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Introduction

As part of the LETHE (LEarning THrough Emotions) European project, a research team at the Centre d’Economie et d’Ethique pour l’Environnement et le Développement (C3ED) at the University of Versailles in France conducted a study in the latter part of 2007 on the role of Emotional Intelligence (EI) in the French education system. The main research component of the study included interviews with recognised experts in France in the area of EI in education, and a questionnaire that was distributed to teachers about EI approaches to teaching and learning processes. A preliminary investigation was made of the dominant pedagogical currents in France, along with a review of academic papers published in the education sector that highlight the cultural presuppositions underlying the French education system.

While the LETHE C3ED research was not a long term study nor intended as a deep analysis of this important area of research, it nevertheless clearly reveals that while some researchers in France are taking the issue seriously, not enough is being done in schools and during teachers’ training to promote an Emotional Intelligence approach in the education system in France. This statement is confirmed by the research programme on the “School and Cognitive Sciences” in which researcher Jacqueline Nadel (in collaboration with Robert Soussignan) contributed a chapter, titled « Développement émotionnel: régulations et dysfonctionnements » (“Emotional development: regulations and dysfunctions”) in the book: «Les Sciences cognitives et l’école» (“The Cognitive Sciences and the School”). The following extract highlights the severity of the deficiency of EI teaching approaches in the education system in France:

“…the normal functioning child receives no education at all during the schooling process in subject matter having for its objective to exploit in a reasoned and explicit way the specific ‘capital’ of the emotions... Only those aspects of emotion linked directly to attention, interest and motivation are taken into account in the methods and teaching traditions. Education on and of emotion at school consists mainly of a social control based on constraints and rules. The recent interest in emotional intelligence and its role in cognitive success could well lead to a radical reappraisal and reorganisation of the place given to emotion within the school…” (Translated from the original in French, emphasis added.)

Comparative academic studies on EI in schools in France

Beliefs, goals and teaching methods are strongly influenced by the national cultural context in which the education system is embedded. The French father of sociology Émile Durkheim (1858-1917) asserted:

“When one studies historically the way in which educational systems have been formed and developed, it is apparent that they depend on religion, political organization, the degree of scientific development, the state of the industry, etc. If one detaches them from all these historical causes, they become incomprehensible. Educational institutions are social institutions.” (1977, p.42)
Cross-national comparative studies on Emotional Intelligence (EI) in education systems are beneficial inasmuch as they reveal different cultural assumptions about learners and learning. A number of studies between French and English education systems (Sharpe, 1992; Osborn et al., 1997; Raveaud, 2004) highlight the differences in teachers’ beliefs and values, as well as the priorities of the two education systems.

The main findings of the comparative studies reveal that the French education system:

· developed constitutionally and with a strong tradition of republicanism​
 – it is considered morally unacceptable to treat students differentially;

· is guided by the principle of universalism (homogeneity/mainstream goals) – all citizens should have equal rights under the law; therefore all schools provide the same curriculum and pedagogy to all students regardless of who they are, where they live or even, within limits, their ability level;

· is underpinned by an ideology that enforces strong centralisation and a pre-eminent role for the state in educational decision making and control. Commitment to a national curriculum.

In a comparative study of French and English infant schools, Raveaud (2004) points out that French teaching corresponds better to visible pedagogy, and that students’ personal experience and feelings are not traditionally considered relevant to learning. This is justified according to the republican model of social justice – all children play on a level field with opportunities to excel and compete with their peers on an equal footing. Raveaud (2004, p.207) explains: “Equal opportunities in the long run are set off against the happiness of the child. Political goals and a concern for the future adult’s fate counterbalance the well-being of the young child.”

Sharpe (1992) carried out case studies in two French schools located in markedly different socio-economic areas (one affluent and the other underprivileged). He remarked on the strong educational homogeneity in France which suggests that ‘national context’ is a more important factor in determining classroom practice than students’ social class origin. Whether the educational system should deliver a uniform pedagogy (as in France) or should adapt to the ‘needs’ of the individual students (as in England) has strong culturally-determined rationale:

“Now on the one hand it is arguable that the established French approach based on homogeneous provision in practice discriminates against children from family backgrounds which do not prepare them to benefit from schooling and that to treat everyone ‘the same’ when they are, in fact, very different is effectively to deny them equality of opportunity. On the other hand, there is evidence that where teachers are free to decide what should be offered to which children they may, albeit unwittingly and with the best of professional intentions, predetermine the success of some and the failure of others.” (Sharpe, 1992, p.346)

The reforms launched in 1989 by the French Minister of Education, Lionel Jospin, introduced more differentiated teaching according to the needs of the child and attempted to make the system flexible to local needs. However, many teachers at that time remained strongly committed to the national curriculum and viewed the reform with apprehension.

An area of interest for the LETHE project is whether different teaching methods have been introduced at the teachers’ training college, Institute Universitaire de Formation de Maitres (IUFM), since the Jospin reforms and to what extent, if any, these have altered emotional and social learning approaches in the French educational system. As part of the LETHE project, the C3ED research team telephoned and later interviewed Jean-Pierre Croisy, a trainer of teachers at the IUFM in Versailles. We also distributed a questionnaire to teachers in the Ile-de-France region enquiring, among other things, about their knowledge of Emotional Intelligence approaches to teaching and whether they had received any specific training on EI methods. 
Current research on EI in the French education system

EI and Teachers’ training
A European research project was conducted in 2001-2004 on: “Acknowledgement of specific educational needs of pupils by beginning teachers.” Three studies were undertaken, including:

1) Quantitative and qualitative analysis of the academic training plan in 2001/2002;

2) Follow up of a group of beginning teachers during their first year of teaching;

3) Content Analysis of discussions with those teachers on whether they felt prepared for recognising the specific educational needs of pupils (overall the teachers answered that they weren’t well prepared).

One of the key reports produced by the European research was: “Beginning teachers and diversity in school: A European Study.” The following excerpt from that report is particularly pertinent for the issue of Emotional Intelligence in teachers’ training:

“In the activity of teacher education, one cannot ignore the development of a refined competence in the domains of discipline and teaching, it is also necessary to become more sensitive to others and to develop one’s emotional intelligence.


The teacher is an individual with a very personal and multifaceted life experience. To value the individual in the educational community is a challenge underlined by Edgar Morin ‘The relation of the other is inherent to the relation to oneself.’ In fact, taking account of special educational needs depends on the way the teachers’ needs are considered part of their professionalism. To recognise teachers’ uniqueness in teacher education, is to accept the idea that their experience determines the way teachers will invest in the profession and allows them to develop a “professional personality’. This recognition introduces a mirror that shows an opening showing diversity and individuality and which facilitates practices allowing a match between the help offered to pupils and the needs that are really theirs.”

Two dominant pedagogies:
The C3ED LETHE research team posed the following question to M. Croisy: “What is the position of the ‘affective’ in pedagogical situations?” While there is no movement in Europe that could be said to be founded on the recognition of the ‘affective’ in pedagogical situations, amongst the biggest contemporary pedagogical movements in France two main currents are evident: the curative pedagogy; and institutional pedagogy.

A brief discussion of the development of these two pedagogies in France and the leading figures active in these areas follows. We are indebted to M. Croisy for sharing his knowledge with us. Please note, however, that the basis for the following summary was initiated by a telephone interview with M. Croisy that was conducted in French and that there may be an inevitable loss of meaning/context during the process of translation. Following the interview, further investigatory research was carried out by the C3ED LETHE research team.
1) Curative Pedagogy (since the 1950s)

Curative pedagogy (CP) brings together a set of educational measures that try to correct the difficulties of scholastic adaptation that some children have (CP addressed the needs of teenagers at that time). CP facilitates re-equilibration and fulfillment of children’s intellectual capacities. As a re-educative pedagogy, CP also searches for causes (social, domestic, psychological) of students’ difficulties in order to overcome them.

Within this framework, the psychoanalyst (and nonmedical director) Georges Mauco founded the medico-psycho pedagogical centre, Claude Bernard Psychopedagogical Center. Mauco wrote a book titled “Psychoanalysis and Education”
 (first published in 1967) that dealt with the question: How can pedagogy and re-education benefit from the skills [knowledge] of psychoanalysis? The work is an excellent introduction to the multiple problems of scholar adaptation of children.

Serge Boimare is the current pedagogical director of the medico-psycho pedagogical centre Claude Bernard. As a specialised teacher, re-educator and clinical psychologist, he puts in practice a psycho-pedagogical approach for children and teenagers who aggressively refuse scholarly knowledge. He is author of “The Child and the Fear of Learning”.
 To counteract the child’s fear, he recommends the use of fairytales and mythological narration.
According to Boimare, the four pillars on which this pedagogy builds up its action are the four points of support that you should constantly (even with children who do have any learning problems) look for when transmitting knowledge, particularly to those who block out the ability to take in that knowledge. Boimare’s four points include:

· create interest and curiosity;
· nourish your pupils;
· allow questions to come up from them;
· train their intellectual functioning.
2) Freinet Pedagogy / Institutional Pedagogy

Célestin Freinet developed an original pedagogy which was based on the free expression of children. It remains valid and practiced today, and is known as the Freinet pedagogy. Freinet thought in terms of work organisation and cooperation, whereas institutional pedagogy (which was influenced by the former) insists on the importance of speech and discussion.

“Institutional pedagogy is a practice of education that is centred on two factors: 1. the complexity of the learner, and the ‘unconscious’ that he or she brings to the classroom. This unconscious is another name for the diversity of social, economic, cultural and other unspoken elements that an educator interacts with in an institutional setting; and 2. the role of the institution in the process of intervening in both those psycho-social factors and in what is known by a student.” (sourced from Wikipedia)
In moving away from the traditional school, Institutional Pedagogy (IP) forms part of the new education approaches. Since the 1950s, Fernand Oury has helped to develop this new current based on mutual help, exchange and mutual respect. The classroom becomes a place of speech where the child grows up and learns according to his/her own rhythm. 

“…Institutional Pedagogy is a constant calling into question of the institutional context itself. Thus the classroom is never a presupposed and static setting. The movement of Institutional Pedagody is thus in direct opposition to the prevailing trends of education prior to the late 1960s, almost all of which tended to homogenise socio-cultural differences amongst learners, psycho-social factors in learning and most important the presence of the “unconscious” in the classroom itself.
Thus the use of ‘institution’ in Institutional Pedagogy is broader than in its more colloquial sense. According to Oury, the institution could be defined as:
‘…the places, moments, status of each according to his/her level of performance, that is to say according to his/her potentialities, the functions (services, posts, responsibilities), roles (president, secretary), diverse meetings (team captains, different levels of classes, etc.), and the rituals that maintain their efficacy.’”
 (sourced from Wikipedia)
The adherents of IP underline the necessity of giving power to the pupils; a de facto power based on the organisation of school work and the division of different tasks that arise in a class or school. For them, school is, above all, a ‘place of living’ where pupils learn how to live with others, organise their work, negotiate, communicate and cope with conflicts with others. Giving power to the pupils of a school does not mean that teachers are dispossessed of their authority (as many have misunderstood this idea), but that power is shared more equitably. 

According to Philippe Meirieu, a teacher-researcher who helped in 1989 to set up the university teacher-training institutes (IUFM), increasingly, reforms of pedagogical systems are integrating these new pedagogies and new techniques that promote better pupil learning. The question and ongoing challenge remains: How can we best integrate these pedagogies into schools?

In order to make teachers consider the progress of these pedagogies as well as the eventual influence in their teaching practice, they have to learn to discuss their practices (and also the difficulties they encounter along the way) with their colleagues. In this way, the teacher can adapt their pedagogical action according to best practice. The pioneers of IP found support in writing, teamwork, networking and adherence to a pedagogical movement that ensured they kept a maximum of coherence and regulation of their practices. IP reorganises the relationships in class and at school by considering an explicit analysis of the unconscious(-ness) in educative processes.
From an academic point of view, Jacques Pain (University Paris X Nanterre) is the most representative researcher in France in the field of IP.

Francis Imbert, Professor of Philosophy and of Literature and Human Sciences, is an Associate Professor at the University of Créteil (Paris) and is also a psychoanalyst. For more than thirty years, he has trained teachers in elementary and pre-elementary courses and has founded a research group in IP (GRPI Groupe de recherche en Pédagogie Institutionnelle). He is the author of several books, among them:
· L’inconscient dans la classe, The unconscious in class (1996)
· L’impossible métier de pédagogue, The impossible profession of being a teacher (2000)
· Enfants en souffrance élèves en échec, Suffering children, defeating pupils (2004)
Jacques Nimier is former Emeritus Professor [honorary] in Clinical Psychology at the University of Reims, the former assistant director of the IUFM Reims and former Professor in Mathematics. He has dedicated his career to the training of teachers where he always encouraged them to give highest consideration to the personality and the imagination of their pupils. Although now retired, he continues to edit a website dedicated to the human factor in the training and education of adults: http://www.pedagopsy.eu/. Books he has written include:
· Les maths à quoi ça me sert, Maths serves me for what exactly?

· La formation psychologique des enseignants, Psychological training of teachers.
Claudine Blanchard-Laville is Professor in Education Sciences at the University of Nanterre (Paris) and the founder and president of a research association for the analysis of teaching practices (ARAPP – Association de Recherche sur l’Analyse des Pratiques Professionnelles). For many years, and in different situations, she has accompanied groups of teachers and/or teacher training teachers in the clinical analysis of their professional practices. She also provides advice to universities in different countries and visits them regularly, and is the author of several books (some have been translated in other languages). Her most important work is: “Les enseignants entre souffrance et plaisir” (‘Teachers between sufferance and pleasure’). In this book, she writes:

“…In the teaching profession – which can be considered as the most human from all professions – if we do not help to promote the establishment and the maintenance of psychical links well chastened between the pupils and the teachers, every transmission will become impossible.”

The ‘relationship with knowledge’ as a concept in itself has been elaborated by Jacky Beillerot, who was also a Professor at Nanterre University.

