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Part I
1.
An introduction to Emotional Intelligence and to the innovative aspects of the project
Foreword
Many research programmes carried out throughout the world have shown that children today show more emotional problems than before, hence the need to teach them and teenagers the basics of interpersonal and personal abilities that will help them through the various stages of life.

Some of the questions we should ask ourselves are why does the school performance of a gifted child collapse dramatically when family problems arise or why do children with the same level of intelligence produce different results, or which factors come into play when people with a high IQ level fail whereas some others with a more modest level produce surprisingly high performances?
The answer lies in the fact that there is another type of intelligence that so far hasn’t been considered that important: Emotional Intelligence.

EI describes the ability of adults and children to perceive, respect and translate into words the world of feelings and emotions, to learn how to develop mental processes and understand reality, how to increase one’s social and relational abilities thus providing an answer in terms of empathy and help solve problems and difficulties of others.
EI is the power to recognise, translate into words and give value to feelings that are often ignored or belittled. It is the ability to speak with one’s emotions and control them without repressing them or pretending that they do not exists. It is the skill to use emotions in order to reach one’s personal and professional goals or to improve personal relationships; to increase one’s level of empathy – i.e. have the ability to understand and respect the emotions of others.

EI can improve people’s wellbeing and can also optimise the acquisition and exchange of information.

Daniel Goleman says that the role of emotions in mental life has been for many years surprisingly neglected by researchers. Only very recently the study of emotions has acquired a substantial importance.

During most of the XX century only a small number of psychologists and an even smaller number of anthropologists have carried out scientific analysis of emotions.

Today, at the dawn of a new century, the situation has drastically changed and emotional life has become the object of many studies and research programmes.

The prejudices that for centuries have been a burden on emotions in our rational and efficiency-based culture are now being questioned; emotions were once considered an element of disruption in educational, communication, learning and assessing processes. It was not understood that emotions before degenerating into a negative factor are a great intelligence and knowledge resource.

Fortunately, as mentioned by M. Di Pietro, “during these last few years there has been an increase of interest in the child’s emotional dimension driving towards the integral development of the subject beyond a mere intellective power (…) Recent researches on behaviour have evidenced a very important issue: intelligence and emotions are not two completely separated aspects of human life”.

We must bear in mind that all emotions are essentially “impulses to act”, i.e. the plans of action provided by human evolution in order to manage emergencies in real-time. When it is the moment to decide something or take a course of action emotions are just as important as rationality. They may be even more so. They guide our decisions step by step in close so-operation with the rational part of our mind. 
We can therefore single out two minds and two different types of intelligence: one rational and one emotional, and our behaviour is determined by both. In absence of emotional intelligence our intellect cannot work at its best.
Therefore, EI underlines the need of a dialogue between reason and emotions recognising the complementarities of these two dimensions.  

“Since Plato – argues Dylan Evans – many Western thinkers have been inclined to consider emotions as an obstacle to intelligent behaviour (…) it would be pointless to deny that emotions may encourage people to take actions which they might later regret. The positive vision of emotions does not maintain that they are always useful but it believes that a successful recipe would be a mix of reason and emotion and not reason by itself (…) The optimum is given by the right amount of  emotion: neither too much nor too little. Aristotle built his whole ethical system on this simple notion. According to him all virtues were intermediate degrees between extremes represented by excess or want of a particular emotion … this concept of the middle path is very much like what nowadays psychologists call EI. This concept implies a balance between emotion and reason whereby neither entirely dominates the other.
Emotionally intelligent people know when they must control their emotions and when be controlled by them. EI also implies the ability to correctly understand the emotions of others.
We should not believe that emotions are in contrast with reason, nor must we listen to our heart rather than our head, but should be convinced that “intelligent actions” are the right mix of emotion and reason”.

The purpose of social emotional learning
The purpose of SEL (social emotional learning) is based on methods successfully experimented in some US schools which look at the multi-dimensional concept of intelligence, learning logics and transmittable knowledge in a more efficient way if emotions are part of the process. The involvement of emotions in learning stimulates thinking, it is a kind of lubricant of one’s mind, increases learning, improves knowledge as well as the student’s self-confidence, it also increases creativity and the chances to reach one’s goals while developing relational and transversal competences.
The project is intended as an experiment for a new pedagogic approach in the framework of new European learning and educational strategies through the diffusion of ICT with new on-line teaching support tools and the creation of training aid and pedagogic tools to use the method.
This is also an attempt to blend the concept of emotion as a way of improving the thinking process while also having its own intrinsic rationality (teachers’ and students’ emotional learning). In fact, according to Goleman “it is imperative that intelligence be connected with emotion that should be considered intelligent in its own right and capable of collecting information which is then registered and elaborated.
Just as in a pentagram, the application of the SEL method comprises a number of chords and accents which give life and develop the harmony of our thoughts. The novelty in this project is the intent to harmonise the interaction of these structures with parents, public institutions and the whole social system.

We believe, in fact, that in order to start a process of recognition and inclusion of communication and relation abilities in school programmes there is a need to launch activities such as meetings, debates, press campaigns, publications and so on, together with round tables including whichever authorities are involved in the project.
Besides experimentation, the project is also closely linked to “quality strategies” of the school system aiming at establishing a constructive and dialectic relationship between services offered and users’ needs. Through the “Breakthrough” point of view – which in the theory of total quality expresses the idea of “breaking away from tradition” within the school system, the project is promoting the key strategies for the achievement of maximum quality in education:
- the student perceived as an absolute priority (the method proposed by the project is based on the improvement of students’ abilities)
- quality as full satisfaction (new type of relationship between teachers, students’ learning process and the context within which teaching and learning activities develop in order to favour social and educational development of the students)

- uninterrupted improvement (the method supplies the necessary tools to learn and to continue learning in school and beyond it with the view of a continuous development of teachers’ and students’ knowledge)

- quality of processes (new organisation and management of the teaching processes)

- involvement of all staff (new model of co-operation: the school system acting alongside the public system and the active role of parents)
2.
Pedagogic and didactic methodology of EI
The teaching method based on SEL allows the rearranging of all social and educational needs along a path that focuses on the oneness of the students’ development, implying a new and more flexible/flowing type of work by school operators who, while keeping in due respect the centrality of the students, must take all the necessary activities to reach the full accomplishment of the human being in order to prepare young people to face the challenges of modern life.
With this viewpoint the education and training system is aiming at the growth and improvement of human values, supplying for each step suitable tools and opportunities for experience, both applicable and practical, to continue learning during and after school, to interact and operate in society and the production world.

According to Goleman the intelligence used in schools amounts only to one fifth of the total intellectual abilities “the rest depends on other types of intelligence” of a complex mixture (EI) in which factors such as self-control, perseverance, empathy, interest in the others and social abilities play an important role.
EI is characterised by abilities achieved through intra-disciplinary and transversal learning activities based on adequate modular educational programmes carried out by the teachers in each school. This is a method which aims at integrating the various elements that form experience and knowledge in order to create a school system that gives equal dignity to all types of knowledge and goes beyond  the traditional educational divides, hence leaving space for the integration of different languages, new technologies, information communication and social science studies.

The EI method is a model of school education able to recognise the needs of users, students and families each in their own context, it’s key objective is to guarantee the development of all capabilities in order to increase the ability to efficiently understand, carry out, plan and choose one’s future triggering off the necessary processes of cultural integration. It is a method which focuses on the subject’s centrality with all its education and social issues as well as on an appropriate level of preparation in order to face the challenges of modern life. It would also allow to achieve the very ambitious result of making the school system more functional in order to meet the demands of the beneficiaries.

3.
The Golem (an) effect: everybody talks about him, he talks about everybody
Daniel Goleman has no doubt a great merit: he has brought in the forefront an already known issue, Emotional Intelligence.

Studies on neuroscience carried out by P. Salovey and J.D. Mayer at the end of the 1980s have shown that the architecture of the mind not only has rational components but also an emotional one.

After all, in 1983 H. Gardner had spoken about multiple intelligence in his well known Formae Mentis where he stated that interpersonal and intra-personal intelligence played a prominent role in the study of human intelligence. His conclusion was that intelligence cannot be considered only something pertaining to the rational sphere but also to other spheres such as music, mathematics, space and the physical.
Intelligence is not concentrated exclusively in one’s mind but is also distributed outside amongst things, materials and people that share that specific environment. All these resources establish a key pedagogic principle: the importance of inter-dependence in learners. In as much as one is capable of using this “aid” and drawing on the human and natural resources present in the place of work, it is possible to fill the existing gaps in one’s store of knowledge. Thanks to this type of intelligence, intellectual profiles can be developed ,strengthened and enriched. It is therefore important to kindle the learners’ critical awareness of the intelligence present in their living context in order to gain complete in-depth knowledge experiences.

Gardner argues that the human being cannot be restricted to his intellectual faculties: his personal profile draws on other existential dimensions worthy of consideration. These dimensions define the ultimate creation image and consequently can influence the knowledge experiences. Motivation, emotions and will power are the sources of this Ego and demand due consideration when teaching operational strategies are to be activated.

From this point of view one cannot ignore the contribution that Gardner first and Solovey and Mayer after have given to Goleman’s work. What we mean by Goleman’s effect is very simple: during our research we have noticed through our experimentations that subjects who were part of the education circles such as teachers, headmasters, training staff had heard of Goleman and his famous treatise but did not have an in-depth and critical knowledge of it. Educators know the meaning of EI in general terms but do not have an in-depth perception of it. Paradoxically, Goleman appears to be a victim of his own method: in fact, just as his book is called a collection of other people’s experiences on emotional intelligence, nowadays generic opinions on this subject from educators are collected in a  sort of unintentional revenge. 
This is now creating a rather confused general situation in terms of precise knowledge of the problem together with a superficial use of the term EI. There is a general idea that, particularly in a primary school context, “intelligence” cannot be referred exclusively to the mnemonic faculty linked to notional learning, however the dual concept of EI is not always clear in operational terms. The difficulties are not always attributable to the teachers whose training curriculum does not normally include EI, but to the objective difficulty in defining, more in operational terms than in theory, what EI really is.
In fact, many operators, although concurring with the need to avoid confining the domain of intelligence studies to the mnemonic factor, find real difficulties in integrating into teaching programmes, like as in curricula, the emotional factors as part of the learning process.

The reason is not difficult to understand: the emotional “domain” is evasive and absolutely subjective, therefore a kind of syllabus comprising the use of EI in schools or in other educational contexts is not, as a method, a viable proposition.

In any case, a definition in general terms of EI can no longer be delayed in order to supply the educators with concrete operative tools.

4.
Results of the Golem(an) effect: Stat rosa pristina nomine, nomina nuda tenemus, the risk of talking about things and not fact and the limits of Goleman’s work.
One of Goleman’s limitations in his work is that his scientific research on EI and emotion management, even though rather generous, is mainly confined to the neuropsychological and social sphere and ignores the vast contribution given by Cognition and Behavioural Sciences. The important contributions given by authors such as Bandura, Seligman and Lazarus are left in the background and the studies carried out by A. Beck and A. Ellis on cognition processes and the relation between thought and emotions are completely ignored.
Another limit in the explanation given by Goleman is the unclear definition of EI and the summary and superficial description of the strategies to strengthen it. This lack of details has favoured the proliferation of training programmes and “personal growth” courses in a hodgepodge of different approaches of vaguely “new age” inspiration which use the EI label but are very far from P. Solovey’s and J.D.Mayer’s ideas.
Which is the relationship between rational emotional education and EI? 

