseihin Suomen kouluissa?

kyllä, on vaikuttanut

kyllä, mutta vain jossakin määrin

ei ole vaikuttanut

en tiedä

11. Kuvaile millaisia seurauksia voisi olla sillä, että tunneäly tuotaisiin kouluihin.

12. Miten tärkeäksi koet sen, että tunneäly löytäisi tiensä kouluihin nykyistä enemmän?

hyvin tärkeäksi

tärkeäksi

ei kovin tärkeäksi

ei mielipidettä

13. "Tunnekoulu" voisi olla paikallinen, yhteisöllinen aktiviteetti monien muiden joukossa (voit valita useita vaihtoehtoja).

partio tai muu nuorisoaktiviteetti

kodin ja koulun yhteistyön yhteisöt

taiteellisen ilmaisun yhteisöt

kerhot

muu

13.a. Jos muu niin mikä?

13.b. Miten aktiviteetit saadaan käyntiin ja sujumaan? Kerro ajatuksistasi.

14. Mikä arvioit itse "oppimista tunteiden kautta"? Kirjoita lause tai pari.

15. Edellä olevat kysymykset ovat arjen koulutyön kannalta

erittäin asiaankuuluvia

asiaankuuluvia

ei kovin asiaankuuluvia

ei mielipidettä

16. Muita mahdollisia kommentteja tunneälyn lähestymistavasta.

Lomakkeen käyttöön liittyviä kysymyksiä:

17. a. Kuinka kauan sinulta vei vastata lomakkeen kysymyksiin?

vähemmän kuin 5 minuuttia

5 - 10 minuuttia

10-15 minuuttia

15 - 20 minuuttia

20 - 30 minuuttia

enemmän kuin 30 minuuttia

17.b. Kirjoita niiden kysymysten numerot, jotka olivat mielestäsi epäselvästi asetettuja.

17.c. Lisää kysymyksiä tai aiheita, jotka haluaisit lisätä lomakkeeseen.

17.d. Kirjoita niiden kysymysten numerot, jotka haluaisit poistaa lomakkeesta.
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