Jacques Levine, Doctor of Psychology and author of many articles published in professional journals, was a formative member (in 1992) of the Association des Groupes de Soutien au Soutien (AGSAS); an association of groups that support the supporters. The AGSAS facilitates a space for meeting, dialogue and common work between analysts, teachers, educationalists and educators who are concerned about the suffering produced by violence and academic failure. This space opens up a ‘talking place’ where teachers’ and pupils’ experiences in failure can be shared/transferred and possible solutions can be discussed/explored. One of the objectives of this space is for the teacher, once they feel accepted and supported by the group, to gain self-awareness of what he/she is not able to do and therefore to look for ways to ‘modify’ their teaching (which means rebuilding bridges and passages likely to back-up the ‘pupil self’ and the ‘teacher self’ that have broken down).
As the founder of the International College of Psychoanalysis and Anthropology (CIPA), Levine provides training and supervisory control for psychoanalysts. In the CNRS framework (National Center of Scientific Research), he assisted Professor Henri Wallon, a psychology consultant at the children’s hospital (Hôpital des Enfants Malades) and also Psychology Professor at the Institute of Professional Orientation. His work can be divided into three fields:

· research on scholar difficulties and the place of psychology at school;
· reflections on the concepts of  the unconscious and the imagination;
· efficiency conditions of groups of Balint.
Levine’s most recent publications include “JE est un autre – Pour un dialogue pédagogie-psychanalyse” (“Me is another – In favor of a pedagogy-psychoanalysis dialogue”); and “Pour une anthropologie des savoirs scolaires” (“In favor of an anthropology of scholar knowledge”).

Interviews with EI experts in France

As per the requirements of the LETHE project, a number of recognised experts in areas related to Emotional Intelligence and education in France were approached for in-depth interviews on the subject. Two experts generously accepted the invitation to share their experiences and reflections on EI, and their time during the interviews. These proved to be stimulating and thought-provoking meetings. The first expert was Mme Judy Churchill, who the C3ED LETHE research team interviewed in Paris on 11 December 2007. See Appendix A for the full transcript of the interview held with Mme Judy Churchill. The second expert interviewed was Mr. Jean-Paul Croisy, who was interviewed at the C3ED offices in the University of Versailles on 13 December 2007. Refer to Appendix B for a summary of Mr Croisy’s interview. An introduction to each expert and a summarised discussion of their interviews follows.
Judy Churchill

Mme Churchill is the Director of Language Consulting Services Ltd., an international consultancy offering services in the area of language training, translation and interpretation, based in the south of France. Currently she is working with the International University of Monaco to improve students’ exam success based on EI learning processes. Key articles she has published on this subject can be downloaded from the Internet, including: “What is Intelligence – EQ or IQ? Rising to the next level by managing and increasing your emotional budget” (2000); “Exam Success: EQ or IQ?” (2000); and “Coping with exam stress – the demystification and relaxation process” (2003).
Mme Churchill conducts workshops for companies, including a number of leading pharmaceutical companies in France, with the aim of incorporating EI skills and awareness in the workplace. She also coaches doctors and consultants in France in non-verbal communication skills, among other important EI-related skills. Further information about EI work that Judy Churchill is involved in can be obtained from her official website: www.judychurchill.eu or by email: judy.churchill@wanadoo.fr.
Judy Churchill’s website home page currently hosts a link to the LETHE interview, displaying the video recording and full written transcript.
 Refer to Appendix A in this report for the transcript of the interview. The interview questions for Judy Churchill were designed to cover three main areas: 1) general comments on Emotional Intelligence; 2) specific comments on education and EI; and 3) EI and the links between education and values in society. Selected quotations and a discussion of the interview follow.

1)
General comments on Emotional Intelligence
definition; relationship with the Intelligence Quotient (IQ); EI as an approach to teaching and learning processes; benefits of EI
Mme Churchill offers a definition of Emotional Intelligence as:

“…a way of helping yourself manage your emotions so that you can succeed rather than fail in all areas of your life. It’s about managing your emotions, not letting your emotions manage you; learning how to enhance your own performance and then enhance the performance of others. … Emotional Intelligence is using all different types of sensory perception, your emotions, to enhance rather than hinder your operations in all areas of your life.”
In this sense, she explains that the relationship between IQ (traditional, rational intelligence) and Emotional Intelligence should not be seen as separate measures of intelligences, but rather as complementary: “I don’t think you can have one without the other.” In fact, EI can and should be used to enhance IQ, as explained: “So if we can use Emotional Intelligence to help us use the traditional intelligence (IQ) that we’re given, then I think we can probably achieve way beyond what we ever imagined. We’re not going to take one and not the other; we need to use them together because they tap into different parts of the brain.” A simple analogy of the relationship between IQ and EI/EQ is that: “…IQ is the information that we’re going to take in; EQ is the way that we’re going to take that information in and retain it.”
As an approach to teaching and learning processes, Mme Churchill asserts that EI is absolutely essential. She underlines the significant impact that teachers can have on the learning potential of a classroom of students if the teacher has understood how to use his/her own EI. This impact may potentially affect the student throughout their adult life. She explains: “I think that teachers who are emotionally intelligent can make the difference between a classroom full of willing learners and learners that perform, and unwilling learners and learners that underachieve.”
One of the greatest benefits of educating people about using EI skills, according to Mme Churchill, is that it is based on positive feedback. She explained: “We know today that the more positive you feel about something, the greater your motivation is to do that thing.” In this sense, the old adage “success breeds success” applies. By contrast, negative feedback in schools in France has resulted in negative implications and failure, often extending into adulthood. During the interview, Mme Churchill recalled a comment made by one of her adult clients, a French CEO (Chief Executive Officer) of an international corporation:“…at school, we were basically told to ‘sit down, to shut up, and that we had nothing of any vital importance to offer.’ So that’s what we told ourselves: we did sit down, we didn’t speak, we didn’t offer anything.” To redress the negative spiral of emotions that this draconian style of teaching might instil in students, Mme Churchill urges: “We have a huge responsibility from the youngest possible age in school to be teaching people how to tap into their own positive resources.”
2)
Specific comments on education and EI
EI methods in the classroom in France; knowledge of programmes and experiences where EI approaches have been used; adult education and EI strategies; obstacles or arguments against using EI in education
When questioned whether EI methods can or should be used in school classrooms in France, Judy’s response was an emphatic “Yes!” Despite criticism that EI methods cannot be used in groups, experiences have shown positive examples to the contrary. Mme Churchill explained that EI methods can be introduced in teaching plans without altering the content of the curriculum: “You don’t have to necessarily change the content of a curriculum, but you do have to change the way that you allow people to take the content in, and perhaps help them develop their own different sensory perceptions.” In this way, the same information may be taught to a group of students and, given the opportunity, they may each come to understand that information through different styles of learning. There are additional benefits such as self-understanding, positive feedback and self-confidence as a student comprehends a task through applying different faculties. Judy’s description of EI methods can be applied in the classroom setting is instructive:

“What you do as a school is introduce visual methods, auditory methods, kinaesthetic methods, in any one lesson. So, a lesson will have its content but that content will be arranged around different stimuli, so that you’ll use pictorial evidence, auditory evidence, you’ll get people touching and feeling things so the content isn’t actually going to change but the way that they take that content in is going to change. I think that’s possible. I don’t see why that should be a particular problem. You’ll have children who are all learning the same thing but one of them will be taking it in through pictures, one will be taking it in through the sounds, one will be taking it in because they’re actually feeling what’s going on. You can also have different points of a lesson where you perhaps stop and you start something. One start point could be based on pictorial evidence, another start point could be based on auditory evidence, so you’re continually going through cycles of repetition which is good for learning anyway, and you’re also offering people different ways of taking that information in.”
Although Judy Churchill is not aware of any specific programmes on EI in France, she is aware of schools in Great Britain and the United States who are using EI teaching approaches; for example, the Montessori programme. She also cited a recent example in Australia, and observed: “I think the Anglo-Saxon world has always been a world where educational programmes have been associated with self-esteem, which is a huge part of Emotional Intelligence.” At the university level, there is a lot going on with EI-based research interests in experimenting with different teaching methods and exam preparation for students. Judy is also involved in consultancy work with businesses in France who recognise EI skills as a necessity in the arena of international business practice. In one case, she cited a French client who felt disadvantaged in comparison to American businessmen who he claimed were “born with self-confidence.” Mme Churchill reflects:

“What they’re saying, basically, is these programmes should be in existence [in France] and people are aware that they’re going on elsewhere, and there’s a great feeling of unfairness now being developed in certain places. And I’m feeling it in France because I’m dealing with it on a daily basis: ‘It’s all very well, but we can’t do this because we were never offered the opportunity to do it. It’s not part of our culture; it’s not part of our educational system.’”
On a more optimism note, Mme Churchill praised the high level of IQ (rational, logical intelligence) among the French, and expressed her belief that there is great potential for more rewarding successes in other areas of life if EI is accorded similar recognition and emphasis in the French education system. IQ and EI (rational and emotional intelligences, respectively) represent the two different – yet complementary – parts of the brain. The creative potential of individuals (and society) may be best harnessed once they are both activated and used in combination.

3)
EI and the links between education and values in society
reflections on what ‘success’ means in French society; the role of EI in multicultural educational contexts; the role of interreligious and intercultural education in schools in France
A key article that was published and widely read at a time when the idea of ‘Emotional Intelligence’ was first introduced to the wider public (in America), was written by Nancy Gibbs and published in Time magazine in 1995.
 An extract in the article asserts the argument: “How much happier would we be, how much more successful as individuals and civil as a society, if we were more alert to the importance of emotional intelligence and more adept at teaching it?” Given that an underlying assumption of what EI is is based on an undefined notion of ‘success’, the C3ED LETHE research team were interested in gaining an understanding from the EI experts of what they consider ‘success’ means in the context of French society. We also sought to understand whether the cultural measure of ‘success’ had changed over time, and in what ways.

Judy Churchill reflected that, traditionally, success in French society was associated with having a title. In a global society, however, success has come to be seen as having a job with status and a high salary whereby ‘money equals success’. In her personal opinion, however, “success is a feeling that you have inside of you”, so that although someone might strive for a title and to earn a lot of money, “…but at the end of the day if you don’t feel intrinsically good about yourself and successful from within, that’s really not going to be enough for you.”
Given the increasingly multicultural character of French society (and other European countries), the C3ED LETHE research team was interested in asking the EI experts to reflect on the role that EI might play in French schools in educating students about different cultures’ values and social norms. We posed a further question about whether interreligious and intercultural education should be included in the school curriculum in France. Although unintentional, it was interesting that a French researcher who we approached to be interviewed as part of the LETHE project initially agreed to the interview, but then later declined because she took exception to the question on religion in education. In France, the issue of religion and education has a long history resulting in the secularisation of education under the Republican state. However, in practice the tension remains evident and unresolved, particularly with the growing number of immigrant populations from many different cultural and religious backgrounds.
Mme Churchill asserted that EI clearly has a place in multicultural French society. She explained that: “Coming from another culture presupposes that you have another way of thinking about things. With Emotional Intelligence we learn that there is no ‘better way’ of doing something; there is a different way of doing something.” Thus, ‘truths’ are not necessarily universal, but culturally and even individually held, depending on a person’s background, cultural context, life experiences, etc. While there may be cultural misunderstanding and conflict, there are a great many benefits to be gained from multiculturalism, and EI can help to facilitate or promote learning and acceptance across different cultural barriers. Mme Churchill suggests: “…if I can understand that there are things that I can learn from this person and I can also help that person learn from me, then I think that we’re all going to improve. We’re going to enrich our own learning styles. We can use EI to show that we can all benefit from each other.”
Although Mme Churchill acknowledged the importance of having an understanding of each others’ religions, she was wary of the dogmatic aspect of religion that she considered might hinder cross-cultural communication. Rather, she emphasised the positive role that EI can play in increasing understanding between people from different cultural backgrounds by being aware of culturally-communicated nuances such as how touch, eye contact, tones of voice, and other forms of body language differ across cultural contexts.

In concluding the LETHE interview, Mme Churchill offered: “My final word would be that Emotional Intelligence can help us reach that success point that we all desire and it can actually start from the moment we’re born – and it probably should do.”
Jean-Pierre Croisy