It is all very simple: rational emotional education is a method which makes use of experimentally supported procedures aiming at the strengthening of the basic components of EI. When the individual’s emotional wellbeing is at stake there is the moral duty to choose the intervention procedures not on the basis of cultural trends of the day or on the glamour of a theory but rather on the scientifically proven effectiveness of such procedures.
This is what we are trying to achieve in rational emotional education, both through studies, some of which carried out together with the “Istitutio Superiore della Sanità” and through non-stop contacts with the Albert Ellis Institute of New York where rational emotional education had its inception and is regularly enriched and updated.

Part II
5.
Noteworthy case studies in schools and the Italian experience
We thought it reasonable to draw up a concise report on major Italian experiences in the sector.

5.1  “La mente abbraccia il cuore” project 
The “La mente abbraccia il cuore” project carried out by the Centro Studi Hansel e Gretel in Moncalieri (Turin) is promoting an experimental work group in prep and primary schools to allow children to feel their emotions through psychological games thus acquiring a better level of awareness of their emotions and in the mean time understand other children’s emotions.
Children between 4 and 7 show to be particularly interested, sensitive and competent. The worries over the difficulty of involving younger children are soon dispelled when the adults (psychologists acting as group leaders and teachers) manage to avoid adding their anxieties to those of the children, have clear the theory on emotional intelligence and trust the children’s interest in emotions and their ability to cope with and elaborate the world of emotions.
Special attention is given to the following purposes of the project:

a) Awareness of one’s emotions

b) Emotion control

c) Awareness of the emotions of others

a) Awareness of one’s emotions: or self-knowledge, consisting in the ability to recognise a feeling the moment it shows itself. Being aware means therefore “to know both our mood and our thoughts related to it”. Self-knowledge may be considered a form of attention, neither reactive nor critical to our inner feelings.

In our profession we often notice how difficult it is for a child to define in suitable terms his “emotional experience” in a certain moment.  “the tendency to use vague terms which may be subject to different interpretations or the use of the same word to describe different feelings is in fact quite frequent” says Di Pietro, “For example, a child might say he was nervous when questioned by his teachers and would use the same word to describe his feelings when if one of his friends was mocking him. In the first case he was probably describing a state of anxiety while in the second it might have been an angry reaction”.
Psychologists and teachers find themselves with a very important task in their hands: help children to become aware of their emotions and also name these emotions so that children may be able to express their feelings to others. In the mean time they must help the children to widen their emotional vocabulary and understand the different levels of intensity with which emotions may manifest.
In other words, as argued by Kindlon and Thompson, “a great part of our work consists in helping them to understand their emotional life and to develop a vocabulary to express it. Let us begin with helping them to clarify their own and other people’s feelings, to recognise and name them, to understand where they come from. Let us try to give them some kind of first rudiments on emotion together with the ability to read and understand their own and other people’s emotions”.

b) Emotional control: that is the ability to control emotional impulses using them in circumstances without repressing them, without head-on collisions but also without being erased. If this knowledge is developed correctly the child will not repress his or her emotions and will also avoid becoming their prisoner thus optimising his or her own psychic wellbeing  even in less favourable circumstances.

Self-control is based on self-knowledge: those who have not enough or are completely devoid of it will always be fighting against tormenting feelings, while individuals able to control their emotions manage to recover much more rapidly form defeats and problems of life.

As rightly pointed out by Roche Olivar, self-knowledge helps in thinking about one’s life experiences and reactions. This process may be the beginning of emotional self-control. Control is no repression, at least until one’s emotions are fit with the circumstances but help interpersonal relations an create a positive mood. To be conscious of one’s feelings is therefore very important: to learn about their existence and give them a name are the first steps towards controlling them”.

c) Ability to perceive and understand other people’s emotions, being sensitive and emphatic.

Empathy, like self-control, is based on self-awareness. In order to understand other people’s feelings one must first of all be able to identify one’s own.

In this regard Roche Olivar, referring to the results of a research, argues that “children who grow up in a positive environment which encourages the expression of their feelings thus teaching them to identify and manifest them, are better prepared to identify other people’s needs and help them”. 

Olivar argues also that “Empathy is the base of pro-social behaviour; very seldom a person will act in a pro-social way if he has no empathy for other people’s needs, in other words if he is not sensitive and receptive”. In so far as one is able to understand and feel intensely, even if for only a brief moment, what another person is thinking, feeling or desiring, harmony can be established.
These are the foundations of true sociability, of everlasting co-operation, sociability and friendship”.
Empathy is therefore important in human relations; people with a high level of empathy reveal more sensitiveness towards those subtle signals indicating other people’s needs or desires.

The method

The project “La mente abbraccia il cuore” aims at establishing in the study groups a climate favouring interaction between all children and creating the opportunity to acquire more familiarity with their emotions.
With the use of original material (such as a nursery rhyme or a story with images that stimulate attention in a playful atmosphere) the group promoters supply the children with a tool that is very close to their language thus favouring their emotional reactions as well as the disclosure of problems and conflicts.
Through play and acting children learn to speak about themselves interacting with their friends and discovering a new way to communicate and any new game is followed by an elaboration phase of the emotional aspect first and then on thought and designs in order to allow the passage from physical and facial expression to verbalisation. From a context viewpoint the teaching activities are divided into:
a) a basic itinerary to train children to recognise, name and integrate their emotions;
b) a more in-depth look at the following issues:

1) fear;

2) anger, aggressiveness and conflict;
3) sexuality and affectivity 

Conclusions

The project “La mente abbraccia il cuore” has an operational approach in order to define and put into words younger children’s emotions. A useful tool is also dramatisation of the child’s emotional life according to the principle that it is emotionally easier to “tell a story” rather than telling “one’s own story”, therefore using a softer approach so that any story could possibly be our story.
The project’s strong points for further teaching activities are the following:
· Inviting to express one’s emotions: precise words for precise emotions, non only when children are involved; this is the first step towards self-understanding and to conceptualise one’s emotional life;

· Dramatisation or “graphic” transformation of emotions. Communication is a key factor in focusing and showing emotions. The alphabet is an important motivating force to find alternatives such as painting, theatre and body language..
5.2 The EmozionARTI Project
The E m o z i o n ARTI project is a cultural association whose aim is to “disseminate the culture of emotions” so that the contact with one’s emotional world is the first step towards well balanced and satisfying human relations.

The primary condition for the good functioning of any community or family is the relational ability of the individual.

When EI develops alongside rationality and technical knowledge, at the same time humour, energy, efficiency, creativity and decision-making improve too.

The association uses painting, decoration, physical exercise, rhythm and music as complementary and evocative tools for a dialogue-based relationship. Counselling is the method used by the association for the acquisition of relational skills through “training for independence” to be able to solve autonomously moments of distress which often coincide with natural life cycles such as adolescence, becoming a parent, bereavement.
Art counselling uses art in its various expressions as an evocation tool, and in the case of group counselling the originality and the shared participation create a string synergic element.

The so called “life skills” act as a motivating force to promoting health as a source of development of human potentiality; they also aim at an easier achievement of emotional and relational skills above all during infancy and adolescence, at work and in the personal environment for better human relations.

Some of the most important points which are part of the Life Skill path are:
· Emotion management

· Empathy, stress management

· Effective communication

· Creativity

· Critical mind

· Self-consciousness
The Art counselling proposal is represented by "MI rapPRESENTO", an experimental course in which art and feeling are entwined, emotional colours and matter emerge and can be touched, walked through, seen and intersect one another.
The following are some of the techniques used by "MI rapPRESENTO":

· Watercolour on paper (love, affection);

· Marbled paper (passion, attraction);

· Trompe-l’oeil (emptiness, confusion);

· Mosaic (anger, aggressiveness);

· Acrylics on every type of surface (enthusiasm, joy);

· Tiffany stile glaze-work (gratitude, compassion); 

· Painting on fabric (sharing, complicity);

· Oil painting (surprise, curiosity);

· Natural-decoupage (happiness and serenity); 

· Painting on china (nostalgia, loneliness).

Body counselling is based on the concept that we “are” our body and proposes a “body awareness” course:
· How we feel and communicate our emotions

· How, on the contrary, we freeze our emotions avoiding expressing them thus causing muscular tension or other damages.
The course is divided into several modules:
· Breathing and diaphragm: our existence follows the rhythm of our heartbeat. Listening to our breathing makes deep contact easier and guiding its rhythm gives us a better knowledge and control of our being.
· Body awareness: is it emotion forcing us to take a certain posture or vice versa? Both concepts are correct. The influence and the knowledge of our “machine” improves the links with our emotional depth.

· Emotional block: our body is the only “field of action” of our brain which sends messages to our emerging mood. Emotional blocks do not affect certain parts of our body casually. The purpose of the body counselling course is to let emotions come to the surface and be “lovingly caressed” by movement, expressiveness, sound and play.
As regards social activities, E m o z i o n ARTI proposes the following:
· “I see you, you are transparent!” is for primary and secondary schools: it aims at representing oneself and the others through watercolours. Three meetings with the students and three with the teachers.
· “Lift your mask!” is for primary and first grade secondary schools: material cutting and colouring. This is an invitation to find a suitable form to symbolise a “mask”. Children organise a show with their “mask”. Three meetings with the students and three with the teachers.

· “The factory of the crystal rainbows” children will use a piece of marbled paper that when soaked in water takes new shapes and colours; this is a very important moment since it gives the feeling of  a none-time piece of work, just like human beings.
· “Thank you Gaia!”: painting on materials linked to planet Earth such as wood. Acrylic colours are used on common objects such as wooden trays, boxes etc. thus discovering how an anonymous object can become personalised. This course is addressed to schools and teachers. E m o z i o n ARTI activities are also addressed exclusively to school operators in the field of art counselling and the use of EI and Life Skills as complements to school education.

Conclusions
E m o z i o n ARTI aims at the development of the expression of emotions through art. The following are its main points:

· Bringing to the surface problems related to the expression of emotions;

· Group work;

· Curricular integration (in schools) of the activities.

5.3 “For Mother Earth” Project
This project aims at developing adult’s and children’s human resources and their EI with spiritual intelligence.
Every human being has in himself a great wealth of knowledge and intelligence that needs fertile ground to be brought to light in order to enrich the community also for the safeguard of the planet.

Therefore, in comparison with other projects, “For Mother Earth” offers a number of courses and focuses on the practical and social side of EI (for example, the protection of our planet)
The approach consists in an active method based on experimentation and practical exercises. It also re-elaborates and integrates the following theories, methods and techniques:

· Theories on EI by P. Salovey e J. Mayer, by Daniel Goleman
· Neuro-linguistic programming (P.N.L.), by  Bandler, J. Grinder, R. Dilts;

· “Theories on Multiple intelligences, by Howard Gardner;

· La Globalità dei Linguaggi, by Stefania Guerra Lisi;
· The Rational-Emotional Therapy, by A. Ellis, and its use in Education by di Mario Di Pietro;
· Theories of m. Montessori

· Education and teaching approach in the Scuola di Barbiana di Don Milani. 