The C3ED LETHE research team contacted Mr Jean-Pierre Croisy, a trainer of teachers at l’Institut de Formation des Maitres à Versailles, for an interview on 13 December 2007. Speaking with education professionals and other researchers in France had confirmed that EI is not part of the national curriculum or teachers’ official training. Therefore, it was not surprising that Mr. Croisy qualified his interview by claiming that he had no experience with EI in education because: “it’s not a concept we use in France”! Mr. Croisy’s research is on the effect of emotions on the relation between teachers and pupils, specialising in the field of mental health. Although in France this research may not be referred to as “Emotional Intelligence” (“l’intelligence émotionnel”), it is indeed at the core of EI-related work.
When asked to outline the main obstacles or arguments against using emotional approaches in education, Mr Croisy explained that teachers’ training in France is: “...preoccupied with the cognitive mental process and the logic of a subject ... which is given by the didactic [style of teaching]. [In this,] there is no place for the emotion.” He further explained that teachers’ training in France integrated the educational theories from the 1980s that were only preoccupied by the cognitive mental process. However, the latest book by one of those writers whose ideas influenced French educational theory and practice, is Bremer’s “Education Entering in the Culture”. In this book, the author argues that the cultural dimension is very important in education. However, as Mr Croisy regretfully explained, these ‘new’ ideas have not yet been officially taken on board by the teachers’ training and other education institutions in France.
At the time of the interview with Mr. Croisy, the C3ED LETHE research team had received feedback from the questionnaire distributed to teachers that indicated that teachers are clearly interested in knowing more about EI and in participating in courses or training seminars on Emotional Intelligence and education. Mr Croisy acknowledged the demand coming from schools and teachers. He explained to us that he is actively promoting groups of teachers to come together and talk about what they feel when they are teaching and what they feel in the relationship with their students. “We call it ‘speaking groups’: there is a big demand coming from the schools for these types of groups.” Unfortunately, as yet there remains no official programmes to qualify teachers with specific skills and teaching methods for enhancing EI-related learning approaches in schools in France.
Questionnaire of teachers on EI in French schools
In 2007, the C3ED LETHE research team distributed a questionnaire to directors and teachers at a range of different schools in the Ile-de-France region. The questionnaire sought to ascertain the level of familiarity with, and interest in, Emotional Intelligence-based teaching approaches amongst teaching staff in different schools in France. The questionnaire was distributed in both French and English languages (see Appendices C and D), and emailed to schools following an initial telephone contact with school directors to explain the LETHE project and its objectives.
Responses to the questionnaire were received by email, fax and postal mail. Unfortunately, the initial date which we requested responses to be sent was too short, and so we extended this timeframe in a secondary follow-up which resulted in more responses. In total, twenty five questionnaires were received and, although this was not as many as we had initially hoped for, it is important to point out that the questionnaire involved more than a simple ‘yes/no’ style of questioning. The questionnaire designed by the C3ED French LETHE team included eleven major questions and six subsidiary questions that required respondents to justify yes/no answers with additional explanation. In most cases, respondents utilised the extra space provided for reflection, and offered thoughtful comments and opinions. While this questionnaire design was more time-demanding than a more simple, direct yes/no or ‘tick the box’ style of questionnaire, we preferred more open-ended questioning as we believed that it would yield more interesting research results that would be of potential interest to those employed in the educational sector in France and to the other research countries involved in the LETHE project.
The basis of the design of the C3ED questionnaire made reference to the questionnaires developed by other LETHE research partners for the purpose of consistency and collaboration. However, it was necessary to adapt questions and the research focus to the perceived needs and interests of the French educational context. The introduction to the questionnaire (refer to Appendices C and D) establishes the background information of the respondent: their school and professional position. The first two questions enquire into the familiarity of the respondent with the idea of Emotional Intelligence (EI), and then seek a response about their satisfaction (or otherwise) with a definition of EI that was included from an article about EI and traditional forms of intelligence written by Mayer, Caruso and Salovey (1999) (see discussion below). The next two questions (3 and 4) ask respondents whether they think EI is sufficiently recognised and effectively developed in France. They are then asked if EI is in the national curriculum, and whether they think it ought to be (stating their reasons). 
Questions 5 and 6 then probe into specific school-based experiences to ascertain the level of recognition of EI as an important approach in the learning process at their school. If it is not, we asked respondents how they would incorporate it. The following two questions (7 and 8) enquire into training seminars: whether teachers have ever received information about EI and if they would be interested in taking a course on EI as part of their teaching training. Question 9 is an open-ended question that asks for opinions about the main obstacles and arguments against using EI approaches in education in French schools. Question 10 demands a yes/no response to whether new media (interactive technology) might play a role in EI in schools. The last question is also open-ended and invites respondents to offer other ideas for improving understanding about EI and the application of EI teaching methods in the French education system.
A range of thoughtful contributions were received from teachers and school directors who are obviously deeply committed to providing quality education that responds to students’ learning abilities. Most respondents expressed a keen interest in wanting to learn more about Emotional Intelligence in education and the potential for it to be better utilised in teaching approaches in French schools. A summary and discussion of results (based on the thematic areas introduced above) follows. A collation of the comments we received from respondents to the questionnaire (in French and translated into English) is included in Appendix E.
· Background information about the respondents

The first part of the questionnaire establishes the background information of the respondent: their school; whether it is French or bilingual; public or private/state-funded. The respondent was also asked for the number of years that they have worked in the education system, and for the title of their professional position.

With the exception of one respondent who teaches at a private school, every respondent was employed by a French state/public school (one school was bilingual). The numbers of years respondents have been employed in the education system ranged from four months (for an intern) to thirty three years. The average number was fourteen years employment in education; twelve respondents have worked for ten years or fewer; nine have worked for twenty or more years. Therefore, the questionnaire yielded a relatively even spread in the range of educational experience. This information is important so that we can assess whether there has been a change in teacher training methods and consequent awareness of EI or attitudes and receptivity towards the concept between those trained recently and those whose initial teacher training took place over twenty years ago.
The professional positions of the respondents included teachers of English language, French language, literature, modern literature, mathematics, economics and management, life and earth sciences, and physical education (sports).

· Familiarity with Emotional Intelligence and its definition (questions 1 & 2)
The questionnaire reported that just over a quarter of the respondents were already familiar with the idea of Emotional Intelligence. This indicates that (of the sample of teachers who responded to the questionnaire), around three-quarters (73%) were not already familiar with EI. The need for such a questionnaire and investigation of EI in the education system in French is clearly evident!
At the beginning of the questionnaire we provided a definition of Emotional Intelligence derived from a key article written by American researchers Jack Mayer, David Caruso and Peter Salovey:

“Emotional intelligence refers to the ability to recognise the meanings of emotions and their relationships and to reason and problem solve on the basis of them. Emotional intelligence involves the capacity to perceive emotions, assimilate emotion-related feelings, understand the information of those emotions and manage them.”

This definition was also accepted and used by other European research partners involved in the LETHE research project. The definition refers to the capacity to perceive emotions, assimilate emotion-related feelings, understand the information expressed in those emotions and then to manage them. We asked whether respondents were happy with this definition: the majority (88%) of respondents accepted this definition of the EI concept. This was an important question to include at the outset of the questionnaire as it established a common basis for understanding what EI refers to, which most teachers had already indicated that they were not familiar with.

Some respondents offered alternative definitions or supplementary content based on what they consider to be key elements of Emotional Intelligence. Comments included the recognition that: “We perceive the other first through our emotions, then through reason. It has a great capacity for empathy.” Other respondents identified key elements of EI as including the following: “…affect, unconsciousness of consciousness and the lack of adequate transmission between inhibited feelings and the ability to use one’s intelligence fully and to find out one’s own desire”; “empathy, listening, observing, understanding”; and “raising awareness, verbalisation, mutuality, sense.” Another respondent agreed with the definition provided in the questionnaire, but claimed that it was incomplete and simplistic, offering the following opinion:

“…problems must be resolved not only on this basis; EI is an additional model, we could even say essential for understanding the other, but the relation needs a lot more logical thought and reasoning. EI must be naturally integrated into the process of human relationships.” 
· Emotional Intelligence in education in France (questions 3 & 4)
When teachers were asked directly whether an emotional approach to learning is sufficiently recognised and effectively developed in France, an overwhelming 80% of the respondents replied that it is not! In fact, only one respondent reported to the contrary (the remaining 16% of respondents either did not answer or replied that they ‘didn’t know’). Only two respondents thought that EI is explicitly mentioned in the national curriculum for education in France, whist 84% of the respondents claimed it is not. However, 64% of the respondents argued that EI should be formally recognised in the national curriculum, and most respondents provided reasons why. 20% of the respondents believe that EI should not be in the national curriculum, and 16% chose not to answer the question.
One respondent argued in adamant support of introducing EI as part of the national curriculum in France:
“Anything that can help the pupils in different ways should be in the curriculum. We have too many children for whom THE path to success is not efficient/ effective. I think too many pupils don’t have a clue about what to do to learn lessons by heart or concentrate on a problem to solve it.”
While the above comment may refer to students for whom the national curriculum ‘fails’, another comment recognised the deficiency in the national curriculum for extending gifted pupils:
“Obviously the national curriculum does not take into consideration individual rare gifts which are often stifled.”
Others pointed to the intense focus of the French education system on Cartesian or rational, logical knowledge and ways of learning. While they did not dismiss the importance of this way of thinking, they expressed a need for more balance so that there is a similar emphasis placed on emotional approaches to the learning process.
“The young person who is a pupil must build himself (learn/grow/open up) not only from a Cartesian (rational basis) way, but also grow through emotions which can be developed, enriched, worked, as well as the rational abilities/capacities. A responsible citizen is one who is able to put himself in place of another in diverse situations in life, and one who is able to understand the other. For this, rational intelligence is not sufficient. Numerous examples in everyday life prove this.”
“Because ‘intellectual’ intelligence is not enough and must not be the only aim in school; according to me, certain students should be assisted in developing their Emotional Intelligence.”

“In my opinion, Emotional Intelligence should be given more value/worth to. In addition, I do not think that the students know what Emotional Intelligence is. On the other hand, the school marks/grades are still the criteria of intelligence.”
Other responses indicated ways in which EI could be taken into account by teachers in their approach to the learning process:
“To personalise our teaching for each student as an individual.”
“In maths, there are a lot of blockages/obstructions, more often emotional (you have only to return self-confidence to the student in order to ‘unblock’ him, but this depends more on the personality of the teacher than on the subject that is taught) but as we always search for psychological explanations for students’ difficulties, we forget that they also have to learn (and learn to learn).”
“Because we only teach by controlling one’s own emotions and by perceiving those of the other … if this complicity is not produced, nothing happens…”
“Because it’s a key factor in the relationships between pupil-learning, pupil-teacher, teacher-pupil and teacher-teaching. But how can we form/train the teacher, the educator?”
“Emotional Intelligence is mentioned in the disciplines I teach (BTS NRC), and in particular in Customer Relations, as the knowledge of the other. Of course, we could extend this teaching to make it the common basis from primary school because EI constitutes the fundaments of the opening to the other, thus always encouraging improvements in self-knowledge.”
While some supported the inclusion of EI in the national curriculum, they added a proviso or cautionary comment on how they would prefer to see it included:
“I would prefer consciousness-raising about EI rather than the concept being imposed upon [teachers] by the hierarchy (a hierarchical order).

In this case, EI would be badly perceived or, at least, not all integrated/incorporated by the training staff because it would be experienced as an additional constraint.”
“In my opinion, EI should be notably considered in the matter of assessment.”
“In the teaching programmes/courses, I do not think that it has a place, but in the education of teachers, yes.”
“I think EI is an interesting medium. The problem is that there is so much in the curriculum to deal with already that it may be difficult to make EI play such an important role.”
· Recognition of Emotional Intelligence in schools in France (q’s 5 & 6)
When teachers were asked whether EI is recognised by their school as an important approach in the learning process, only two respondents replied with an affirmative acknowledgement. An overwhelming majority (80%) of the respondents claimed that EI was not recognised in their school. Furthermore, no one had knowledge of any EI programmes used by or experimented with in other French schools or universities! Yet, when asked if they think EI should play a more important role in their school, 60% stated that it should (note that 24% of the respondents chose not to answer this question). 16% felt that EI should not play a more important role – and these were all respondents who acknowledged that their school did not recognise EI as a learning approach.
Of the two respondents who confirmed that EI was recognised in their school, one specified how EI had been incorporated in their school’s learning process and what lessons had been gained from the use of EI:
“Knowledge of oneself, of the other, the recruitment (in employment) where Emotional Quotient takes more and more importance over Intellectual Intelligence. The development of work in groups, the sharing of information … implies a new relation with the other, [sociogrammes] to employ in endeavours where students develop their projects…”
Two respondents hinted that emotional approaches to teaching/learning were used, but were not officially recognised by their schools:

“We often speak about the emotions or effects, but it is often an empirical/purely practical behaviour. It is taken into account, but on an individual level.”
“Officially, it is not a topic talked about, but it is clear that, in practice, we use it. As we have generally little education in it, we surely do not use it well.”
A number of respondents offered thoughtful suggestions on how EI could be incorporated in their school’s learning process. One respondent suggested that EI could be introduced: “Under the form of internships for sensitising teachers…”, yet recognised a potential dilemma: “…but this mobilises only those who are conscious of the problem.” Another respondent suggested a way that all teachers might gain knowledge on and benefit from EI teaching methods: “I think that it is necessary that an external expert intervenes to present that intelligence at school so that all might gain benefit.”
A number of respondents suggested ways in which students could become familiar with EI concepts:
“I would introduce it as a fundamental course at the same level as French or mathematics in a discipline more wide-ranging: ‘The human relations.’”
“Surround every student not only with an academic point of view but also with the emotional point of view; give courses or practical exercises for students on Emotional Intelligence (role plays, etc.).”
“I would make a completely different syllabus guiding the student or pupil analyse his own speech, his own words, and starting from the material to create a real interest in language.”

“Evaluation of emotional behaviour in a common evaluation at the occasion of general exams.”

“In working more with the teaching staff of every class.”

“An overall understanding of the person should allow better recognition.”
Others recommended role-play and other practical exercises:
“Through role play, maybe…/ using new technologies young people feel close to/ through competition between different teams…”
“In EPD, we are obliged to take account of Emotional Intelligence. We could vary the situations, for example: the student alone, the student with selected friend, an imposed friend/teammate, a group… Vary the role-plays: leader, follower, guide, observer…”
Modules, courses and information about practical/concrete situations that are well known and identifiable.

And one respondent took the challenge to heart:
“By applying the principles of EI to myself.”
· Past experience and current interest in training course on Emotional Intelligence (q’s 7 & 8)
Questions 7 and 8 enquired into teacher training seminars on EI. We asked whether teachers have ever received any written or oral information about EI , or taken part in a training seminar on EI. 16% replied that they had, while the majority (80%) confirmed that they had not. Furthermore, most respondents (72%) replied that they would be interested in taking a course to learn about how to incorporate EI in their teaching practice.
The respondents who affirmed that they had previously taken part in EI-related training, specified where they had received the information and the types of training programs:
“Through interventions. From time-to-time, professionals come into my class to address these themes. At the same time they put in place seminars in sites (desert, mountains…) for extending their learning. So I receive their booklets and presentations.”
“In EPS (education physique et sportive, i.e. sports education), we distinguish between cognition/psychology and the emotions in learning processes.”
“When I was making my study courses on child psychology and the educational sciences.”
“In the framework as part of Transactional Analysis.”