Techniques and approach are as follows:
· EI and neurolinguistic programming;

· Emotional training and global languages;

· Play theatre

· Knowledge in movement and symbolic creative movement.
Education and training tools:

· Educational courses for young children and adolescents in and outside the school;

· Games to develop EI

For adults:

· Lessons

· Discussions and debates

· Workshops

· Individual and group exercises

· Individual tasks

· Training

Class exercises for young children and adolescents:

· Games

· Experimental activities

· Psycho-motor activities

· Global language workshops

· Lessons

· Discussions and debates
· Individual tasks

In this way the project links the simple training and updating activity to an in-depth consideration of the neurolinguistic aspects in the belief that:

Neurolinguistic programming supplies EI with tools and techniques for knowledge and personal development.

EI, seen both as personal ability and as theoretic model, supplies Neurolinguistic programming with value, inward behaviour, ability and emotional competences which are key to achieve an efficient and everlasting behaviour, emotionally intelligent and ethically acceptable.
The “For Mother Earth” project in schools.
Since it is not possible or expected a child to learn o read correctly and rapidly, fully understanding the sense of what he is reading in just one year, the project does not think that a child can become emotionally competent through just one learning experience.
Just like reading, the ability to understand and reason one’s own and the emotions of others is a process that requires continuous training until it become automatic. This process begins at birth and should be part of teaching process as a transversal educational itinerary, as the common base for all disciplines beginning in kindergarten till the end of compulsory education.

It is therefore necessary to operate immediately in schools and out of them so that parents and teachers may consciously introduce an element of change in the Italian education system.

One of the major obstacles is the emotional ignorance, the lack of awareness and control of one’s emotions and of the behaviour related to them. It is also lack of knowledge about the reasons why one feels in a certain way and the inability to relate with other people’s emotions which are neither recognised nor respected. 
This mood is widespread amongst young children, students an also adults no matter their profession or cultural level. On the other hand, learning about one’s emotions is not yet an objective in our society and therefore the “For Mother Earth” project is committed to:
· Start this process as soon as possible in schools at every grade;

· Do its best so that educators, teachers and parents begin to acquire the skills to teach children from their infancy and adolescents how to “read and write” their emotions. With the beginning of autonomy policy in schools all this is not only possible but is being requested by the Ministry of Education. The proposals presented are the result of 11 years of research both theoretic and experimental on children of 2 years of age and older, with adolescents, teenagers, their teachers and parents. 

The difficulties in carrying out the project are the following:
· Emotional ignorance
· Lack of self-esteem

· Lack of confidence

· Lack of mental elasticity

The proposals put forward by the “For Mother Earth” project are divided into the following 2 groups:
· Emotional learning (2 levels)

· Development of social and emotional competences (3 levels)
While the objectives are:

· EI as intrapersonal intelligence

· Personality, through the gaining of self-awareness

· Self-knowledge

· Ability to recognise one’s basic emotions and the other’s and the nuances which allow to name them appropriately.
This should be carried out through games and educational activities requiring inner awareness and contact with other people in order to motivate understanding and co-operation.
In other words, the development of children’s basic human resources for a healthy and balanced growth. The “For Mother Earth” project for first and second grade secondary schools is divided as follows:

HOW TO DEVELOP LIFE SKILLS:
1.
“My emotions at school: how they can harm me and help me”
2.
“Attention and learning: how EI can help me to be a better student”

3.
“School sickness: fear of exercises, of not making it, of school”

4.
“How to give up harmful attitude and how to develop positive behaviour”

5.
“How I live in school and how I can improve my quality of life”
6.
“Relaxation techniques and the use of music to improve the level of attention and learning”

7.
“Inner dialogue: how to use it to improve school results”

These workshops develop EI and improve the following Life Skills:

· Ability to see inside oneself (self-awareness);

· Ability to recognise one’s and other people’s emotions (emotion management);

· Ability to control one’s tensions (street management);

· Ability to interact and relate positively with others (interpersonal relations skills)

· Ability to understand other (empathy)

The above skills are preparatory to the training and development of the following:

· Ability to analyse and assess situations (critic sense);

· Ability to take decisions (decision making)

· Ability to be flexible in any type of situation (creativity)

· Ability to express oneself (efficient communication)
Conclusions
The “For Mother Earth” project is a complex and manifold experience. In comparison with other projects mainly involved in prep and primary schools it targets the secondary school sector and the following strong points are:
· Widening of personal emotional problems to social and environmental issues (Earth)
· Scientific involvement of neuroscience;

· Updating and training activities also for undergraduates.

5.4 The experience of the Erickson Study Centre
This Study Centre has been for many years a reference point for pedagogic themes particularly regarding disabled, such as:
· Understand your heart;

· Meeting the authors;

· Open doors for teachers;

· A concrete case: how to deal with emotions. Help children to express their emotions (book and CD-Rom)

“Understand your heart” is a series of texts on young/adult relations. The books are not technical and therefore easily understandable: “Thinking through images” deals with emotions in young people suffering from autistic syndrome, “Write what your heart tells you” in which personal growth is seen through writing and self-description. “Meeting with the authors” is one of the centre’s traditional activities and the subjects treated are easily approachable by young people; “Open doors to teachers” is a routine activity carried out by the centre. We reckon it very important for professionals since there is not a specific qualification in the field of emotions at least in the field of education and not strictly psychological; “How to deal with emotions”, (a concrete case), is a very interesting exercise since, with the help of a book and a CD-Rom, allows to deal in an easier way with emotions and their representation. Other material is available on the same subject:
· Help children … to express emotions

· Help children … to overcome anxiety and obsessions

· Help children … lacking in self-esteem
· My self-esteem

· Confrontation is an opportunity to make peace …
We have looked at one of these books and have seen that psychological education can be effective also when based on books and CD-Roms. We have included these products in our report also for the lack of similar tools in this relatively new field. Therefore, we believe that the Erickson production is amongst the best available at present.
Conclusions
The strong points of the Erickson Study Centre may be summarised as follows:

· High quality editorial production;

· Updating and training courses for teachers;

· Comprehensible scientific literature.

5.5 The Italian “Six Second” model
Six Second is an international network and Six Second Italia is a branch of Six Second International, the major international network operating in EI since 1997.
Six Second Italia operates in the field of study and applications of EI within the social and organisational context. Aims of this organisation are:

· In-depth study and application of EI as seen in Italy;

· Foster debates on EI in Italy acting as a bridge between international forums and specific Italian issues;

· Disseminate the benefits of EI in our society, especially in schools and work in order to allow personal growth.   
Six Second Italia’s work goes beyond the organisation’s boundaries as it is also operating within the school system and is therefore worthy of our interest. It has developed the Self Science method (mentioned also in a chapter of Goleman’s best seller “Emotional Intelligence”) dealing with emotional learning and development of social and intrapersonal competences of students.

To implement the Self Science methods, Six Second has put forward the following proposals:

· Training for teachers

· Training aid for schools

· Assessment of students’ emotional competences

· Consulting services for development and operation of programmes dealing with EI.

The application of the Self Science method in schools requires an in-depth awareness in the national education system. For this reason it has established close relations with schools and local authorities to promote activities and projects for teachers and students.
Our centre has also taken part in a workshop with Six Seconds Italia and has been very impressed although the association’s interest is towards the business field. However, since it is looking more and more at the school sector we are constantly in touch with their Italian off-shoot and are monitoring their current activity.
Conclusions

The strong points of the Six Second network are:
· Ten-year experience in EI;
· Vast network on our country and abroad (US and Canada);

· Great motivation in breaking through in the school sector.

5.6 Rational/Emotional education project of Mario Di Pietro
This project is based on technical points deriving from REBT (Rational/Emotional Behavioural Therapy) introduced in Italy by the psychotherapist Mario Di Pietro.
REBT, before the EI theory, has proved itself a good method to favour a balanced affectivity growth in children allowing them to fully develop their potentiality and well-being.

It is an extension of Albert Ellis’ theory and psychotherapeutic practice known as Rational/Emotional Behavioural Therapy. Rational/Emotional Education, through an educational itinerary, helps children to develop their emotional awareness and all its mechanisms in order to be able to face the difficulties in school and at home.

The following are the specific objectives of Rational/Emotional Education:

· Increase the pace and intensity of pleasant emotions;

· Favour acceptance of oneself and of others;

· Teach how to overcome unpleasant emotions;

· Favour achievement of self-control

· Increase the sense of co-operation as an alternative to competition.

The didactic process linked to Rational/Emotional Education starts by considering different situations involving young people such as:

· Aggressive behaviour

· Failure in school progress

· Rivalry between brothers

· Young age depression

From this point of view the educational approach must differ and therefore the project takes into consideration the following activities:

· Teacher’s intervention

· Parent training

· Psychologists’ intervention

In our project we have thought it appropriate to assess the first approach which is closer to the school sector. Our opinion is that teachers should operate in several directions, such as:

Italian language

· Know how to recognise and name emotions. Single out in a written text which parts describe emotions;

· Learn how to describe in writing episodes involving emotions;

· Improving vocabulary regarding the description of emotional states of different intensity;

· Distinguish objective reality from subjective reality;

· Know how to demonstrate the logic foundation of an assertion;

· Confutation and transformation of irrational thoughts;

· Training to rational thinking; 

Social studies

· Develop talking skills;
· Talk with other members of the group;

· Discuss and express one’s opinions;

· Contribute to research and organisation of the resources necessary to reach the group’s target or a common project;

· Favour in children the possibility to discuss individual or group behaviour which disturb democratic co-existence.

Visual education
· Know how to recognise which elements in an image express emotions;

· Know how to manipulate an image in order to change its emotional content;

· Know how to recognise emotions in an image starting from its chromatic elements;

· Know how to express one’s emotions in a creative and personal way through the use of specific colouring techniques with different materials; manipulations and modelling activities.
Education to sound and music

· Find and recognise sounds and noises of nature and the environment that stirs emotions;

· Analyse emotions stirred by music;

· Analyse emotions stirred by specific rhythms, tones and intensity;

· Make sounds and noises capable to create a specific mood;

Movement education

· Find postures and gestures related to a specific mood;
· Express mood through body movement;

· Approach and relaxation techniques as a means to reduce negative reactions relates to strong emotions.

Sciences
· Recognise body signals heralding emotional reactions;
· Learn how to understand the neuro-vegetative reactions to emotions;

· Practice awareness of thoughts relate to an emotional state (meta-emotional ability).
Many studies have confirmed that often a mild state of uneasiness in a child may develop into a proper syndrome during adolescence and into a serious psychological problem in adulthood.

An early intervention can help the child in producing psychological “antibodies” thus avoiding future hardship without reducing his  level of sensitiveness.

During the past ten years procedures have been defined to achieve a better emotional wellbeing in schools and teachers should now be ready to act as agents of the student’s global growth and not only as bestowals of knowledge.

The process of rational/emotional education as a means of prevention of emotional uneasiness is a proper “emotional alphabetisation” work through which the child’s mind is trained to strengthen intelligence in order to balance emotional reactions.
To carry out this process means to teach children the emotional ABC which, if taught at an early age, is the first step towards a kind of emotional vaccination by understanding negative emotional unpleasant feelings but will be able to twin them into positive ones.
This does not mean that a child will no longer experience unpleasant feelings but will be able to manage hem instead of being overcome.

The importance of the “rational” side.

When approaching for the first time the principles of Rational/Emotional Education, many people are confused by the term “rational” and consider it negatively as “lack of emotions”; therefore, they reach the hasty conclusion that the aim of the process is to transform human beings into aseptic individuals lacking emotions.
Rational/Emotional Education considers emotions, also negative ones, a value related to the survival of the species.
 Just as when physical pain tells us that something is harming our body, emotional uneasiness is a signal telling us to be prepared to fight a certain situation. But if this feeling is too intense we will be overcome by it and will not be able to muster our resources.
The aim of Rational/Emotional Education is not to eliminate unpleasant feelings but to minimise their impact on our life while optimising positive elements.

Rational/Emotional Education programme.

The programme should always begin with a self-consciousness process by the teachers. This doesn’t mean repressing one’s emotions but transforming them by acting on the mechanism that stirs up negative feelings.
Ability to cope with negative emotions means learning to recognise and transform one’s irrational thoughts.

Carrying out a Rational/Emotional Education programme in a classroom means creating learning experiences for the student in order to acquire awareness of his emotional state and cognition of the mechanisms that influence it in order to solve problems and difficulties in his school life.

Conclusions

An interesting side of Rational/Emotional Education is the close relation between emotion processes and rational understanding of them. It is also important to integrate the school syllabus with a programme of this kind.

No matter the model one chooses, teaching the philosophy of rational thought to help oneself and the others is an good way for teachers and students to have a happier and more productive school life.

5.7 The Quite Project (Quality and Innovation in Educational Technologies)
This project has been presented by 25 states and officially recognised schools of the provinces of  Bergamo, Brescia, Corno, Milano and Cremona. The heads of the member schools have focused on the priorities requiring urgent answers in order to improve the offer of educational services.
According to the English scholar Ms Gilchrist schools can be efficient if their administration is based on different types of intelligence: contextual, strategic, academic, reflective, pedagogic, collective, emotional, spiritual and ethic (B.M.Gilchrist, “The Intelligent School”” – Chapman, 1997).

Quite’s aim is to introduce innovations that can develop different aspects of school “intelligence”.

1. Achieve knowledge of the idea of quality and of its definition and formalisation in a teaching context (contextual, reflective and academic intelligence);

2. Study the time/teaching organisation;

3. In-depth study of concepts and experimentation in schools of the MO in an education environment with plenty of opportunities to learn and suitable technical support to favour the orientation of the student’s self (pedagogic, reflective and collective intelligence);

4. Examine closely the teacher/student relationship especially in cases where difficulties or uneasiness are present (emotional and ethic intelligence);

5. Carry out teacher training activities on the above mentioned concepts with groups of educators coming from different schools using participation and interaction methods (academic, reflective and collective intelligence).

Through a consultant inter-schools workshop the project aims at:
· Research of theoretic, conceptual essential tools which can inspire teaching activities;

· Analyse concrete situations pointing out problems and focusing on improvement actions;
· Elaborate and activate operation models to be used in various contexts;

· Setting up experience documentation models to create an exchange platform in order to improve good practices;

· Create a snowball effect for the most interesting ideas.

In order to reach the goals mentioned above, the project focuses on the following needs:
1. Today’s school system is very sensitive to the need of improving its quality and has found a possible support in some tools of procedure formalisation. It is not yet clear whether the QUALITY CERTIFICATE models in use in the business world are adaptable to the school system. It is therefore necessary to carry out co-ordinated studies and experimentation to understand if and how these tools may be integrated and adopted in the world of education;
2. The school system considers urgent to set up research programmes in order to define models that can improve productivity and awareness of TIME ORGANISATION in its operations. This need has been pointed out by international researchers on school efficiency and is also confirmed by recent ministerial norms regarding the teaching staff organisation limiting the number of professional profiles with part or total exemption from teaching duties and devolution to specific projects stressing in the meanwhile the urgency for a process of school-hour optimisation.
3. A learning environment, both up to date and full of opportunities, suitable to the subject’s diversity and to their learning is crucial for the improvement of teaching/learning process and also to create the basis of a better school/employment and school/society relationship to prevent any dissipation of abilities.

4. The newest and most efficient teaching methods, adequately supported by technology, offer an important contribution to a more pleasant teaching environment also for students of a weaker character. However, in order to be able to cope with uneasiness and dissipation of potentiality, it is necessary to take into consideration the dynamics of teacher/student relationship and study also relational characteristics in a context that, while focusing on the various needs of all subjects, is also capable to set up competence models based on trust, flexibility and ability to solve problems and controversial matters.
5. Several researchers point out that “on the job” training for teachers needs new operational models both in content and above all in method. The content of 1 to 4 actions of the project offer many ideas for suitable training models.
The project has also set the following objectives:
1. QUALITY PROCESS

Setting up a research/action workshop to find out conditions and tools through which schools can clarify and formalise teaching procedures. This will be carried out by administrators, teachers secretary’s office staff in order to study and implement operational models for training and achievement of specific quality certifications on the following two levels:
· “Master”, reflecting the working ground of a typical school group, aiming at defining the inherent processes and procedures, i.e. special attention on self-assessment, student orientation and improvement of school/work ratio;

· “Personalisation”, inherent to choices and identity of specific schools.
2. USE OF TIME/SCHOOL
Setting up and experimentation of protocols regarding time organisation and management in schools, such as:

· Organisational methods by teachers of the school activities;

· Time organisation method in class in terms of “gross time” (foreseen), “net time” (effective), “lost time” (delays, interruptions) and “gained time” ( added or better employed through suitable teaching strategies);

· Student’s time organisation (i.e. student’s learning time).

These protocols will be based on the analysis of documents, surveys, observations, including peer observation as well as sample surveys (school models, model weeks).
Aim of this activity is: understanding the present procedures; critical analysis of what can be improved; comparison between the present procedures and operational strategies; proposals for improvement and better functional efficiency; operational models also applicable outside the project.

3. ICT OPPORTUNITIES
Study of means and conditions through which schools may become learning places full of opportunities where students are put face to face with real situations and with artificial worlds created by media interaction. 

School and interschool workshops will be organised in order to develop and experiment “new learning” methods, i.e. active learning, contextual knowledge, cognitive learning methods through which students can be involved in real life or in simulated situations created by ICT tools.

In accordance with the various contexts, the activities planned , documented and observed will be based on methods inspired to common concepts with a different approach according to the student’s age. In high school for example, orientation and school/work relationship will be particularly relevant and an interesting benchmark for method experimentation.

The work carried dour by the groups and their consultants and formalisation of the procedures will allow exchange of experience and good practices in the use of methods and of ICT support tools.

Experiences will be assessed and discussed in seminars open to colleagues and experts.
4. TEACHER/STUDENT RELATIONSHIP

Elaboration of case analysis models for the understanding and the solution of problems arising between teachers and students. Analysis through specific methods (e.g. Balint groups) of the following points:
Reasons for feelings of uneasiness, lack of motivation, scarce identity, awareness, in order to:

· Define an adequate approach to problems;

· Understand orientation support methods and methods of improvement of the student’s self;

· Study suitable operation structures to solve in a methodological way the problems inside schools using teacher’s resources and professional skills.

5. TRAINING – PROFESSIONAL DEVELOPMENT
The courses will be organised over 475 hours for about 400/500 teachers. the activities will be structured on interactive models of different duration for which also multimedia support will be used. The contents will be integrated with the other 4 parts of the project and will concern:
· Definition and description of quality;

· Time use projects;

· Teaching with the support of ICT;

· The school as a learning organisation: new methods and new knowledge;

· Teachers and students: how to develop a relationship.

Conclusions

The QUITE project shows the following strong points:
· Involvement of a number o schools: it is in fact the only interschool project focusing on EI currently carried out in Italy;

· Interest for the development of afternoon teaching activities;

· Effort to improve the teacher/student relationship.

5. 8 Project for EI education in schools
This is a teachers’ training project carried out in compulsory schools and organised over 20 sessions of 2 hours each set up by CESPI (Centro Studi Politica Internazionale di Roma).
During the sessions the participants will deal with the knowledge of SELF both by setting up language/expression and painting trial models in their classes and in intermediate and final assessment with the teachers.

The purpose of the project is to explain, interpret and improve the many sides of one’s feelings thus acquiring an intelligent self-awareness made of non-judgemental attention, presence in the present and liberating art.

It is a matter of integration of basic integration with ability and emotional/social abilities, key elements for young people to define their sense of Ego, increase self-confidence, control their impulses and solve interpersonal conflicts in a positive and creative way.

Teaching educators how to give lessons on emotional ABC is an effective way to prevent the risks threatening the young generations.

There is a great need in schools for lessons on emotion management and on how to settle contrasts in a peaceful manner.

Emotional illiteracy is more dangerous than lagging behind in curricular studies.

The increase in the number of troubled adolescents is a significant signal; closed character, loneliness, nervousness, depression, lack of understanding anything that is different, lack of attention and not being reflective, aggressiveness, are the new forms of toxicity which poison the minds of young people.

This project addresses to emotional key areas:

1. Relational ability to accept oneself and the others such as people with a different background or belonging to other cultures; learning to interpret one’s negative state of mind;

2. Strategies to train one’s sense of friendship, acquiring the ability to improve in the expression of one’s emotions and to read the others’.

The contents of the knowledge of SELF are:

-ability to recognise emotions and create a lexicon or their varbalisation;
- awareness of different levels of sensitivity linked to different cultures; diversity of viewpoints in looking at emotions in order to improve transformation and exchange with others;

-keeping inner dialogue flowing in order to change confrontation into encounter and co-operation;

-identify the links between thought, feelings and reactions;

-understand if a decision is taken on the basis of thought or emotion;

- forecast the consequences of alternative choices;

-importance to shoulder one’s responsibility regarding decisions and actions.

The intent is to take a closer look not only to a range of emotions as a kind of ABC of feelings but to conceive tissue of human relations as an inner nature disclosing itself to someone able to see the hidden nature of others.

The way to reach this are day-to-day situations in school, co-operation, dramatisation, observation, reflection, discussion, listening, inquiring and problems, books, colour elaboration, creating images, descriptive musical patterns.