Academic education (Master degree of Educational Sciences at the University of Caen).
We asked respondents who had indicated that they had not previously received any information about EI if they could give some reasons why EI has not been part of their training. 
One respondent noted the dominance of the Cartesian heritage in the French value system (and consequently in teachers’ training programmes): “The priority has been given to what is traditionally anchored in values in France: the logical, the sciences. The Cartesian heritage is very dominant.” Indeed, this was confirmed by another respondent who explained that: “Stress is laid on the competency in the subject matter taught and not in teaching methods.”
Another respondent suggested that: “…the majority of intellectuals fear their emotions and those of others…” Similar reasons were recognised as  to why EI is not part of teachers’ training in France: “I think that the emotional approach lies more in grasping the conscience and in common sense than in theoretical concepts and ‘verbiage’.” And: “Maybe it is considered that Emotional Intelligence is not teachable at school and that therefore it doesn’t have any right to be at school.”
A number of respondents reflected directly on their own teacher training experience, claiming that: “Education (training) is too outdated,” and that, “Maybe because my initial training was too long ago!” One respondent explained:
“Unfortunately, my colleagues and I have not been much trained on any topic for a long time which is a shame. I believe we may have to wait for one or two more decades before the French system gets interested in that kind of things. I believe the idea of using EI may not appear typically ‘French’ which is probably why French schools/universities are not very familiar with it.”
This respondent’s reflections was confirmed by others: “I’ve never heard about it”; “Not yet introduced in France”; “Too recent, too American”; “That sounds very ‘Anglo-Saxon’ to me. We focus more on teaching, on learning, on what we call ‘vie de la classe’.” Perhaps the most revealing comment, which indicated that Emotional Intelligence is viewed in France as a ‘fringe’ or ‘radical’ approach, was the comment: “It has not been the way in the Seventies.”
· Main obstacles and arguments against using EI approaches in education in French schools (question 9)
Question 9 posed an open-ended question that sought opinions about the main obstacles and arguments against using EI approaches in education in French schools. Nearly every respondent contributed their thoughts on this question. They are summarised in the following common themes:
The inertia of the French system to change and reform, and reluctance in the education system to explore different ideas or approaches:
“The French system is extremely academic. It’s extremely hard to introduce novelties into it.”
“The slowness of reforms in France.”
“Everybody would introduce his way of thinking, writing and speaking. It is much easier to require a standard structure and content. Besides, corrections (of exams) are done faster this way. But it is tedious.”

“I do not see any relevant argument why to oppose it. Some objectives, surely, would come from old frameworks … ANYWAY!”
Teaching is fundamentally founded on the acquisition of knowledge, measured, at the end of a course, by an evaluation.

The only response one respondent argued for in order to overcome the inertia of the French system to change, would be a new consciousness:

“Overall, the mentality is that communication is perceived as a meaningless discipline in comparison to classical disciplines. There must be a real recognition and awareness of the stake that represent the relationship to the other. A new consciousness is necessary (everything but technocracy!).
Some respondents expressed the reluctance that some teachers may have to introducing EI approaches in their teaching programmes due to the following reasons:

“Not everybody is receptive to this kind of thing. This assumes that we accept to ask ourselves questions that might be very unsettling, and in accordance with our personal background we might not find it very desirable at all.”
“Fear of mixing emotions with teaching.”
“What may ‘scare’ the French system is to give too much importance to emotions as if they were the only way to deliver truth. Emotions are not everything. French people may not be ready for that kind of training because they rely a lot on what comes from the brain and a rational way of thinking.”

“It is possible to use it without integrating it into a specific course. Besides, who should teach it?”
“Unpredictable and complex, concerns the personal background (of somebody’s life), brings into play the human and not only the professional.”
Others pointed out more obvious obstacles such as a lack of time and the number of students in each class:
“Too difficult and delicate to deal with the problem in classes with a high number of pupils – problem with the programme that must be respected and the lack of time.”
“Difficulty with individuals in a group of thirty.”
“Time / number of pupils per class / heaviness of scientific knowledge.”
“Lack of time for putting it in place and implementing it.”
“1. The number of students/pupils in each form; 2. the formative curriculum in secondary schools which does not take into consideration real investigative training.”
A further theme in obstacles in using EI approaches in French schools were culturally-based, with the perception that EI is too ‘American’ (and Anglo-Saxon). Given that most respondents had no previous knowledge of or experience with EI approaches either in their initial teachers’ training or subsequently in follow-up training seminars, this perception is only further perpetuated by such a dismissive attitude:
“Lack/scarcity of information and knowledge on the subject.”
“Absence of this term in the initial training of teachers.”
“We’re not used to it; we’re not familiar with it.”
“The American origin (I have personally read Daniel Goleman’s book), and the fact that the approach could be considered as behaviourist without being integrated in some conceptualisation.”
· The role of interactive technology in EI in schools (question 10)
Question 10 demanded a yes/no response to whether new media (interactive technology) might play a role in EI in schools. 62% of the respondents agreed that new media might play a role in supporting and promoting EI teaching approaches in schools, while 19% disagreed and a similar percentage chose not to answer the question. One respondent offered this pertinent observation:

“It appears to me to be contrary because it is an approach founded in personal and face to face dialogue. It might be made more complementary in teaching with the aid of multimedia, but in addition.”
· Ideas for the application of EI teaching methods in the French education system (question 11)
The last question invited respondents to offer other ideas for improving understanding about EI and the application of EI teaching methods in the French education system. This engendered some interesting ideas, among them a strong demand for EI-based training initiatives to be incorporated in teachers’ training:

“Educate every teacher.”

“Maybe have a training course about that [EI approaches].”

“A collective training of teachers, integrated in initial training.”
“We should TALK about it during teaching courses, obligation for ALL and not solely for those who practice already without knowing it!”

“True education of teachers with people who have really experimented with the different methods.”

“Think and rethink the relationship of the pupil to the teacher at school (or any other member of the education community) and the school within discussions organised and led by a competent person and with [clear or concrete] objectives including comptes rendus (summaries) and assessment.”
“Raising consciousness of psychology, sociology, philosophy through obligatory courses at university.”
Respondents also highlighted the need for a stronger educational role of EI in the students’ home environment. Therefore, teachers/respondents recognised that EI was not just a role that teachers should offer pupils, but that parents had a critical role in EI-based relationships with their children. A stronger supportive link between teachers and parents was encouraged.
“It’s difficult to give a recipe (working method) because I think that EI is increasing in importance in everyday life. For example, the evidence in analysis of situations where Emotional Intelligence was lacking had negative consequences … Observing and listening is very important before all the development of sensitivities is in question. A real educational mission has to be taken at the parents’ house.”
“It is 1) Put in evidence that the teacher has feeling because the whole teaching training consists in setting up a distance (between the teacher and the pupil); 2) Put in relation the pupil, parent, teacher and competent person.”
“Information and work with the APPEL (“assistance parents l’ élève…” – a parent/teacher association)”
Conclusion
The results of the questionnaire give a very clear indication that Emotional Intelligence approaches to teaching and learning processes in France are not well developed. The majority of teachers who responded to the questionnaire were not already familiar with the term Emotional Intelligence, although responses reveal that teachers are aware of the importance of emotions in teaching and especially in overcoming blockages to students’ abilities to learn. In addition, the majority of respondents identified that EI is not part of the national curriculum, nor is it effectively developed as an educational approach in France in general. Only a few respondents reported that EI is recognised by their school. A variety of reasons for this paucity were given; the most common was attributed to the dominance of Cartesian or rational, logical knowledge and ways of learning in the French education system.
A number of obstacles to using EI approaches in teaching in France were cited by respondents to the questionnaire; among them the reluctance of some teachers to mix personal emotions with professional teaching practice, fearing that perhaps the current emphasis on rational/logical intelligence would swing too far the other way and result in an imbalanced focus on the emotions. Other arguments against using EI in schools included the lack of time for implementing it, large numbers of students in classes, and the lack of directive from the national curriculum. 

One of the major obstacles to EI being accepted in France remains the stigma of EI as an ‘American’ concept (due to the popularisation of the term through the books of Daniel Goleman). Although respondents identified the inertia of the French system to change/reform as a significant obstacle to the acceptance of EI and other novel ideas, it nevertheless remains the responsibility of teachers and others in the French educational sector to take up this challenge and demand specific training exercises in EI teaching methods and skills. If the initiative and demand for EI approaches comes directly from teachers, then eventually EI may be accepted as ‘French’ with unique cultural adaptations that enhance both rational/logical and emotional approaches to learning.

On a more optimistic note, the results of the questionnaire reveal that the majority of teachers believe that EI should play a more important role in their school. A number of teachers urged that EI concepts should be introduced as a fundamental course/approach and be officially developed in the academic syllabi. Respondents underlined the importance of specific training in EI for teachers during the formative/initial teachers’ training stage. Others emphasised the importance of up-skilling current educational practitioners in EI teaching methods such as through compulsory training courses as part of the continual training practices required of teachers throughout their career. It was suggested that an intervention by experts could make this concept and application more widely known in the French education sector, as long as it is not imposed in an authoritarian way.

Clearly, there is a need for an appropriate response from teachers’ training institutes to meet the demand coming from teachers for training in EI methods and to adequately equip teachers and school directors with the necessary skills. In the interview with M. Croisy from the IUFM, he mentioned the initiative of ‘speaking groups’ where teachers come together to share their experiences and seek solutions for issues and problems they jointly identify. Although there is evidently a large demand coming from teachers for ‘speaking groups’ and other initiatives, there are still no official programmes in France to qualify teachers in the area of EI. The LETHE study in France clearly highlights that Emotional Intelligence approaches to teaching and learning processes in the French education system remains a significant and critical issue that requires focused expert attention and official support to ensure that the benefits of EI are widely received throughout the educational sector in France.
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Appendix E: Collation of responses to the questionnaire
Interview with expert on Emotional Intelligence and education in France:

JUDY CHURCHILL, 11 December 2007, Paris

Interview by Charlotte Šunde and Marie-Françoise Vannier,

Centre d’Economie et d’Ethique pour l’Environnement et le Développement (C3ED)

Université de Versailles Saint-Quentin-en-Yvelines, France

for the European project LETHE (LEarning THrough Emotions).
Background
1. What is your expertise/research in relation to Emotional Intelligence (EI)?

To explain my background/expertise in the area of Emotional Intelligence, I think it would be fair to say that it was born of practical experience, my own experience as a student back in England at university at the time. I was trying to explain for myself why I performed well in the classroom and out of the classroom, but underachieved in exams. I got to the point where I was at my finals and I was trying to analyse what it was that created the emotions of success. Why was it that I could be successful on the sports field, why was it that I could be successful if somebody gave me a project, but as soon as I was sitting in front of an exam paper, I would crumble up and under-achieve? So I developed a series of activities for myself and tried to see whether I would perform better after having done certain activities. And I realised that in fact it was going to an early morning dance class before my exams that seemed to produce the necessary stimuli to help me achieve better and calm me down. I worked out that it was some sort of hormonal process going on, and something that was affecting my brain that would give me the necessary positive emotions to be able to sit in an exam room and collect my thoughts and tap into my rational brain rather than being flooded out with negative emotions.

It was after that that I sat down and started to talk to some other people who were doing research in the area, and they said to me: “could you write about this, put this down on paper, and explain what you think happened.” Having done some research into the matter, I realised I was creating endorphins for myself and I was giving myself positive emotions by doing some sort of physical exercise before I did some sort of mental exercise. I was able then to clear my thoughts and the endorphins were having a positive effect on my thinking strategy. When I got into the exams, instead of being flooded by adrenalin, I tapped into my endorphins and was able to produce the information that was stored away in my memory and perform well. My results exceeded expectations.

I thought: “right, I should tell other people about this.” I started interviewing people, writing about it, talking about it, doing more research on the matter, and came to the conclusion at the time that what I had done to myself was given myself some Emotional Intelligence. So I became very interested in the area; started doing some workshops with different people who were working on neuro-linguistic programming, doing research themselves, offering workshops, going to conferences, and I became extremely enthusiastic about all the positive effects that working on our emotions can have on learning and on performance.

Emotional Intelligence – general

2. How do you define Emotional Intelligence?

Now, I would certainly define Emotional Intelligence as a way of helping yourself manage your emotions so that you can succeed rather than fail in all areas of your life. It’s about managing your emotions, not letting your emotions manage you. Learning how to enhance your own performance and then enhance the performance of others. I think if you’re interested in helping people, or coaching, or teaching, or just interacting with people, what you want is to have some sort of positive interaction. You can only do that if you can help others manage their emotions. So Emotional Intelligence, then, is using all different types of sensory perception, your emotions, to enhance rather than hinder your operations in all areas of your life.

3. What is the relationship between the Intelligence Quotient (IQ) and the EI Quotient (EQ)?

· Do you consider them as opposite or complementary measures?

· In your work, do you find that people are equally familiar with IQ and EQ? Explain.

The relationship between IQ (traditional, rational intelligence) and Emotional Intelligence: I would see them not as separate measures, but certainly as complementary measures; I don’t think you can have one without the other. We’re certainly not going to abandon traditional IQ. We’ve been doing it for years and there’s a place for it – we need it. We need some sort of rational thought structure. You do need to learn to have input that is given to you. It’s what you do with that input, how you access it, and whether you retain it that is explained by Emotional Intelligence. So if we can use Emotional Intelligence to help us use the traditional intelligence (IQ) that we’re given, then I think we can probably achieve way beyond what we ever imagined. We’re not going to take one and not the other; we need to use them together because they tap into different parts of the brain.
If you look at traditional IQ, you could say that perhaps it’s what we would call ‘serial learning’. You’ve got building blocks (one thing is dependent upon another), and if you take away one element, then the whole wall is going to crumble. With Emotional Intelligence, what you can show people is that EI is more associative and you’re going to find all sorts of creative ways of remembering things, not just one way – there’s not one method for all. Even if you take away just one brick, you’re going to find other things that will keep that wall standing. It’s basically giving you an ‘architecture’ so that you can find creative ways of sustaining your own knowledge and working on your memory so that, if one part fails, you can use another part of it.