The answers to education needs this project supplies are:

· To acquire awareness of one’s emotional world and use intelligence of reality to build a climate of co-operation in class;
· To develop an open identity based on esteem and self-esteem as a condition for acceptance and active integration of diversities;
· To prevent conflicts; know how to face and solve them through reciprocal understanding and dialogue;
· To appreciate diversities, especially different cultures, for a reciprocal cultural enrichment.
Objectives
- To find the most effective strategies through meetings with the teachers in order to set up a curriculum for the study of SELF based on the following points:
· Self-awareness. Self observation and knowledge of one’s feelings; understand the relations between thought, feelings and reactions;

· Control emotional impulses: talk to oneself to catch negative messages such as self-denigration and denigration of others; understand what is behind a feeling; find ways to control fear and rage;

· Be confident: self-esteem and esteem for others; spot one’s strong points and weaknesses;.

The objectives of the language/expression workshop are:

· Gradual acquisition of a clear, rich and precise emotional lexicon reflecting the new clarity of one’s inner life;

· Ability to discover and set free untold feelings, hidden and locked up in words (metaphors);

· Looking at reality from different angles originating from different cultures;

· Learning how to argue over stories read in order to find a method of comparison, a way to search for one’s SELF in preparation for action.

The teacher’s training course and the workshops for young children and adolescents have gone through the following operational phases:

· Structuring courses to alternate activities for small groups (focusing on co-operation) and activities for larger groups (classroom work or workshops) such as simulation games and discussion;

· Evening sessions with focus on one single feeling in order to develop the relationship with other feelings and their transformation due to the ambivalence of emotional powers;
· Acquisition of emotional awareness through:

· setting up visual supports to obtain recognition of one’s feelings and their transformation process;

·  practical experiences in classroom/workshop to reinforce positive feelings.

A specific part of the project analyses the co-called “feelings in synthesis”. This part consists in the study of the various and most important human feelings: happiness, absence, insecurity, aversion, rage, fear, suffering, envy, shame and disappointment.

A very interesting language/expression workshop focusing on the theme of fear has been set up on the story “Rit, the sparrow defender” (written by a eight year old girl).
It is the story about initial fear which slowly changes into trust, empathy, fight against evil, love, hope and liberation with a final hymn to harmony and to the joy of living.

Flying away with those who love us is an exciting experience overcoming all initial coldness; that flight is an elation of freedom shared with the old enemy now a friend; it is enjoying open spaces in light, in height as a measure of the realised Super Ego (to be in one’s seventh heaven); it is a confirmation that the will is there, beauty and pragmatism will prevail.
The story has been “dismantled” and then rebuilt (as with a puzzle) discovering through appropriate guided questions, as in a game, what is not visible, the unseen the story wants to express by elaborating a many-faceted reading of reality. Some keywords hiding the secrets to be revealed have been coloured. The exploration has been carried out by building a rich, clear and precise lexicon which allows to grasp all the possible expressions of a feeling reflecting clarity of ideas.

There is a concatenation of words linking opposites (fear-security), word roundabouts with many semantic variations in which the child will find his own identity and the emotions of that moment, that day, himself part of that circle.

It is therefore better understood how the Scarecrow (the different seen as a threat, a danger, a scary figure) can reveal its good side when known better (by opening the window and looking inside).

This is the way to understand that aggression can become hospitality when certain patterns are broken and instead of grabbing, clutching, smothering violently with tight fists the hand is opened and becomes a rescuer, a friend.

There scarecrow is no longer something fearsome which endangers and ensnares but becomes protection and friendship.

If one “frisks” Rit’s pockets, to begin with they appear to be a prison for the bold sparrow but then, as if by magic, they become a safe haven offering refuge from the fury of adverse, evil and destructive forces, when the black cloud brings the storm.

The pockets are a place of endurance while waiting for clear skies and the joy of living.

The magic is a small secret the little bird reveals to young and adults with its natural and forthcoming behaviour when using gentle words with its rude opponent, trying to move its enemy’s hart and creating a positive relationship.

Rit becomes sensitive to the cause of the fragile and defenceless sparrows and its heart opens to them. And so Rit will feel the gratitude of the little bird it has saved during the storm when its friends help it to fly with them in the open sky.  Love is a powerful force that takes us to a wonderful world and makes us feel as light as air. (The protection found in Rit’s pockets gives us the idea, metaphorically, of a new behavioural model in time of anguish: stick together and wait, observe, elaborate, release the tensions and anxiety till all goes back to normality. For secondary school students it could also be helpful mentioning Leopardi’s poem “The calm after the storm” (a village’s global experience) and Pascoli’s poem “My evening” (personal emotional experience).
The story could also be an idea to explore the four elements as a display of energy related to our being: water, which makes our life flow towards different places, colour changing points of view, exploration, earth as the force of concrete experiments shaping our history.

Conclusions
The project presented by CESPI shows two strong points:


Global approach to emotions which are seen under various viewpoints (language, emotional, graphic);

The project includes also stories written by the children.

5.9 EI and changes in the school system

The reason for analysing this project lies in the fact that it is a concrete experience involving teachers while students are positively influenced only as a secondary result.
In the other projects and in the great majority of interventions introducing EI there is a more or less direct approach based on different methods with the students. We have therefore thought it appropriate to give space also to those who have been involved in teachers’ training with influence on the students only as a secondary effect.

Two reports from the same class.

December 17, 2002
We would like to talk about a class in the first year of a secondary school in the province of Turin, the 1C form. It is formed by 13 students, 5 girls and 8 boys. It is one of the most difficult classes to handle since the worst students have been put together.
It is tradition for the C form to have all students with behavioural problems, anger management problems, coming from the most financially disadvantaged families in the area.

These students know they are considered the “black sheep” and behave accordingly: they feel persecuted and act like persecutors, they always follow the worst examples and believe to be worth less than the others. Always ready to disparage each other, some seem to be very good at spotting the others’ weakest points and therefore mock them. They are aggressive, always showing a wish for revenge bordering physical violence; talking often out of turn, they are superficial in doing their school work and showing little interest in it.

It seems impossible to them to listen to teachers and colleagues alike, they find it difficult to express their feelings. Their parents are often absent, both physically and emotionally.

Teachers are overwhelmed by anxiety at the idea of walking into the class; they feel powerless and in difficulty and dread having to face one of those days when the only solution would be “to raise one’s voice”.

June 10, 2003

We would like to talk again about a class in the first year of a secondary school, class 1C.
It is composed of 13 pupils, 5 girls and 8 boys.

They are noisy, talkative and not very tidy.; not very good at overcoming difficulties, have trouble in putting up with being mocked but are likeable and manage to express their mood. They are forthcoming and affectionate. They stand for each other and are united as a class.

They have won a handball tournament and it is good to see them supporting each other and help and encourage the less gifted of them. Sometimes, teachers still feel distressed at having to walk into the class because, behind the talkativeness, they can still see insecure and scared youngsters and are afraid not to be of any real help.
However, those teachers have learnt to unveil their student’s resources and how to listen to them and laugh with them.
Are we talking about two different classes?

It is the same class of a school in the province of Turin.

Have the reports been written by two different people?

The teachers have written both reports.

What has happened in six months? Why such a change?

1C has been the object of a research and part of the project “Does EI work?”

The research studied the application of EI principles on a school class that, according to the teachers, was showing a number of relational and learning problems, in other words it was a “difficult” class.
Our research/intervention was based on the following hypothesis:

If  teachers use the EI approach the students, both as a class and individually, can benefit both in learning and in relationship management. These will also be change signals in the relationship between students and teachers/students.

Cultural bases of the research

Scientific discoveries and experimentation on EI carried out in the US are encouraging: the signs are for a happier future if: self-awareness is improved; negative feelings are better controlled; positive thoughts are fostered; if there is perseverance in the face of frustration; if the empathy level is increased; if co-operation and social relations are established.
If in other words, we manage to give more attention to EI.

In the UK 90 schools in the Southampton area have joined in a very important project involving a population segment considered “at risk”.

The children involved belong to the medium-lower class and in 40% of the cases came from one-parent families.

The research has discovered that these children know a maximum of ten words relating to emotion and affection in general very similar, often vulgar, which do not allow any space to choice when it comes to define one’s or other people’s emotions.

The aim of this experiment is to widen the students’ ability to talk to themselves and to others, learn how to recognise their own moods, how to communicate their own feelings and how to understand other people’s without using aggression as a means for interaction with children of the same age or with teachers, such as swear words, insults, blows and shoves which are generally used when they run out of words or when they are not able to face their own emotions.
Our research has been carried out along these lines.

In particular we have tried to increase the ability to think, to learn and co-operate as a group and in the meantime reduce the students’ aggressive behaviour through an increase in the sense of awareness of the teachers.

Daniel Goleman has stressed the importance of verbalising emotions as a first step towards controlling them. Self-awareness is in fact defined as the keystone of EI.

Ability to monitor every moment one’s emotions is key for self-understanding, otherwise emotions would take the upper hand.

Being self-aware means understanding feelings and related thoughts. In particular, as regards negative feelings, if we can say “What I am feeling now is rage anxiety, pain …” we can exert a healthy control, without being swayed by their pressure, thus finding alternative ways to manage them.
Our purpose is to assist teachers to help students by recognising, listening to and accepting their difficulties and needs in order to be trained to listen to their students and accept their difficulties.
An important cultural base for our research is the cultural reflection of the Hansel and Gretel Study Centre on school problems, on the centrality of listening, on the need to give visibility to all children, by developing the teachers’ emotional and relational abilities through debate and mutual support and training them to perceive any sign of uneasiness in their students.

Research planning

This project was born in the Hansel and Gretel Study Centre after a constant assessment of the effectiveness of the training method proposed for teachers, educators, psychology social operators and on the interventions to awaken parents’ and students’ attention on listening skills, sexual education and affection, prevention of cruelty and esclusion.

Our method aims at developing emotional and cognition knowledge in the participants through appropriately elaborated and applied game techniques.
Our experience has shown in many occasions how this method can bring about changes in the classes involved both in individual students and in the relationship between students and with the teachers.

This experience however, has never been documented by a proper research programme, hence the idea of carrying out a research/intervention project to assess on a scientific basis what has been observed time and time again and of which we have indirect proof through the satisfactory reactions by students, parents and teachers alike.

We are also trying to give life to an initiative able to influence the work of the class-group aiming at the improvement of the daily process of learning and socialising and not only an increase of attention on one single specific theme such as uneasiness, ill-treatment, sexual education or the culture of tolerance.

We want to give life to an initiative showing that EI can be a valid antidote against emotional interferences which may heavily condition the children’s ability to learn and communicate.

While this research/intervention will have to be prolonged in time in order to achieve meaningful results it will also be based on a method and a time span reproducible in and extendable to other situations.

We have also chosen not to intervene directly on the students but only indirectly through training courses for teachers. 
In agreement with the Headmaster we have singled out a group of teachers working in a particularly difficult teaching environment. We have been working for teachers who have the perception, although vague, of some difficulty in carrying out their work and who have not received any specific training on EI; in other words, the typical average Italian teacher.
The research/intervention has been carried out by four lady-psychologists who are the authors of this text.

The scientific supervision is by Claudio Foti; there have been bi-monthly meetings over a period of seven months and the group has experimented, guided by us, first of all the EI principles trying to fit them into their daily school life.