If we get them working in synergy, what’s going to happen is that we’re going to be offering a wide range of possibilities to all sorts of people who are going to say that “my way of learning is this way,” and we’re not going to then deny that way of learning to them. We’re not going to say: “actually, we’ve set up this way of learning and everyone’s going to learn that way.” We’re going to say: “this is the information that we have, this is what you’re going to take in, but we’re going to let you discover and help you to discover the best way to retain that information for you.” So perhaps we can say that IQ is the information that we’re going to take in; EQ is the way that we’re going to take that information in and retain it.
In my own work, I don’t think that people are particularly familiar, even now, of the difference between EQ and IQ. Certainly in the circles that I work in, I would say the academic circles, people are because they tend to meet up and talk to people who are interested in EQ (Emotional Intelligence). But if you go into any one school (especially in France) and talk about EQ, as far as most people are concerned it doesn’t exist, or it’s something strange, or it’s ‘black magic’, and it’s something that has been invented by somebody to sell books and it’s got no place in an academic curriculum. Outside of schools, in the workplace, I would say that it’s something most people are frightened of. Because if you can’t rationalise it and you can’t fit it into a little box, then people fear what they don’t understand. So therefore they will again just abandon it and consider that it’s something that a few strange people get together and talk about at conferences, but it’s got no place in the professional world. So, I think there is a lack of familiarity with the mechanisms that are behind EQ and why we need to use it.
4. What is your point of view on EI as an approach to teaching and learning processes?

As an approach to learning, I think that it’s absolutely essential. I think that teachers who are emotionally intelligent can make the difference between a classroom full of willing learners and learners that perform, and unwilling learners and learners that underachieve. So from a teaching point of view, you can make a difference as a teacher if you understand how to use your own emotional intelligence, and as a learner if you can be shown how to use your emotional intelligence it can make the difference between a child who succeeds and fails, basically, and then an adult that achieves or fails later on in life.

5. What do you perceive as the greatest benefits of educating people about using EI skills?
I think the benefits of Emotional Intelligence are unquestionable. How you introduce people to seeing those benefits is another matter. As far as schools are concerned, it’s a difficult one because schools have to organise large groups of people into time slots. They tend to have one approach and they will tell you that we don’t have time for dealing with individual approaches and individual problems and methods of learning. So I think you need to show evidence that you can use it in a group. You don’t have to necessarily change the content of a curriculum, but you do have to change the way that you allow people to take the content in, and perhaps help them develop their own different sensory perceptions.

What you do as a school is introduce visual methods, auditory methods, kinaesthetic methods, in any one lesson. So, a lesson will have its content but that content will be arranged around different stimuli, so that you’ll use pictorial evidence, auditory evidence, you’ll get people touching and feeling things so the content isn’t actually going to change but the way that they take that content in is going to change. I think that’s possible. I don’t see why that should be a particular problem. You’ll have children who are all learning the same thing but one of them will be taking it in through pictures, one will be taking it in through the sounds, one will be taking it in because they’re actually feeling what’s going on. You can also have different points of a lesson where you perhaps stop and you start something. One start point could be based on pictorial evidence, another start point could be based on auditory evidence, so you’re continually going through cycles of repetition which is good for learning anyway, and you’re also offering people different ways of taking that information in. That’s one point of view.

The other point of view: I think Emotional Intelligence is essential to the learning process in schools because it’s based on positive feedback. We know today that the more positive you feel about something, the greater your motivation is to do that thing. So if I enjoy doing something and it makes me feel good, I’ll come back to it. If I don’t enjoy something and it makes me feel bad, or someone makes me feel bad about doing it, then I won’t do it. It would seem to me that it’s absolutely basic in the school setup to be encouraging our children to be focusing on the positives because, as the old adage says: “success breeds success.” It’s simple; it’s not rocket science.

Emotional Intelligence a lot of the time is born of common sense. It says that when we make somebody feel good about something, that person will want to be with it and they’ll want to do it, so why shouldn’t that be happening in schools? Well, that’s the big question. I don’t know if I can answer that one. Because if we look at what’s happening in schools, and if we focus on France, a lot of my adult students tell me today that: “…at school, we were basically told to ‘sit down, to shut up, and that we had nothing of any vital importance to offer.’ So that’s what we told ourselves: we did sit down, we didn’t speak, we didn’t offer anything.”
The negative implications of that were that, unless there was some other aspect to their life that was stimulating them to succeed in a particular area, if school was the only thing that was offering them any form of stimulation and it was negative stimulation, well then they would fail, basically. Or even if they succeeded in getting a certain grade, they didn’t actually associate that grade with any sense of intrinsic success. So then they come out into the adult world, find themselves in a job that they don’t particularly appreciate, but: “that doesn’t matter, because we’re not supposed to appreciate things. We certainly don’t appreciate ourselves, we just do and we follow instructions, and if I get negative feedback also in my job, well that’s normal anyway, and that sets me on a negative spiral. But then what happens when I come into a situation where I need to be positive? Well, I haven’t got the tools for being positive because I haven’t set those associations in motion. I don’t know how to tap into my positive self and I don’t know how to give myself positive feedback.”

So, we have a huge responsibility from the youngest possible age in school to be teaching people how to tap into their own positive resources. If we don’t do that, and we don’t show them that it doesn’t matter that if one channel of thinking doesn’t work, another one will and that can always be brought to the fore, and we can associate anything we do with that particular channel of thinking. What are we then going to do with those adults when they hit the professional arena and they are responsible for stimulating others and creating positive resources and giving feedback to others? We will be continually on a negative spiral.

Emotional Intelligence – education specific

6. Do you think EI methods of teaching can or should be used in the classroom in France? Give your reasons why.

Do I think we can use EQ in the classroom? Yes, I do. Should we use it? I don’t think there’s any question about it – yes, we must!

7. Describe any specific programmes and experiences that you are familiar with that are positive examples of EI approaches used in schools, universities, public service or businesses in France.
· What have been the responses by teachers, students, staff and employees to these programmes and experiences?

Are there any specific programmes happening at the moment dealing with this? As far as I’m aware, in France there are not. I know that in other countries people are working on it. I know that, depending on the school, certainly in Great Britain there are different programmes going on. In the United States, things like the Montessori programme, which has been in existence forever, I think that’s a perfect example of using Emotional Intelligence in the classroom. I think that in general, the American approach, in general, is an emotionally intelligent approach.

Why do I say that? Because of one of the remarks that was made by one of my adult learners the other day when we were talking about self-confidence. These were people who have to go and work in the global arena and interact with Americans, and one of the French people said to me: “we can’t do this because the Americans are born with self-confidence. From the moment they’re born, from the moment they eat, everything they do is a step towards self-confidence.” So, there was recognition of the fact that there are programmes being offered in other places from a young age, preparing people to be higher performers than we [French] are: “we can’t do it because we were never offered those programmes.” What they’re saying, basically, is these programmes should be in existence [in France] and people are aware that they’re going on elsewhere, and there’s a great feeling of unfairness now being developed in certain places. And I’m feeling it in France because I’m dealing with it on a daily basis: “It’s all very well, but we can’t do this because we were never offered the opportunity to do it. It’s not part of our culture; it’s not part of our educational system.”
I think we have a duty now to look at what’s going on around the world. I’ve heard recently of programmes being developed in Australia. I think the Anglo-Saxon world has always been a world where educational programmes have been associated with self-esteem, which is a huge part of Emotional Intelligence. I work on different educational programmes with young children through charity work where we aim to increase their self-esteem. We’re now trying to feed people from France into those programmes. Although they’re only short programmes (2 or 3 week programmes), they can make a difference. Because people are beginning to look at what’s going on elsewhere and saying: “well, hang on, I need a bit of that too.” I don’t know at the moment at the grassroots if anything’s going on in France. I certainly think that it should, and I think that people are becoming more aware of what’s happening elsewhere.

As far as universities are concerned, I have worked directly with universities in Monaco (the International University of Monaco) where I have worked on Emotional Intelligence programmes with them: making the most of your self, increasing self-esteem, conflict management. I’ve worked with universities in Germany, working with people who are coaching students for exams, on how to increase their Emotional Intelligence. I’ve worked with the university in Canterbury in England and Pilgrims (http://www.pilgrims.co.uk/), developing different programmes for trainers on how to make the most of your brain and the different mechanisms that are going on there. I think at university level there’s a lot going on; I don’t think that’s a particular problem.

As far as businesses are concerned, more and more businesses are now looking at the solutions to communication problems and are coming to the realisation that people are starting to talk about Emotional Intelligence: What’s it all about? They’ll come to me and they’ll say: “We think that we need Emotional Intelligence, neuro-linguistic programming, but can you develop a nice rational programme for us so that it looks good and it fits in with the learning style of the people you’re going to be coaching.” So then I’m faced with a problem, because if they’re coming to me for Emotional Intelligence, they’ve obviously identified that there’s a problem related to emotions. As far as I’m concerned, if we’ll dealing with emotions then we’re not going to necessarily rationalise the programme that we’re working on. So there’s a huge conflict in the type of instructions or the briefing that I’m given for these types of programmes that I should be running and what I actually deliver.

What I’m finding at the moment is that I’m doing a ‘needs analysis’ on what I think people probably need, developing a programme that is entirely Emotionally Intelligence-based, but disguising it with different names so that the programmes sound like they fit into some sort of business rationale and learning structure that these people are used to. So what we get is a group of people coming to a training session and they’re looking at a power point that suits their mindset. When we actually start working and get them to work on practical exercises and role play, so that they can see, hear and feel what’s going on – then the change starts to register. What actually happens is that I use visualisation a lot of the time. They don’t know what they’re going to be doing before they do it; what I’m going to be doing with you might seem a little strange, but give it a chance. It’s very often that at the end of a visualisation or a confidence-boosting exercise where I ask them what they heard, what they thought, what they felt, that you can see the physical change of state of people, and suddenly their minds start to open and they’ll abandon all their rational thought patterns and say: “yes, I actually felt that and I can see that that works; I’d like to do more of that.” And they’ll start asking you for more.

That’s very gratifying. It’s wonderful to work with people like that because in actual fact I prefer sometimes to work with people who have zero starting point and see the transformation in half a day or a day, than to work with people who are already very Emotionally Intelligent where you can have very interesting discussions with them, but you don’t necessarily see such a learning curve. Working with people in the kind of businesses that I work in in France leads to a very rewarding experience; probably I learn as much as they do because I can see how fast people do learn.

The French are no less Emotionally Intelligent than anybody else; they just need the channels opened up – and once they’re opened up, well, ‘all hell breaks loose’ because they suddenly realise what they’ve missed out on all those years! They’re wonderful people to work with because they’ll go from night-to-day or day-to-night, and they’ll want to spread the message to other people, and they’ll want more. They’re wonderfully creative people: once you show them what they can do with it, they’ll come up with as many ideas as you can. There, they’re using their IQ, and I think that’s where IQ has a huge place in Emotional Intelligence. The French are, I would say, probably one of the populations with the highest IQs that I’ve ever met. Once you get them using their Emotional Intelligence, they can then go back to their IQ: I think you’ve got a huge recipe for success because they can put the two together. They’ve got the content and they’ve got the cognitive knowledge in a lot of areas, and once they put their emotions into that and become creative, then I think they can outstrip most of us.

8. Describe your work in adult education and the strategies you use to approach business executives (and others with a high IQ) to focus more on their EI. What results/changes have you observed or been informed about?

The areas I’m working on, specifically with people who have very high IQ: First, I’ll talk about how I approach those people. It is very difficult to approach somebody with high IQ and talk about EQ because they’re trying to meet you on the same level; they’re going to be trying to test your IQ. You’ve got to get them off that subject. Basically, you’ve got to have a lot of empathy and understanding. If you’re dealing with somebody with high IQ, what they don’t want to do is to be caught out being an under-achiever in a certain area. If you’re going to go in and talk to them immediately about EQ, because they know nothing about it, they’ll be very defensive. They’ll try to lead you on to other areas which have nothing to do with EQ. So you don’t want to put those people into a position where they feel inferior to you or that they don’t know something about the subject. I think empathy and understanding when you meet these people is crucial.

The way that you can lead somebody with high IQ into EQ is through demonstration. You have to show them that it works; you have to give them evidence. First of all, you have to look at it from a scientific point of view: you definitely have to go through the science of the brain because that is something they can relate to because that’s also IQ-related. Then you have to take them through a series of what I would call almost ‘childish’ practical experiments. One of the methods that I use very often for people with high IQ is to get them to draw maps. One of the first things that we do is that if we’re in a particular town, I get them to draw a map of the town that we’re in. They don’t know why they’re doing it, but they do it. Most people like drawing and they find that amusing. And then we discuss the fact that ‘the map is not the territory’: everybody sees the world through their own map. If you’ve got a group of people, they’ll all draw different maps of the same place. They can see that: I drew it from one perspective and he drew it from another perspective.

Often I get them drawing pictures if they’re working on a particular product in a company. I’ll get them to draw a picture of that product: what does it mean to them? If they had to represent a concept or a product or a process as a picture, what would that picture be? And they all see that they’re thinking in different ways. And I’ll say: “yes, because you’re all using different parts of your brain.” Suddenly, because they can see it demonstrated, there is an acceptance. What you can’t do with people with high IQ is try and explain the rationale behind EQ because they’ll keep coming back to IQ each time. So, you’ve got to demonstrate, and I do it through pictures and through feeling. Once you’ve done the pictures, you can put them into a role play. You can work on things such as body language and paraverbals, and you can get them seeing and hearing what’s going on especially if they watch their peers. And they’ll say: “wow, I never saw that before, I never thought about that before; that’s what is happening.” And then they can start to tell their rational brain that it’s true: “I’ve seen it, I’ve heard it, I’ve felt it.” They don’t know it at the time, but they’re basically bringing the two areas together. So, that’s my approach with people with high IQ.

9. What are the main obstacles or arguments against using EI approaches in education?

What I said at the beginning: If you are trying to organise a large group, for example in a school, you always come back to the argument: “I haven’t got time to do this; we’ve got to use one method; we’ve got a curriculum to get through; we’re going to be wasting time here; this is game-playing – the playground is for that, et cetera.” I think you’ve got to find a way there of educating teachers and showing them that they don’t have to lose the content of their curriculum. All they have to do is experiment with different ways of helping children learn. So the obstacle is what is perceived as the curriculum and the exams at the end of it.

Emotional Intelligence – link between education and values in society

10. Please contemplate this statement and consider the following questions:


“How much happier would we be, how much more successful as individuals and civil as a society, if we were more alert to the importance of emotional intelligence and more adept at teaching it?”
(Nancy Gibbs “The EQ Factor,” Time, October 1995)

· What constitutes ‘success’ in French society? Has it changed and, if so, in what ways?

· As French society is becoming increasingly multicultural, what role can EI in schools play in educating about different cultures’ values and social norms?

· If you consider that religion or spirituality is part of EI, in your opinion should interreligious and intercultural education be part of the school curriculum in France? Please justify your answer with reasons.

In French society, and the fact that French society is now becoming increasingly multicultural, does EI have a place in multicultural French society? Absolutely! Through EI, we start to understand peoples’ different ways of thinking. Coming from another culture presupposes that you have another way of thinking about things. With Emotional Intelligence we learn that there is no ‘better way’ of doing something; there is a different way of doing something. So I don’t necessarily hold universal truths; I hold my own truths. I am a product of my own way of thinking and the way I’ve been brought up in my culture. If the person sitting next to me has come from another country and another culture and speaks another language, which one of us is the ‘better’ person? There isn’t. But if I can understand that there are things that I can learn from this person and I can also help that person learn from me, then I think that we’re all going to improve. We’re going to enrich our own learning styles. We can use EI to show that we can all benefit from each other.

I don’t think it’s quite the same thing with religion because religion is attached more to a firm belief. We know that religion can be very dogmatic in certain aspects. I think we should all have a certain understanding of each others’ religions: we should know that they exist; we should know what’s behind them. But I think it’s far more interesting to focus on the different cultural aspects of different people. And to understand how people perhaps use distance, how they use touch or don’t use touch, how they use eye contact, how they use body language in general, how they use tones of voice, how some people use a lot of words in a sentence, how some people use only a few words, how some languages and cultures speak louder, faster. I think that’s of more value on a day-to-day basis as far as communication is concerned.

Today, how could we define ‘success’ in French society? I think success, certainly traditionally, has been defined as probably having a title. French like to be ‘directed’; they like to be “Monsieur Le Président” or they like to be “Monsieur Le Maire”, or they’ve got some sort of political title, or they’re recognised within their company as being at the top of the hierarchy. A lot of respect, a lot of importance is attributed to paying respect to people who have titles. I think certainly traditionally most French people would say: “if I were ever given the Légion d’Honeur that would be the summit of my success.”

However, it’s slightly changing now. Success is being associated a little more with how much people earn. I think we’re all becoming part of a global society and people are saying: “if I have a certain job and it pays a certain amount…” which was never the case before in France, then that shows that I’m successful. That’s part of the global architecture at the moment, and perhaps seeing things on films that are associated with ‘money equals success.’

I think that, in my own personal opinion, if I had to define ‘success’, for me, success is a feeling that you have inside of you. If you feel good about yourself, and that’s reflected in the eyes of the people that you’re interacting with, for me that’s the definition of success. Very often, perhaps naively, the pay cheque at the end of the day is not the money that I receive, it’s the positive feedback. So, in French society, if we can get people to also realise that, while it’s great to have a title and it’s great to be able to earn a lot of money and appreciate what you can buy with that money, but at the end of the day if you don’t feel intrinsically good about yourself and successful from within, that’s really not going to be enough for you. That explains then why people will try to go for a higher title to be seen as being more important, to earn more money, because they’re trying to go for something that they don’t know already exists within them if only they could bring it out.

My final word would be that Emotional Intelligence can help us reach that success point that we all desire and it can actually start from the moment we’re born – and it probably should do.
Interview with expert on Emotional Intelligence and education in France:

JEAN-PIERRE CROISY, 13 December 2007, France

Interview by Charlotte Šunde and Marie-Françoise Vannier,

Centre d’Economie et d’Ethique pour l’Environnement et le Développement (C3ED)

Université de Versailles Saint-Quentin-en-Yvelines, France

for the European project LETHE (LEarning THrough Emotions).
Background
1. What is your expertise/research in relation to Emotional Intelligence (EI)?

Nothing, because it’s not a concept we use in France.

My own research on the effect of emotions on the relation between teachers and pupils. I’m not sure if it’s what you call Emotional Intelligence?

I work with pupils in mental health.

Emotional Intelligence – general

2. How would you define Emotional Intelligence?

I don’t know.

The learning act is a subset of emotions. Psychoanalysis.  

3. What is your point of view on EI as an approach to teaching and learning processes?

Emotional Intelligence – education specific

4. Do you think EI methods of teaching can or should be used in the classroom in France? Give your reasons why.

5. What are the main obstacles or arguments against using emotional approaches in education?

Cognitive psychology has invaded all the world of the training (teacher’s education).

All the teachers’ training in France has integrated all the theories of Jerome Bremer (work in the 80s) and (Vedosky, a Russian from the 80s) – they are only preoccupied by cognitive mental process.

Bremer’s latest book, “Education Entering in the Culture,” now says that the cultural dimension is very important.

We put the accent on the cognitive process and the logic of a subject, which is given by the didactic. There is no place for emotion in this concept.

Are many teachers aware of EI and ways of using it?
Yes, because I see the demand coming from schools and teachers. We are trying to promote and make groups of teachers to talk about what they feel when they are teaching and in the relationship with their students. We call it ‘speaking groups’: there is a big demand coming from the schools for these types of groups.

Any programs or anything official?

Nothing, no official programs.

If there is a demand from teachers for EI in teaching programmes, and this doesn’t exist in France, how would you organise to give support to teachers and respond to that demand?
I work as a teacher trainer, so I can propose these types of groups (‘speaking groups’) in the formation plans. But we have to answer the demand coming from the schools.

But this presumes that the teacher is already conscious of EI?
There is no special training or reflection in the training of teachers on Emotional Intelligence. It doesn’t exist.

We can introduce it in the professional group analysis practice. 

6. As far as you know, is EI incorporated into the national school curriculum in France?

· If yes, specify how EI has been incorporated and whether you agree or not with the way it is incorporated, stating your reasons;

· If no, suggest how you would incorporate it.

7. Are teachers sufficiently trained to use and consider EI in the educational process?

· If yes, give examples of specific programmes and/or experiences that you are familiar with that have been successful, and key people who have initiated these.
8. With reference to your knowledge about research in France on EI and ‘whole child’ teaching approaches, what are the key conclusions and recommendations of that research?

9. As an instructor (trainer of teachers), what would you propose as training methods/ education programmes for future teachers in order to promote EI in the French education system?

Emotional Intelligence – link between education and values in society

10. Please contemplate this statement and consider the following questions:


“How much happier would we be, how much more successful as individuals and civil as a society, if we were more alert to the importance of emotional intelligence and more adept at teaching it?”
(Nancy Gibbs “The EQ Factor,” Time, October 1995)
· What constitutes ‘success’ in French society? Has it changed and, if so, in what ways?

· As French society is becoming increasingly multicultural, what role can EI in schools play in educating about different cultures’ values and social norms?

· If you consider that religion or spirituality is part of EI, in your opinion should interreligious and intercultural education be part of the school curriculum in France? Please justify your answer with reasons.

  LETHE Questionnaire on Emotional Intelligence (EI) in the French education system

Name (optional): __________________________________________________
Email: __________________________________________________________
School/university: _________________________________________________
Professional position: ______________________________________________
Number of years you have worked in the education system: ________________
Private or state school? _____________________________________________
French or bilingual school? __________________________________________
Today’s date: _____________________________________________________
1. Are you already familiar with the idea of Emotional Intelligence (EI)? 
Yes O No O
2. Please read the following definition of Emotional Intelligence:

“Emotional intelligence refers to the ability to recognise the meanings of emotions and their relationships and to reason and problem solve on the basis of them. Emotional intelligence involves the capacity to perceive emotions, assimilate emotion-related feelings, understand the information of those emotions and manage them.” (Mayer, Caruso and Salovey, 1999)

a) Are you happy with this definition?
Yes O No O
b)
If you would like to, please suggest an alternative definition of EI or list what you consider to be the key elements of EI:

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

3. Do you think an emotional approach to learning is sufficiently recognised and effectively developed in France?
Yes O No O
4. Is EI explicitly mentioned in the national curriculum? 
Yes O No O Don’t Know O

b) Do you think that EI should be in the national curriculum? 
Yes O No O
Please state the reasons.

______________________________________________________________________________________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

5. Is EI recognised by your school/university as an important approach in the learning process?
Yes O No O
a)
If yes, specify how EI has been incorporated in the learning process and what lessons have been gained from the use of EI.

b)
If no, do you think EI should play a more important role? 
Yes O No O
· Suggest how you would incorporate it?
___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

6. Can you describe any EI programme used or experimented with in other French schools/universities?

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________
___________________________________________________________________________

7. Have you ever received any oral or written information about EI, or taken part in a training seminar on EI?
Yes O No O
a)
If yes, specify where you received the information and the types of training programs.

b) If no, can you give some reasons why EI has not been part of your training?

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

8. Would you be interested in taking a course to learn about how to incorporate EI in your school/university teaching practice? 
Yes O No O
9. In your opinion, what are the main obstacles or arguments against using EI approaches in education in French schools/universities?

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

10. Do you think new media (i.e. interactive technology) might play a role?
Yes O No O

11. What other ideas would you propose to improve understanding about EI and the application of EI teaching methods in the French education system?

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

Please email your completed form to Mlle Charlotte SUNDE: Charlotte.Sunde@c3ed.uvsq.fr or facsimile: 01 39 25 50 33
write in the email subject heading: “LETHE QUESTIONNAIRE”

before Monday 31 December 2007
We thank you sincerely for taking the time and effort to complete this questionnaire. It will be used as part of a European-wide research project on EI in schools, titled “LETHE: LEarning THrough Emotions.” Your questionnaire will be used in a statistical analysis and report on the use of EI in the French education system. Your name will not be disclosed in any publications.

· For information about the project and results, refer to: http://www.ejournal.fi/lethe/
· Would you like to be contacted for information about Emotional Intelligence
       and teaching methods? 
Yes O No O

· If yes, please provide your email address: ______________________________________


LETHE Questionnaire sur l’Intelligence Emotionnelle (IE) dans le système éducatif français

Nom : __________________________________________________________

Email : _________________________________________________________

Ecole : _________________________________________________________

Profession : ______________________________________________________

Nombre d’années d’exercice dans le système éducatif : _______________________

Ecole privée ou publique : ____________________________________________

Ecole française ou bilingue : __________________________________________
Date : ___________________________________________________________

1. Etes-vous familiarisé avec l’idée d’Intelligence Emotionnelle ? 
Oui O Non O
2. Pouvez-vous lire la définition suivante de l’intelligence émotionnelle :

« l’Intelligence Emotionnelle se réfère à la capacité de reconnaître les significations des émotions et de raisonner et résoudre les problèmes sur cette base. L’Intelligence Emotionnelle  implique la capacité de percevoir les émotions, d’assimiler les sentiments qui y sont liés, de comprendre les messages de ces émotions et de les gérer. »

a) 
Admettez-vous cette définition ? 
Oui O Non O

b) 
Si vous le souhaitez, donnez une autre définition de l’intelligence émotionnelle ou des éléments clés de l’Intelligence Emotionnelle :

__________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

3. Pensez vous que l’approche émotionnelle dans l’apprentissage est suffisamment reconnue et développée en France ? 
Oui O Non O
4. L’Intelligence Emotionnelle est-elle explicitement mentionnée dans le programme national ? 
Oui O Non O
b) 
Sinon pensez-vous qu’elle devrait l’être ? 
Oui O Non O


Pour quelles raisons ?

__________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

5. l’IE est-elle reconnue dans votre école comme une approche importante dans le processus d’apprentissage ? 
Oui O Non O
a)
si oui, spécifiez comment l’IE a été introduite dans le processus d’apprentissage et quelles leçons en ont été tirées

b) 
si non, pensez-vous que l’Intelligence Emotionnelle devrait jouer un rôle plus important ? 
Oui O Non O
· Si oui comment l’introduiriez-vous ?

___________________________________________________________________________
___________________________________________________________________________

___________________________________________________________________________
6. Pouvez-vous décrire un programme d’Intelligence Emotionnelle utilisé ou expérimenté dans une autre école/université ?

__________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

7. Avez-vous reçu des informations orales, écrite ou participer à un séminaire de formation sur l’Intelligence Emotionnelle ? 
Oui O Non O
a) si oui précisez où et quels types de programmes

b) si non, pour  quelles raisons, selon vous l’Intelligence Emotionnelle n’a fait pas partie de votre formation ?

__________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

8. Seriez-vous intéressé par une formation pour apprendre à intégrer l’Intelligence Emotionnelle dans vos pratiques d’enseignement ?
Oui O Non O
9. A votre avis, quels sont les principaux obstacles ou arguments qui s’opposent à l’utilisation de l’approche émotionnelle dans les écoles/universités françaises ?

__________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

10. Pensez-vous que les nouvelles technologies de communication (multimedia) peuvent jouer un rôle ? 
Oui O Non O
11. Quelles autres idées proposeriez-vous pour améliorer l’intégration de l’Intelligence Emotionnelle dans le système national d’éducation ?

__________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

Merci de retourner par e-mail ce formulaire complété à Mlle Charlotte SUNDE:

Charlotte.Sunde@c3ed.uvsq.fr ou facsimile: 01 39 25 56 88
En précisant le sujet « questionnaire LETHE »

Avant le lundi 31 décembre 2007

Nous vous remercions sincèrement du temps et de l’effort consenti à compléter ce questionnaire. Il sera étudié dans le cadre d’un vaste projet Européen sur l’Intelligence Emotionnelle à l’école, intitulé « LETHE : apprendre à travers les émotions ». Votre questionnaire sera utilisé pour une analyse statistique et  un rapport sur l’intégration de l’Intelligence Emotionnelle dans le système éducatif français. Votre nom ne sera divulgué dans aucune publication.