In helping the teachers learn how to listen to themselves, to recognise their own emotions and difficulties our aim is to stimulate them to listen to their students and their problems.

What the teachers are experimenting through the game methods can be proposed afterwards to their students under our supervision.

Our target is an increase in the teacher’s emotional knowledge and in their ability to listen and therefore also in their perception of possible situations of uneasiness shown by the students.

We have worked on the hypothesis that an improvement of the teachers’ emotional and relational knowledge can bring about an improvement also in the relationship between students, teachers and therefore a higher learning level as a consequence of the better climate established in class. Our hypothesis has been confirmed.

Procedures with the team of teachers
We have met the 1C class teachers for seven months in a round table with teachers and teachers’ trainers to send the message, even through the sitting arrangement, that this would have been a joint effort with everybody’s professional contribution with no rigid barriers or any form of constraint.
Competence and ignorance were the elements characterising both groups since the training team ignored the daily problems faced by the teachers in managing their students and the teachers were not familiar with the EI principles and methodology.

The round table , as in King Arthur’s saga, was the sign of equal dignity.

Through games and psychodrama we confronted the teacher’s problems (difficulty in being listened to by the students, or in arousing their interest, communication problems between colleagues, students’ aggressiveness management and students disrespectful behaviour) working on the emotional state arising from real situations. 

Legitimising teachers’ feelings such as annoyance, rage, intolerance was very useful in order to guide them towards empathy by asking to put themselves in their students’ shoes and feel what they were feeling.
The method is based on a number of key-words:

Subjectivity: activate and improve teachers’ subjectivity through their professional resources. Subjectivity includes cultural and cognition knowledge and ability in interpersonal contacts with the students and in focusing on their problems.
The characteristic of the method is to stimulate active participation of each teacher in the techniques as well as making them feel personally involved.
Experience: the method is based on the participants’ professional and human experiences. The techniques focus on the most difficult moments and problems in their professional career.

Group: the group has been the resource and the force behind this training experience. The method is in fact based on group dynamics and on the possibility to create a good climate in which emotions, difficult to be put into words in any other context, may be expressed.
A climate giving freedom of expression to feelings, doubts, worries and in the meanwhile capable of emotional and reflective elaboration. A group within which one may calmly discuss with one’s colleagues without fear of being judged or misunderstood.

Play: psychological games are also part of the method. They have been defined and experimented over fifteen years of training by the Hansel and Gretel Study Centre and are inspired to Gestalt, Moreno’s psychodrama techniques and David Goleman’s EI principles. Playing is a way for children to communicate and express themselves. We find this in children we meet every day and also in ourselves if we look back at our childhood.

EI is the global involvement of the professionals operating in support of teacher activities. It aims at human and professional enrichment by activating and discussing the teacher’s individuality, in other words stimulating the awareness in one’s resources, feelings and difficulties.
In order to assess the results obtained by the research we have created a picture by the use of tests and questionnaires of the problems and resources of the class before and after the project was started.
The starting situation of the class
Who are these students; what do they think of themselves, of their families and their school; what are their resources; what do they know about emotions.
After having asked these questions to the teachers to tidy up the flow of often conflicting feelings and opinions we have used our standard tools to: establish certain parameters and adopt four methods to better focus on the wide range of different nuances characterising the class and the relationship teacher/student.
Composition: the teachers were requested to write down their ideas in the class 1C and express their general impression on the whole class or on a single student without making any assessment but only to gather impression, feelings and personal points of view.

SEDS: this is a test to measure the students’ emotional and behavioural problems. Teachers were asked to complete a brief questionnaire for each student. The questions regarded students’ behaviour in the school: interaction with colleagues and with teachers, aggressive and inappropriate behaviour, possible depressive reactions and physical reaction to scary situations.
TRI: it is a test on students’ interpersonal relations to allow them to supply directly details of their relational life with their parents, with young people of the same age and with teachers. This test has given us a picture of the students’ interpersonal adaptation and how they are accepted by their colleagues. Individual items in each scale of the test supply valid and important information on specific relational aspects (trust, human warmth, acceptance, communication, identification). The test is usually assigned by the teachers to observe students’ relations, how the task is tackled, the questions, the level of interest and involvement. 

A drawing of the class: the students are asked to make a drawing of the class as they see it in that moment. This test has been included in the research since drawing is a very important means of communication for young people up to 15 years of age: children or adolescents put all their intelligence and affection in their drawings and unconsciously supply information about themselves. The aim is to receive an input regarding character aspects of the students as well as how the school environment is emotionally perceived (if the place is considered welcoming, forbidding, cold or indifferent). Furthermore, the teachers are expected to act as the eyes of the training team to gauge the students’ reactions to the project. The first striking aspect was the way each teacher saw the school: the English teacher informed us that the school was located in an area dividing the upmarket part of Grugliasco from the downmarket, therefore there was a divide between students coming from richer families and those living in Council estates.
Families were also divided according to the level of education of their parents.

The teachers also pointed out that the class considered “difficult” is composed of young students suffering from many unsolved problems. The emerging picture was the following:

Luca is a young boy suffering from the typical aesthetic problems of his age. Elio is a bit overweight and therefore mocked by his colleagues. Bartolomeo is described as a true problem boy of the class since his attitude often destabilises the general climate owing to his “tough” behaviour and the lies he tells. Jasmine is an immigrant and the teachers have often been forced to defend her from her schoolmates’ racist comments owing to the colour of her skin. Daniele and Mario are very shy and feel inadequate; the teachers treat them with affection since these boys are not boisterous and tend to be forgotten in the general turmoil of the class. Carlo, Nicola, Edoardo and Franco suffer from family problems such as the loss or desertion of one of their parents and two of them have disabled brothers. Franco is often sad: most of the time he lives with his grandparents because his parents are often away for work. Giuliano has serious comprehension problems. Osvaldo is a non-certified hyperactive boy and the teachers have a job in making him keep still. 
What we have here is a marked discrimination by the teachers between boys and girls; the latter are seen as likeable, gentle, well behaved, respectful and who stick to the rules.

Generally, they react angrily as in the case of Elena, when they are the objects of criticism or derision. On the whole, they behave calmly even if some of them have family problems and are more prepared to discuss things. The divide in the class is very evident since the girls are very annoyed with the boys who often disturb the lessons and try not to let themselves become involved, even if sometimes it is very difficult not to laugh or be part of a bit of leg-pulling.
There are instead serious behavioural problems with the boys: some of them are acquiring a reputation of tough kids, little bosses who openly threaten their schoolmates or try to entice them into joining their circle. The class looks enveloped in an invisible cobweb of unsaid things and meaningful looks.

The favourite game is mocking: the teachers pointed out how clever some of the boys are in finding the weak points of some of their schoolmates provoking reactions in their victim.

The initial test has shown that the assessment of the single students was very positive despite the class being presented full of frustration, sadness and worry; some teachers thought that the class was at risk from an aggressive relational behaviour. However, the initial picture showed one subject at risk, two subjects at high risk and one at very high risk; all the others were only at average level.
From the comparison of the test results with the teachers’ presentation the students at risk were the major source of annoyance and derision; the teachers found it difficult to manage them and relate with them. They were also the reason for the  bad level of cohesion of the class.

Their relationship with adults who were their reference point (family and school) fell into average. The relationship tended to be more positive with their teacher; within average with their mothers and “average to negative” with their fathers; it came out from the talks with the teachers that many of these families had an absent father, in some cases owing to death, but in the majority the case was separation or disinterest.
What struck us were the drawings: in very few of them human figures were well defined. The only exception was Marina’s drawing where teachers and students were well characterised due also to her pictorial skills. We were perplexed by Giovanni’s drawing: this boy found a physical defect in each of his classmates and emphasised them in a derogatory way.

There were no human figures in the majority of the drawings; the students were represented by their names written inside a frame meant to be a school bench, in others much attention had been given to furniture and class equipment, but the room itself was empty. The absence of human figures, of teachers and classmates, the excessive care for details and the lifeless objects gave us the impression of difficulties in the teacher/student and student/teacher relationship.

Resistance by the teachers’ group
The beginning was not easy. Co-operation came from  the headmaster not from the teachers and not all of them were forthcoming. Our proposal implied extra time and emotional involvement. To begin with there was a hostile climate within the group, often of refusal of our method and disparaging remarks on the trainers considered “young and inexperienced psychologists”

Another element of difficulty, last but not least, was the high level of conflict within the group. These were not the best conditions for kick-off but we endeavoured to fight against them and elaborate the uneasiness and discouragement within ourselves convinced as we were that difficulties and resistance should be accepted and tolerated as the representation of institutional difficulties and resistance to change existing in the Italian school system.
As an answer to our initial requests there was always someone who would declare “not to be at all emotional” or “to be normal”; others insisted did not want to express their emotions fearing that these might take the upper hand or be judged by their colleagues.

There was also somebody who, in an access of self-criticism, described herself as “too emotional” evidencing a widespread concept by which being emotional represents a weakness or a disadvantage.

This type of resistance, added to those we had to face at the beginning of the project, is culturally and socially widespread. We refer to a type of culture which tends to belittle emotions and their expression as a loss of effectiveness in communication and rationality.

The group, being conditioned by a cultural and institutional logic on efficiency and performance, was understandably resisting our invitation to join in a game.

 Those who are always under pressure to show results, success, achievements find it difficult to let themselves go, put themselves at stake and talk about their feelings, limitations and difficulties. Furthermore, if playing is associated with “non work” and therefore “time wasting” or “simple recreation”,  game as a sort of highly specialised form of training is not easily understood.
From the very beginning the teachers showed an urge to fully use the time at they disposal, a performance anxiety resulting in self-devaluation and a disparaging attitude towards work involving emotions. There was also the pretension to acquire resolving notions and find exhaustive answers, some kind of “magic wand” to use on students and techniques to dominate and re-set reality without taking any responsibilities or emotional answers to teaching and educational problems.
Elements of change in the group.
Overcoming of the teachers’ resistance and mistrust

There was a gradual passage from a defensive stance to a more co-operative climate within the teacher group. This was essential to achieve a proper flow of emotions and stimulate a free and effective power of thought.
A kind of feeling, an emotional harmony slowly grew during the following month amongst the participants. The overcoming of the initial mistrust for the training group was no doubt an important step to demolish the initially string resistances. Through the use of EI an by observing advantages and results achieved with the students, the teachers have shown more trust and esteem in the training group.

Says Lorena “My previous experiences with psychologists were useless; at lot of theory and little practice. They only took notes! I wanted real help in order to improve my teaching performance and I think you are doing just that”.

A confirmation from Michela “I was deeply disappointed with those “know-all” psychologists I met before”.

Says Nadia “I was afraid it was going to be only theory and was very anxious when we began … I think you are supplying us with important tools”.
The global communication game has given the strongest input to change in the teachers’ attitude since they opened themselves to authentic and intense feelings. The game (described in the next paragraph) has helped the teachers to recall their past, both adulthood and childhood, and their feelings such as anger, pain or joy.

This exercise has allowed some of them to unload, sometimes with relief, heavy personal burdens which had been tormenting them for a long time.

The initial defences came down for the first time when the teachers were able to communicate to the group their own personal and professional problems and unexpectedly found themselves listened to and understood.

This phase has been a decisive factor for the group’s emotional growth and has replaced mistrust and sense of superiority with solidarity.

One teacher expressed the feeling that “listening to emotions and to childhood memories was very moving and has made my colleagues look more human to my eyes”.

That was a very important day also for us because the teachers were no longer people from whose repeated challenges we had to defend ourselves but human beings with their weaknesses and frailty.
The trainers’ group seen as an example of people ready to accept the cognitive and emotional conflict with their students.
The beginning of the research was very complicated and had a high emotional impact on us.
Partly through direct perception and partly owing to our sense of insecurity we could feel uncertainty and anxiety for the future of the project as well as a strong prejudice about our expertise on the teacher’s part.

There was a strong judgemental climate; we were seen as people who were not meeting the expectations for “magic changes” and there was a marked lack of motivation.

Through constant supervision and debates among ourselves we understood our weaknesses and professional problems and could have an in-depth discussion over about them.

This allowed us to overcome the sense of inadequacy and inefficiency, a message constantly sent to us by the teachers, and take a forthcoming attitude in accepting without too much prejudice or defence what the teachers had to say.

Reciprocal trust was also increased by our active participation as supervisors within the group as well as the continuous debate and our openly expression of the personal and professional problems we had to face during every step of the project. The teachers on their part stopped considering us “know-all psychologists” and  holders of the absolute truth.

The change in the teacher’s attitude and their respect also stemmed from the picture that the group of supervisors managed to present of themselves. Our belief and perseverance despite the difficulties in our method was a decisive strategy.
Availability and a united front gave the teachers the image of a strong and compact group ready to admit its own weaknesses and problems, working on doubts and anxieties but not discouraged by difficulties and always trying to find possible solutions.

At the end of each meeting the training group remained always available for those teachers who wanted to discuss some points they could not solve alone during the meeting, thus finding also additional space to clarify and understand some aspects of their personality.
Work on teachers’ personal problems and difficulties

Many initial defences and mistrust came down when for the first time the teachers managed to express their personal and professional problems and, unexpectedly, found themselves the object of interest by the rest of the group.
We also helped them to confront with problems and difficulties instead of emphasising in a defensive way the educational strong points.

Our strategy in helping them to express their weaker points and focus on personal limitations and problems instead of their success was very difficult since right from the start the climate had been very judgemental and guilt-oriented, therefore, not the best atmosphere to invite to the spontaneous expression of untold anxieties and hidden problems.
But when the group reached a higher cohesion, both cognitive and emotional, the participants did not see each other as anonymous colleagues but as people with problems and needs to be shared.

This situation was a great advantage for reciprocal communication for by-passing difficulties, understanding of the class and group effectiveness.

Recognising personal emotional needs
EI is our emotional ability to express in words, together with others, our both pleasant and unpleasant feelings, that is to say with a negative connotation. In other words, it is the ability to express our personal uneasiness, our weaknesses and personal sufferings to somebody ready to listen and, although with great effort, to tell the “untold”.
Recognising the emotional needs of each teacher has been the stimulus to sharing personal anxieties and fears within the group and has also cleared up the climate of challenge and suspicion characterising the onset of the course turning it into spontaneity and sincerity.

The choice to work not only on the teachers’ role but also on the individuals was very effective since it has improved the level of the debate on their teaching methods and on education in general, thus achieving more positive results and better the teacher/student relationship.

One of the psychological games we introduced was based on the analysis of the human being in its globality and asked them to express three wishes regarding actual situations and relationships: i.e. communication by each participant of the most important personal relationship and prospects of change has favoured reciprocal knowledge between colleagues.

Knocking down barriers: Cinzia

Opening up to emotions was really a critical moment for some of the teachers. To begin with, Cinzia was very judgemental and sometimes contemptuous and the fact that she thought of herself never to be wrong raised intense tension and dislike within the group.
However, after a while she –partially- recognised the importance of being able to express her emotions toning down her sense of rationality. “I am indifferent towards this project and do not believe in emotions; teaching the rules is more important”, she said.

However, when given the chance to express her emotional conflict without being judged she told how lonely she felt in her job and the burden she felt she was carrying.
The lack of debate with her colleagues on school problems was one of the reasons. “I see my students only during maths class; I do not know what they are doing the rest of school time because there is no interaction with the other teachers. I feel very uneasy and isolated. The students see me as the person who teaches them maths and whatever else I propose them is ignored; I do not understand them; maybe I am an incompetent teacher”. “I am too judgemental towards myself and my work, shy and insecure when I talk about myself, too impulsive and anxious. The others think I am determined (but I am not, really). I feel aggressive and fat. I would like to be able to look at the good side of what I am doing, be more diplomatic and less anxious. I am  often afraid my efforts are to no avail and I get myself into a state.”

The group’s reactions to Cinzia’s flow of emotions were fondness, curiosity, desire to know her better and joy for her being so open.

When Cinzia felt accepted by the group she loosened up and for the first time expressed all her torments sincerely and spontaneously.

Sharing one’s anxieties and weaknesses has given the group the chance to reduce tensions and to overcome some awkward moments.

Work on cultural  resistance towards EI
We have tried to confront both emotional and cognitive sides of emotions in teaching and have also tried to underline the contradictions in the widespread social and cultural attitude towards emotions.
The starting point was the tendency within the group to be apologetic when expressing live and not totally controlled emotions. “It takes very little to make me feel emotional”. This was in simple words the fear of not being able to keep one’s emotions under control. Being emotional is considered a flaw. It has been noticed that people tend to excuse themselves for well justified tears but should they hold them back? Is there a rule saying that bereavement tears are allowed but one should not cry for less tragic events? Can here be an objective grade placing of sufferings? Why is it that a tear may be shed (in secret) while watching a drama movie but not if one’s pet dies? if a person is suffering, whatever the reason, it is important that he or she is allowed to feel and express pain.
Since our childhood we are taught not to cry. “Come on, it’s nothing, it’ll pass, don’t be a child … don’t be sissy”, the result being the fear to shop one’s emotions, especially if they are unpleasant to others, not to be weak or lacking self-control.
Work on teachers’ emotions to promote identification with the students.

With the constant application of EI principles we have managed to develop a higher level of identification of the teachers with their students. This has been achieved through exercise and experimentation, stimulating the teachers to put themselves in the place of the most annoying students and try to imagine what was hidden behind their behaviour.
Trying to live the emotions felt by a young boy who is always mocked or a young girl whose body is developing rather too early has given the teachers a sense of empathy and acceptance for a type of behaviour which before they considered unacceptable since it was seen only as a provocation.

The teachers’ professional problems and their ability to identify themselves with their students came out when they were asked to identify themselves with one problem student and talk about him in first person through a kind of psychodramatic reverse role.

The effect was incredible since the teacher who carried out the experiment passed from irritation and anger to intense worry and understanding.

Important moments of change: a few of the games. 
The “Not being listened to” game.
This is one of the most significant changes in the teacher’s attitude.
The beginning of the game, which has caused strong reactions of uneasiness and conflict among the teachers, invites the players to write down on a piece of paper about some important moments in their lives.
a) a real situation when, first as children and then as adults, they felt they were not listened to;

b) who was not listening,

c) the reason why they were not listened to
The notes, anonymously written, were first shuffled and then distributed at random and read out. Cinzia said immediately that she was perplexed because she could only remember episodes of her adult life. Also Nadia and Roberta had the same problem. These teachers were encouraged by one of the supervisors who stressed how important it was to remember and to listen to the child within if they really wanted to understand their students. 

To make things easier, they could even choose episodes regarding their professional life. After the notes had been written the supervisor took one and read it out. Any form of judgement was forbidden and the group had to just focus on authentic emotions expressed after the reading.
Francesca picks up a blank note and expresses a feeling of regret in realising that one of the group could not recall any childhood episodes. She feels near this person recognising her difficulty. She is harshly rebutted by the author, Cinzia, who finds this lack of memories sensible and positive since she considers her childhood  her “golden age”.
Also Nadia strongly supports Cinzia’s opinion and admits that she has left her note blank too on purpose; she says that her parents “hung on my words” and probably the positive and pleasant episodes removed the memory of negative ones.

Nadia reads a note of a colleague who has written that when she was younger her musical taste was not understood and this caused a sense of tenderness in all participants.

Cinzia reads another note: a teacher remembers when she was a child and wanted to hug her mum in a difficult moment but felt pushed away; Cinzia feels sad about this.

Finally, Roberta gets angry and says she finds it unbelievable that some people cannot remember not being listened to when they were young and that she feels very sad about it.

This has the effect of a bomb: the group is embarrassed; criticism, hash comments and misunderstandings fly all over the place. The blank papers, first cause of scandal, are full of meaning and give the group food for thought: they certainly represent resistance and difficulty to go back to a childhood now denied and forgotten; they may also express fear to be in contact again with their childhood sufferings and anxieties; an open refusal of this game and a clear opposition to our methods.
But the reading we tend to give of these blank notes is that of a defensive attitude and the wait for a better climate of understanding, acceptance and trust.

The game of four emotions: a change in the team’s attitude
While the meetings went on the teachers understood that they could open up, lowering their mask of perfect educators.
We must explain beforehand that during the game some of the four trainers acted as leaders while the others joined the group as players.

The “four emotions” game was instrumental to the releasing of the teachers’ feelings because it weakened the defensive shield that they had built around themselves thus creating for the first time a climate of unity and co-operation born out of the sharing of personal sufferings.

The participation was both involving and intense. The emotions were fear, pain and joy (the fourth was anger, but we were running out of time so we decided to concentrate on the first three).

The game required that the teachers be true and synthetic, avoid quoting the others and stand up when speaking in order to put the stress on communication.

The teachers had to recall real situations when they felt fear, pain and joy,

The participants were invited to speak up and say:

I feel or I have felt frightened when …

I feel or I have felt pain when …

I feel or I have felt joy when …

The first round was Rebecca’s: “I am afraid of losing my grandmother because she is sick; I am afraid not to be up to expectations”

Then the others spoke.
Michela: “I am on a fixed-term contract and at the end of every school year I am afraid that my contract will not be renewed. I live in uncertainty.”.

Roberta: “I am frightened when I or my daughter are ill”.

Maria: “ My father has not been well and I am concerned about his health”.

Lorena: “ I am frightened of dogs”.

Teresa: “ I too am afraid of dogs and also of losing my beloved ones”.

Giulia: “ I am afraid my mother could fall ill again”.

Cinzia: “I am frightened of being ill and also of exams”.

Giorgia: “I am afraid of losing the people I love”.

Second round: “I feel or I have felt pain …”

Rebecca: “I suffered when my aunt died”.
Michela: “ I suffered when my mother died and in front of illnesses”.

Roberta: “… when I lost my child s few years ago; for my mother in law’s illness, for my relatives’ sufferings” (she breaks into tears).

Lorena: “… pain for the death of my child I wanted so much” (also she cries).

Teresa: “… when I lost my grandparents and my father in law also because when he died my son took it very badly”.