Pour une information sur le projet et les résultats, vous pouvez consulter le site : http://www.ejournal.fi/lethe/
Souhaiteriez-vous être contacté pour une information sur l’Intelligence Emotionnelle et les méthodes d’enseignement ? 
Oui O Non O

Si oui, merci de nous indiquer votre adresse email : ______________________________________

Summary of LETHE questionnaires
LETHE Questionnaire on Emotional Intelligence (EI) in the French education system

Total number of responses = 25

Background information about the respondents:

Name:

Email:

School/university:

Professional position:
Number of years you have worked in the education system:

A = 7, B = 3, C = 4, D =7, E =3, F = 28, G = 33, H = 22, I = 9, J = 25, K = 6,

L = 25, M = 20, N = 16, O = 4 months, P = 31, Q = 15, R = 28, S = 14, T = 5, U = 20, V = 13, W = 10, X = 10, Y = 7

Average number of years = 14

Range from 4 months to 33 years

12 respondents have worked in the education system for 10 years or fewer

9 respondents have worked in the education system for 20 years or more

Private or state school?

21 public/state schools, 1 private school, 1 school is both, 1 didn’t answer

French or bilingual school?

All French schools, not bilingual (one didn’t answer), 1 school is both

Would you like to be contacted for information about Emotional Intelligence and teaching methods?
Yes = 10 (A, D, H, I, J, M, O, Q, S, U, Y) (by email)

Didn’t tick = 10 (B, C, F, G, K, L, N, P, R, V, W)
No = 3 (E, T, X)

1. Are you already familiar with the idea of Emotional Intelligence (EI)?
Yes = 7 (A, H, L, M+no, U, V, Y) 27%

No = 19 (B, C, D, E, F, G, I, J, K, M+yes, N, O, P, Q, R, S, T, W, X) 73%
2. Please read the following definition of Emotional Intelligence:

“Emotional intelligence refers to the ability to recognise the meanings of emotions and their relationships and to reason and problem solve on the basis of them. Emotional intelligence involves the capacity to perceive emotions, assimilate emotion-related feelings, understand the information of those emotions and manage them.” (Mayer, Caruso and Salovey, 1999)

c) Are you happy with this definition?

Yes = 22 (A, B, C, D, E, G, H+no, I, J, K, L, M, N, O, P, Q, S, T, V, W, X, Y) 88%
No = 3 (F, H+yes, U) 12%
b)
If you would like to, please suggest an alternative definition of EI or list what you consider to be the key elements of EI:

(A) La perception de ce que nous abordons comme autre d’abord par les émotions, puis par la raison. Elle a une grande capacité d’empathie.

We perceive the other first through our emotions, then through reason. It has a great capacity for empathy.

(F) Remarque 1 : Je ne comprends pas la première phrase !  (« la capacité de reconnaître et de raisonner et résoudre » : il manque un « de » ? , ou alors il y a deux propositions ?)

Remarque  2 : Je ne sais pas si vous parlez de l’utilisation de l’ « Intelligence émotionnelle » pour mieux réussir à l’école ou de la reconnaissance d’une « intelligence émotionnelle » comme autre forme d’intelligence.

Remark 1: I do not understand the first phrase !...

Remark 2: I don’t know if you talk about the use of EI to succeed better in school or if you talk about the recognition of Emotional Intelligence as another form of intelligence.
(H) J’admets cette définition mais je la trouve incomplète car réductrice ; Les problèmes ne doivent pas se résoudre uniquement sur cette base, l’IE est un moyen supplémentaire, voire essentiel pour comprendre l’autre mais la relation fait appel à beaucoup d’autres raisonnements. L’IE doit s’intégrer naturellement dans le processus des relations humaines.

I agree with this definition but I think that it’s incomplete because it’s simplistic. The problems must be resolved not only on this basis; EI is an additional model, we could even say essential for understanding the other but the relation needs a lot more reasoning/logical thoughts/arguments. EI must be naturally integrated into the processes of human relationships.
(J) L’I. E s’adresse à celui qui voit et non pas à celui qui ressent ... Ai-je bien compris ??? La capacité à percevoir les émotions est source d’erreur sauf si les observables sont incontestables … Par exemple la rougeur sur un visage peut signifier différentes émotions (colère ; timidité ; gène ; vexation ; embarras ; mensonge etc.). Considérer les émotions dans l’apprentissage est cependant un passage obligé pour que celui-ci soit plus aisé 

Emotional Intelligence refers to the person who sees and not the person who feels. Did I understand it correctly? The capacity to perceive the emotions is a source of mistakes except if the observers are not mistaken. ?? For example, red colour on the face can mean different emotions (anger, nervousness/anxiety, discomfort, humiliation, embarrassment, lying, etc.). Considering the emotions in learning is, therefore, a necessary way so that this can be smoother.

(S) En fait je n’ai jamais utilisé cette expression, mais j’ai fait de l’Analyse transactionnelle dans laquelle j’ai rencontré la même idée.

In fact I have never used this expression, but I have studied Transactional Analysis where I have encountered the same idea.
(U)
The key elements of EI are: affect, unconsciousness of consciousness and the lack of adequate transmission between inhibited feelings and the ability to use one’s intelligence fully and to find out one’s own desire.
(V) Empathy, listening, observing, understanding.
(Y)
Conscientisation, verbalisation, mutualité, sens.
Raising awareness, verbalisation (process of putting something into words), mutuality, sense.
3. Do you think an emotional approach to learning is sufficiently recognised and effectively developed in France?

Yes = 1 (E) 4%
No = 20 (A, B, C, D, F, G, H, I, K, L, M, N, O, P, Q, T, U, V, W, Y) 80%

Don’t know? = 1 (J)

Didn’t respond = 3 (R, S, X)
4. Is EI explicitly mentioned in the national curriculum?
Yes = 2 (H+no, M) 

No = 21 (A, B, D, E, F, G, H+yes, I, K, L, N, O, P, Q, S, T, U, V, W, X, Y) 84%
Don’t know = 2 (C, J)

Didn’t answer = 1 (R)

d) Do you think that EI should be in the national curriculum?

Yes = 16 (A, B, C, D, G, H, I, J, K, L, N, O, Q, T, U, Y) 64%
No = 5 (E, F, V, W, X) 20%

Didn’t answer = 4 (M, P, R, S) 16%
Reasons:

(A) La jeune personne qu’est un élève a besoin de se construire non seulement de manière cartésienne, mais doit s’épanouir à travers ses émotions qui peuvent être développées, enrichies, travaillées, tout comme les capacités rationnelles. Un citoyen responsable est celui qui est capable de se mettre à la place d’autrui dans diverses situations de la vie, celui qui est en mesure de comprendre autrui. Pour cela, l’intelligence rationnelle n’est pas suffisante. De nombreux exemples de la vie courante le prouvent…

The young person that is a student/pupil must build himself (learn/grow/open up) not only from a Cartesian (rational basis) way, but also grow through emotions which can be developed, enriched, worked, as well as the rational abilities/capacities. A responsible citizen is one who is able to put himself in place of another in diverse situations in life, and one who is able to understand the other. For this, rational intelligence is not sufficient. Numerous examples in everyday life prove this.
(B) It is essential to recognise the emotions as part of ourselves and I can't possibly see how we can manage without being aware of such emotions.

C’est essentiel de reconnaître les émotions comme partie de nous-mêmes et je ne peux pas concevoir comment nous pouvons faire sans en tenir compte.

(C) Anything that can help the pupils in different ways should be in the curriculum. We have too many children for whom THE path to success is not efficient. I think too many pupils don’t have a clue about what to do to learn lessons by heart or concentrate on a problem to solve it.

Tout ce qui peut aider les élèves d’une manière ou d’une autre devrait être dans le programme national. Nous avons beaucoup trop d’enfants pour qui le chemin du succès n’est pas efficace. Je pense que beaucoup trop d’élèves n’ont pas la moindre idée de l’utilité d’apprendre les leçons par cœur ou de se concentrer sur un problème à résoudre.

(D) pour pouvoir personnaliser davantage notre enseignement à chaque individu

To personalise our teaching for each student as an individual.

(F) Voir remarque 2. En Maths, il y a beaucoup de blocages, le plus souvent émotionnels (il suffit de redonner confiance à l’élève pour le « débloquer », mais cela tient plus à la personnalité du prof qu’à ce qui est enseigné) mais à force de toujours vouloir trouver des explications psychologiques aux difficultés des élèves, on en oublie qu’ils doivent aussi apprendre (et apprendre à apprendre)

In maths, there are a lot of blockages/obstructions, more often emotional (you have only to give back the self-confidence to the student in order to ‘unblock’ him, but this depends more on the personality of the teacher than on the thing which is taught) but as we always search for psychological explanations for students’ difficulties, we forget that they also have to learn (and learn to learn).
(G) Parce qu’on n’enseigne qu’en gérant ses propres émotions et en percevant celles de l’autre…si cette intimité, cette complicité n’est pas créée, RIEN ne passe…
Because we only teach by controlling one’s own emotions and by perceiving those of the other … if this complicity is not produced, nothing happens…
(H) L’IE est mentionnée dans les matières que j’enseigne (BTS NRC) et en particulier en Relation-Client, la connaissance de l’autre mais il faudrait bien sûr élargir cet enseignement pour en faire une exigence de socle commun dès le primaire car l’IE constitue les fondements de l’ouverture à l’autre tout en permettant de mieux se connaître soi-même

Emotional Intelligence is mentioned in the disciplines I teach (BTS NRC), and in particular in Customer Relations, as the knowledge of the other. Of course, we could extend this teaching to make it the common basis from primary school because EI constitutes the fundaments of the opening to the other, thus always encouraging improvements in self-knowledge.
(I) car l’intelligence « intellectuelle » ne suffit pas et ne doit pas être le seul but de l’école à mon sens ; certains élèves devraient être aidés pour le développement de leur IE.

Because ‘intellectual’ intelligence is not enough and must not be the only aim in school, according to me; certain students should be assisted in developing their Emotional Intelligence.
(K) The ability to use emotions as a medium may help you say what you want to say more easily and probably make your ideas more accessible to the person who is listening. Emotions could be an easier way for teenage girls or boys to express what they feel because feelings at that age are something they rely a lot on.  

(L) Tout être humain réagit avec sa personnalité, son vécu antérieur et tous les paramètres qui gravitent autour de lui à un moment précis

All humans respond with their personality, their previous experiences in life and all the parameters that gravitate around them at a precise moment.
(N) pour permettre l’enseignement des “savoir etc.”
For allowing teaching of “facts, knowledge, etc.”
(O) Elle devrait être plus valorisée. Par ailleurs, je ne pense pas que les élèves sachent ce qu’est l’IE. D’autre part, les notes scolaires sont encore trop un critère d’intelligence.

In my opinion, Emotional Intelligence should be given more value/worth to. In addition, I do not think that the students know what Emotional Intelligence is. On the other hand, the school marks/grades are still the criteria of intelligence.
(Q)
L’intelligence émotionnelle une semble être une des dimensions à prendre en compte notamment en matière d’évaluation.

In my opinion, EI should be notably considered in the matter of assessment.

(S) Dans les programmes, cela ne me paraît pas la bonne place, mais dans la formation des enseignants, oui.

In the teaching programmes/courses, I do not think that it has a place, but in the education of teachers, yes.
(T)
It could be interesting.

(U)
Obviously the national curriculum does not take into consideration individual rare gifts which are often stifled.
(V) 
I would prefer a consciousness-raising for EI than seeing the concept imposed/compelled by the hierarchy (a hierarchical order).


In this case, EI would be badly perceived or, at least, not all integrated/incorporated by the training staff because it would be experienced as an additional charge/constraint.

(X) NO = Je n’en vois pas le nécessite.

I do not see the necessity in this.

(Y) Parce qu’elle est un facteur clé la relation de l’élève à l’apprentissage, de l’élève au professeur, du professeur à l’élève et du professeur à son enseignement. Mais comment former l’enseignant, l’èducateur?
Because it’s a key factor in the relationships between pupil-learning, pupil-teacher, teacher-pupil and teacher-teaching. But how can we form/train the teacher, the educator?

5. Is EI recognised by your school as an important approach in the learning process?

Yes = 2 (H, W)

No = 20 (B, C, D, E, F, G, I, J, K, L, N, O, P, Q, R, T, U, V, X, Y) 80%
Didn’t answer = 3 (A, M, S)

a)
If yes, specify how EI has been incorporated in the learning process and what lessons have been gained from the use of EI.

(H) La connaissance de soi, de l’autre, le recrutement où le QE prend de plus en plus le pas sur le QI. Le développement du travail en équipe, du partage de l’information … impliquent une nouvelle relation à l’autre, sociogrammes à bâtir dans l’entreprise où les étudiants développent leurs projets …
Knowledge of oneself, of the other, the recruitment (in employment) where Emotional Quotient takes more and more importance over Intellectual Intelligence. The development of work in groups, the sharing of information … implies a new relation with the other, [sociogrammes] to employ in endeavours where students develop their projects…
b)
If no, do you think EI should play a more important role?

Yes = 15 (B, C, F, G, H, I, J, L, N, O, Q, T, U, V, Y) 60%
No = 4 (D, E, K, X) 16%
Didn’t answer/ (don’t know or no opinion) = 6 (A, M, P, R, S, W) (24% didn’t answer)

· Suggest how you would incorporate it.

(C) Through role play, maybe…/ using new technologies young people feel close to/ through competition between different teams…/ I’m not sure…

(D) en travaillant davantage avec les équipes pédagogiques de chaque classe

In working more with the teaching staff of every class.
(F) Sous forme de stage pour sensibiliser les enseignants, mais cela ne mobilisera que ceux qui sont conscients du problème

Under the form of internships for sensitising teachers, but this mobilises only those who are conscious of the problem.
(G) Je pense qu’il faudrait qu’un intervenant extérieur vienne présenter cette intelligence à l’école afin que tous puissent en tirer profit

I think that it is necessary that an external expert intervenes to present that intelligence at school so that all might gain benefit.
(H) Je l’introduirais comme matière fondamentale au même titre que le français ou les mathématiques dans une discipline plus enveloppante : « Les relations humaines »

I would introduce it as a fundamental course at the same level as French or mathematics in a discipline more wide-ranging: “The human relations.”
(I) entourer chaque élève non seulement du point de vue scolaire mais aussi du point de vue émotionnel ; donner des cours ou des séquences pratiques sur l’IE aux élèves (jeux de rôle, etc.)

Surround every student not only with an academic point of view but also with the emotional point of view; give courses or practical exercises for students on Emotional Intelligence (role plays, etc.)
(J) Evaluation des comportements affectifs dans une évaluation commune lors de contrôles communs d’apprentissages. 

On parle souvent d’émotions ou d’affectivité mais c’est souvent de façon empirique. On en tient compte mais de façon individuelle.

Evaluation of emotional behaviour in a common evaluation at the occasion of general exams.

We often speak about the emotions or effects, but it is often an empirical/purely practical behaviour. It is taken into account, but on an individual level.
(K) I think EI is an interesting medium. The problem is that there is so much in the curriculum to deal with already that it may be difficult to make EI play such an important role.

(L) En EPD, nous sommes obliges de tenir compte de l’IE. Nous pouvons varier les situations par exemple ; l’élève seul ; l’élève avec un camarade choisi, un camarade imposé, un groupe… Varier les jeux de rôles: leader, suiveur, accompagnateur, observateur…
In EPD, we are obliged to take account of Emotional Intelligence. We could vary the situations, for example: the student alone, the student with selected friend, an imposed friend/teammate, a group… Vary the role-plays: leader, follower, guide, observer…

(O) Je n’ai pas assez de connaissances en la matière pour pouvoir proposer des suggestions.

I do not have enough knowledge in the field for being able to propose suggestions.
(Q) Une approche globale de la personne devrait permettre plus facilement cette prise en compte.

An overall understanding of the person should allow better recognition.

(S) Officiellement, on n’en parle pas, mais il est clair qu’en pratique, nous l’utilisons. Comme nous ne sommes en général pas ou peu formés, nous ne faisons sûrement pas au mieux.

Officially, it is not a topic talked about, but it is clear that, in practice, we use it. As we have generally little education in it, we surely do not use it well.
(T) In our current practice of languages.

(U)
I would completely do a different syllabus guiding the student or pupil analyse his own speech, his own words, and starting from the material to create a real interest in language.

(V)
By applying the principles of EI to myself.
(Y) Des modules / de formation autour de situations d’information…

Concrètes connues et identifiées comme telles.

Modules, courses and information about practical/concrete situations that are well known and identifiable.

6. Can you describe any EI programme used or experimented with in other French schools/universities?

No = 11 (A, C, E, F, J, O, Q, T, U, Y)

Didn’t answer = 13 (B, D, G, I, K, L, M, N, P, R, S, W, X)

Comments = 1 (H)

(note: no affirmative response!)

(H) Pas le temps, faudrait que je fasse des recherches mais la base existe !

No time, I should I make some research but the basis exists!
7. Have you ever received any oral or written information about EI, or taken part in a training seminar on EI?
Yes = 4 (H, J, L, Y) 16%
No = 20 (A, B, C, D, E, F, G, I, K, M, N, O, P, Q, R, T, U, V, W, X) 80%
Didn’t answer = 1 (S)
a)
If yes, specify where you received the information and the types of training programs.

(H) Par des intervenants. Des professionnels viennent ponctuellement dans ma classe pour aborder ces thèmes. Ils mettent parallèlement en place des séminaires sur sites (désert, montagne …) pour prolonger leur formation. Je reçois donc leurs plaquettes et diaporamas.

Through interventions. From time-to-time, professionals come into my class to address these themes. At the same time they put in place seminars in sites (desert, mountains…) for extending their learning. So I receive their booklets and presentations.

(J) En EPS, on parle de Cognitif - Physiologique et d’Affectif dans les apprentissages…   
In EPS (education physique et sportive, i.e. sports education), we distinguish between cognition/psychological and the emotions in learning processes.

(L) Lors de mes études en cours de psyche de l’enfant et en sciences de l’éducation
When I was making my study courses on child psychology and the educational sciences.
b)
If no, can you give some reasons why EI has not been part of your training?

(A) Les priorités sont données à ce qui est traditionnellement ancré comme une valeur en France : la logique, les sciences. L’héritage cartésien est très lourd.

The priority has been given to what is traditionally anchored in values in France: the logical, the sciences. The Cartesian heritage is very dominant.

(F) Je pense que l’approche émotionnelle repose plus sur une prise de conscience et sur du bon sens que sur des concepts théoriques et « verbieux »  

I think that the emotional approach lies more in grasping the conscience and in common sense than in theoretical concepts and “verbiage”.
(G) Parce que la plupart des intellectuels ont peur de leurs émotions et de celles des autres…

Because the majority of intellectuals fear their emotions and those of others…
(I) pas encore en place en france

Not yet introduced in France.
(K) Unfortunately, my colleagues and I have not been much trained on any topic for a long time which is a shame. I believe we may have to wait for one or two more decades before the French system gets interested in that kind of things. I believe the idea of using EI may not appear typically “French” which is probably why French schools/universities are not very familiar with it. 

(M) formation trop ancienne
Education (training) is too outdated.
(N) Accent mis sur les compétences dans la matière enseignée et non sur la pédagogie

Stress laid on the competency in the subject matter taught and not in teaching methods.
(O) Peut être qu’on considérer que l’Intelligence Emotionnelle ne s’apprend pas à l’école et qu’elle n’y a donc pas sa place.

Maybe it is considered that Emotional Intelligence is not teachable at school and that therefore it doesn’t have any right to be at school.
(P) ce n’était pas à la mode des années 70

It has not been the way in the Seventies
(Q) Peut-être parce que ma formation initiale est trop “ancienne”!

Maybe because my initial training was too long ago!
(R) That sounds very “anglo-saxon” to me. We focus more on teaching, on learning, on what we call “vie de la classe”.
(S) Dans le cadre de l’analyse transactionnelle.

In the framework as part of Transactional Analysis.
(T) I’ve never heard about it.
(V) Too recent, too American.

(Y) Formation Universitaire (DEA de Sciences de l’èducation Université de Caen 14)


Academic education (Master degree of Educational Sciences at the University of Caen).
8. Would you be interested in taking a course to learn about how to incorporate EI in your school/university teaching practice? 


Yes = 18 (A, B, C, D, G, I, J, K, L, M, N, O, P, Q, S, U, V, Y) 72%
No = 6 (E, F, H, T, W, X) 24%
Didn’t answer = 1 (R)

9. In your opinion, what are the main obstacles or arguments against using EI approaches in education in French schools/universities?

(A) Chacun fournirait sa manière de penser, d’écrire et de parler. Il est beaucoup plus facile d’exiger des contenus et des contenants uniforme. On corrige entre autres plus rapidement. Mais c’est ennuyeux.

Everybody would introduce his way of thinking, writing and speaking. It is much easier to require a standard structure and content. Besides, corrections (of exams) are done faster this way. But it is tedious.
(B) Fear of mixing emotions with teaching
(C) The French system is extremely academic. It’s extremely hard to introduce novelties into it.

(D) manque de temps pour le mettre en place et l’appliquer

Lack of time for putting it in place and implementing it.
(F) On peut l’utiliser sans que cela fasse partie d’un enseignement spécifique. De plus, par qui serait-ce « enseigné » ?

It is possible to use it without integrating it into a specific course. Besides, who should teach it?

(G) Je ne vois aucun argument pertinent qui s’y opposerait…Quelques refus, sûrement, venant de quelques vieilles carcasses…PEU IMPORTE !!!!!!

I do not see any relevant argument why to oppose it. Some objectives, surely, would come from old frameworks … ANYWAY!

(H) Les mentalités principalement car la communication est perçue comme une matière « creuse » face aux disciplines classiques. Il faut qu’il y ait une prise de conscience au niveau des enjeux du rapport à l’autre (tout sauf la technocratie !).

Overall, the mentality is that communication is perceived as a meaningless discipline in comparison to classical disciplines. There must be a real recognition and awareness of the stake that represent the relationship to the other. A new consciousness is necessary (everything but technocracy!).
(I) la lenteur des réformes en france

The slowness of reforms in France.

(J) Voir réponses plus en avant. 

Look at the response above.
(K) What may “scare” the French system is to give too much importance to emotions as if they were the only way to deliver truth. Emotions are not everything. French people may not be ready for that kind of training because they rely a lot on what comes from the brain and a rational way of thinking.
(L) Trop difficile et délicate à gérer – Pb du nombre important d’élèves par classe – problème de programme à respecter et pertes de temps…

Too difficult and delicate to deal with the problem in classes with a high number of pupils – problem with the programme that must be respected and the lack of time.

(M) Difficulté à gérer individuellement dans un groupe de 30
Difficulty with individuals in a group of thirty.
(N) Le temps / le nombre d’élèves par classe / la lourdeur des savoirs savants

Time / number of pupils per class / heaviness of scientific knowledge

(O) Manque d’informations et de connaissances sur le sujet

Lack/scarcity of information and knowledge on the subject

(Q) Absence de cette notion dans la formation initiale des enseignants. Crainte d’une certaine subjectivité?
Absence of this term in the initial training of teachers.

(S) Tout le monde n’est pas réceptif à ce genre de choses. Cela suppose d’accepter de se poser des questions qui peuvent être très dérangeantes, et selon le passé qu’on a eu, on peut ne pas en avoir envie du tout.

Not everybody is receptive to this kind of thing. This assumes that we accept to ask ourselves questions that might be very unsettling, and in accordance with our personal background we might not find it very desirable at all.
(T)
We’re not used to it; we’re not familiar with it.

(U)
1. The number of students/pupils in each form; 2. the formative curriculum in secondary schools which does not take into consideration real investigation training.

(V)
The American origin (I have personally read Daniel Goleman’s book), and the fact that the approach could be considered as behaviourist without being integrated in some conceptualisation.

(X) L’enseignement est principalement fondé sur l’acquisition de connaissances, mesurée en bout de course par une évaluation.
The teaching is fundamentally founded on the acquisition of knowledge, measured, at the end of a course, by an evaluation.

(Y) Alèatoire, complexe, fait appel à son histoire de vie, met en jeu l’humain et pas seulement le professionnel.
Unpredictable and complex, concerns the personal background (of somebody’s life), brings into play the human and not only the professional.

10. Do you think new media (i.e. interactive technology) might play a role?

Yes = 16 (B, C, D, E, F, G, H, J, K, L+no, M, Q, T, U, V, Y) 62%
*M: à condition d’avoir 1 poste pas élève
No = 5 (I, L+yes, P, W, X) 19%
Didn’t answer = 4 (A, N, O, R)

Didn’t tick, but gave an interesting comment = 1 (S)

(S) Il me semble au contraire que c’est une approche fondée sur le dialogue personnel et face à face. Il peut y avoir des compléments grâce au multimédia, mais en plus.

It appears to me to be contrary because it is an approach founded in personal and face to face dialogue. It might be made more complementary in teaching with the aid of multimedia, but in addition.
11. What other ideas would you propose to improve understanding about EI and the application of EI teaching methods in the French education system?

(A) La sensibilisation, à l’université, à la psychologie, la sociologie, la philosophie à travers des modules obligatoires.

Raising consciousness of psychology, sociology, philosophy through obligatory courses at university.

(G) Il faut en PARLER lors de stages d’établissement, obligatoires pour TOUS et non pas seulement pour ceux qui la pratiquent déjà sans le savoir !!!

We should TALK about it during teaching courses, obligation for ALL and not solely for those who practice already without knowing it!
(H) Difficile de donner des recettes car je pense qu’il s’agit d’une montée en puissance au quotidien. L’exemple, le témoignage, l’analyse de situations où l’IE a fait défaut avec les conséquences négatives … L’observation et l’écoute sont très importantes car il s’agit avant tout de développer les sensibilités. Une réelle mission éducative qui devrait prendre sa source chez les parents

It’s difficult to give a recipe (working method) because I think that EI is increasing in importance in everyday life. For example, the evidence in analysis of situations where Emotional Intelligence was lacking had negative consequences … Observing and listening is very important before all the development of sensitivities is in question. A real educational mission has to be taken at the parents’ house.
(I) former chaque professeur
Educate every teacher.
(L) Donner une deuxième chance lors d’un contrôle. Ne pas juger ou donner une note sur une seule épreuve ponctuelle !! Favoriser le prise de parole en petits groupes de 10 à 15 élèves et non en classe de 30 élèves.

Give a second chance for an exam. Not judging or evaluating from a one-off exam. Encourage oral interventions of pupils in classes of 10 to 15 people and not in classes of 30 people.

(M) Vrai formation des enseignements par des personnes ayant vraiment expérimenté les différentes méthodes.
True education of teachers through the people who have really experimented with the different methods.
(N) C’est 1) Mettre en évidence que l’enseignant à des émotions car tout l’apprentissage du métier consiste à établir une distance ; 2) Mettre en relation élève, parent, enseignant + personne compétence.

It is 1) Put in evidence that the teacher has feeling because the whole teaching training consists in setting up a distance (between the teacher and the pupil); 2) Put in relation the pupil, parent, teacher and competent person.
(O) Je n’ai pas assez de connaissances concrètes sur le sujet pour pouvoir proposer quoi que ce soit.

I do not have enough concrete knowledge on the subject to be able to propose anything. 

(Q) Une information et un travail avec les APEL (A ???)
Information and work with the APPEL (“assistance parents l’ élève”)
(T)
Maybe have a formation about that.

(U) A collective training of teacher, integrated in initial training.

(Y) Penser ou repenser le relation de l’élève à l’école et de l’enseignant (ou tout membre de la communauté éducative) à l’école autour de discussion organisée et pilotée par une personne compétente avec un objectif de compte rendu et d’évaluation.

Think and rethink the relationship of the pupil to the teacher at school (or any other member of the education community) and the school within discussions organised and led by a competent person and with [clear or concrete] objectives including comptes rendus (summaries) and assessment.
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