Marta: “… when people around me are unwell and I can do nothing”.

Giulia: “… I am now suffering for what Laura has just said; in the past I suffered for my brother’s death” (she cries).

Francesca: “ Also I feel pain for what Lorena has said; it brings to my mind a patient I have seen today in hospital”.
Cinzia suggests to stop the game because it is causing too much pain and she has no intention to talk about her personal life.

The game was very involving because the teachers talked about themselves sincerely and, although with some difficulty, they managed to get into contact with their sufferings.

The painful acknowledgement by Lorena “for the death of my child I wanted so much” followed by a long wail had the magic effect of creating closer ties within the group.
Lorena’s crying was the emotional factor which broke the dam of spontaneity among the others creating a common feeling in all of them. What is also striking is Cinzia’s position tending to banish pain by using defence weapons of  forgetting and denial.
It is not casual that Cinzia is the teacher with more difficulties in her class since she is not able to empathise her own uneasiness, therefore not able to recognise her students’ problems. The students don’t listen or respect her. She complains about not being able to make them feel involved in any activity.
We pointed out to her that the game does not create pain but pain is in their hearts and has had a beneficial effect in emotional expression and sharing.

We ask all of them how they feel after the game.

Roberta: “I feel better because I was able to get off my chest the things that I was bringing to school from home: I cried and now feel much closer to the others because the sufferings seem to be similar”.

Michela” : I feel involved and I am sensing participation”.
Giulia: “I realise that I have been speaking because I felt sincerity and participation. I have also felt the acceptance of painful emotions”.

Cinzia: “I am confused. I feel I am living in another world. I am not sure I am happy to be part of this game. Probably I feel these emotions just about enough to survive. I feel anxious with people who suffer because I am always afraid of doing the wrong thing and increase their pain. I am a believer and therefore I do not suffer for the loss of people I love or for not having had any children. I simply accept it and think that there must be a reason somewhere”.
Lorena: “I am not feeling well and I am suffering a lot but I am glad I said what I said because this is the right atmosphere. I tend to listen rather than speak about my personal life”.

Teresa: “I feel a sense of sharing. We are basically all the same and there must be a common thread uniting us”. 
Rebecca: “I feel a sense of togetherness”.

Maria: “I think that our mind tends to remove negative emotions; I hope that positive feelings help us to keep the sense of sharing we have built up today”.

Giorgia: “I feel confused”.

Francesca. “I feel agitated”.

Before closing the day’s meeting we have a quick round-up on joy (I felt great joy when …) not only to redress the balance of an emotionally painful situation with something more positive and pleasant but also to point out that all emotions have a right to exist, be legitimised, put into words and shared.
Rebecca. “When I graduated”.

Francesca: “When I feel a sense of sharing like today”.

Giorgia: “Last July, when I got married”.

Roberta: “When I collected my daughter’s school report”.

Michela. “When I saw my newly-born nephew”.

Giulia: “When, with no help from anybody, I bought a bigger home”.

Teresa: ”Since when my son was born I have often been happy”.

Lorena: “When I got married and when I see my husband near me every morning”.

Cinzia; “When I got married and saw my family reunited”.

Maria. “When I feel loved and when my merits are recognised”.

What influence has the change had in the teachers’ attitude on their students

As time went by, the teachers realised that the techniques learnt during the meetings, when applied with the necessary changes in their classroom work, would improve the students’ performance and create a better relationship amongst all the people involved.
The teachers demonstrated how the principles of EI were applied in their work: Giulia often began lesson speaking about her mood and that helped to establish a more authentic and confidential relationship with her students.

Roberta said that one morning before roll-calling she told her students that she was feeling very sad due to bereavement; she was very moved when she felt understood and that made her look at her students with deep affection. For the every first time she knew she was really loving them. “The students talked about their personal losses, some of them dropped their tough and indifferent masks and I felt them closer. I realised that by showing one’s emotions the ground becomes fertile and if you are not the first to open up those who are shy will clam-up and will not change”.
The changes in the teachers attitude have no doubt had  positive influence on the students.

To begin with, the teachers spoke about their students as if they were only problem cases, mysteries to be unveiled, difficult situations to be faced with little chance of solution and all this stirred up a sense of uneasiness and tension between students and teachers. When, through the research work the teachers’ vision of their students changed, very good results were achieved on a relationship wise.
In fact, step by step the teachers started to perceive their class not as an anonymous and abstract entity but as a group of people with individual longings, needs and difficulties.
Students have been considered individuals, with limitations and personal resources and the teachers have started appreciating their emotional life recognising them as intelligent persons to be respected in their globality and uniqueness.

This change has allowed us supervisors to give merit to the single students and also to the teachers who often considered themselves inadequate and incompetent.
To look at their students as persons with faults and merits common to all people has protected the teachers from the idea of being able to solve the teacher/student problems at a stroke.

The teachers have become pro-active against the students’ negative attitude; games and simulations have taught them the importance to focus on students’ positive side rather than punish them or make negative remarks on their bad behaviour. Giulia has thought out “a new way to be together” with her students: she has launched the idea of “talking around the fireplace”, a weekly meeting when the students can freely express their feelings on personal problems.
The fireplace is a metaphor representing availability to listen by the teachers. In fact, when a student wants to communicate something personal or important he or she asks Giulia to move to the corner assigned to confidential and emotional communication.

Changes achieved.: the class results are verified in a “photo-finish”
Comparing the initial and final tests we have confirmed the validity of David Goleman’s principles on EI in a different school environment; the teachers confirmed that there have been many changes. Almost all confirm that the class is now easier to manage and lesson are followed attentively and in silence.
The class has now reached a higher level of cohesion and is no doubt showing an increased ability in recognising emotions both by teachers and students, all due to the use of the method proposed by us.
Nadia: “Thanks to your method the class has achieved a “team spirit”; they have played in the school’s handball tournament and won it!”
Another important result is a substantial improvement in learning together with less confrontation and tension.

The teacher in fact confirms that the initial aggressiveness was diminishing.

The results of TRI show an improvement of the students’ relationship with their parents, with young people the same age and also with the teachers.

Compared with the first lesson, now only three students (six before) have a negative relationship with their mothers (no significant changes in student/father relationship).

Obviously the good results of EI in people’s life can have a fall-out effect: the objective of the research was improving students’ relationship amongst themselves but the changes have also been on their relationship with their families. 
The students admit that there is now a climate of co-operation and an increase in self-esteem. “During the tournament finals we encouraged each other, we were more united”.

Only a 16 year old boy admits that he is not having a great relationship: there is an increase in good to average relations between the other boys and girls.
The teacher/student relationship instead tends to fluctuate, so much so that one boy moves from average to extremely positive relations.

Thanks to the SEDS method the teachers’ assessments of individual students are now more uniform compared with the first lesson.
Probably the sometimes superficial beliefs teachers had specially on more problematic students have been overcome thanks to a more global approach deriving from the debated they had. There is also an increased human presence in the student’s drawings (7 now); this means that at least the students see their class as made not only of objects (first photo) but also of human beings and interpersonal relations (final photo).
Results

We can affirm in synthesis that the research has brought about many changes at different levels.
More availability by the teachers to discuss about themselves and to shoulder their own responsibilities.

We began focusing on the teachers need to be recognised and appreciated for the teaching and prevention duties assigned to them; on their need for help to face their students’ psychology and existential problems; on the need to be given effective and true to life information in order to develop emotional and relational skills.

Teresa: “I have learned to put myself under scrutiny and hope that this will be of help in teaching”.

An increase in the teaches’ ability to listen and in their choice of professional tools. Increase in perception of the students’ uneasiness; prevention and answers to their sufferings.
Michela: “Recognising one’s emotions is the only way to cement the relationship with problem students and to understand them”.

Higher level of communication respectful of emotions in the relationship between teachers and students and within the class group.

Roberta: I have managed to better express my emotions in the classroom and this change has brought more openness by the students; they also seem to be more united.

A better emotional relationship teacher/students and student/student.
Roberta: Our increased feeling and cohesion has improved the climate in the classroom.

A decrease in tension, confrontation, disruptive force are helping to a better learning climate.

Giulia: I have tried to listen more to my students. I am making my presence felt by making them understand that we can work well together if we succeed in putting our emotions into words.

The end-of-the-year show went well and they have all behaved.

A progress in the students’ ability to learn

The teachers have seen an improvement in the learning ability and a higher level of interest towards the subjects and more participation.

In conclusion, our task was to help the teacher to help their students. When they have learned to listen and to communicate their emotions they will also be able to accept, listen to and help their students’ difficulties.

6 Conclusions

At the end of the first part of the project we think it useful to make the following correlations on EI.
6.1 EI: an issue only partly known.

We have noted that the debate on EI has shown one invariable truth: many people know of David Goleman and are familiar with the surface of the problem. However, very few know its substance.
The fact that Goleman’s work has been a bestseller has produced a wide superficial knowledge of the problems but a scarce cognition of the conceptual points raised.
Goleman’s work is not fiction or a political essay but a very serious treatise on cultural, social and  educational-training issues. The moment has now come when the terms of the subject matter must be clarified by raising interest in EI and its main themes.

6.2 EI: a concrete route to understand young people’s uneasiness.

Another important point is the following: EI is a concrete route to deal with young people’s uneasiness in a new way. During the past few years the school system has tried to tackle this problem with discontinuous results which in any case were never brilliant.

The type of uneasiness we are talking about is of an emotional nature with several and very complex reasons and it is our opinion that the study of emotional dynamics can be useful to understand the hidden aspects of adolescence in this particular moment in history.

6.3 Intelligence and emotional illiteracy

Another point we found necessary to stress is the inability to express one’s emotions.
Western society has chosen productive efficiency to the damage of emotional effectiveness with very worrying results.

Furthermore, the introduction and the use of mass media have brought the strange “similarity effect” on communication by which channels become wider while their contents tend to shrink.

Paradoxically, the Web is nowadays able to channel millions of data but it looks desperately empty of meaningful contents.
Some philosophers argue that after the Enlightenment the Western world lost all its fascination and its great story-tellers, that is to say all its meaning, and perhaps that is the truth.
If we also consider our last 50 years from cultural liberation onwards we may understand how a certain moral laxity has not always been instrumental to emotional expression but has instead made it more difficult under a pretence of freedom.

6.4 EI and cultural depression

Motivations underlying emotional depression have now changed, up to 50 years ago depression might have been motivated by the contrast between permission and negation, but nowadays the area of permission has widened out of all proportion and negation seems not to exist, depression is considered more an uneasiness of the deep Ego, therefore of cultural origin, not individual but social.
It seems that the problem is a contrast between competitiveness (social expectations) and being inadequate to achieve it.

In other words, in a society where everything is permitted the point is being able to reach the “maximum” objective and not just reach the objective itself.

In this context, showing one’s feelings is a limitation and not a resource. Our society reacts in different ways such as with pseudo-philosophic solutions coming from the Far East, often passing for EI, but more similar to tuppence-ha’penny philosophy, new age or superstition.
 6.5 EI at school?

Surprisingly, the concepts expressed by Goleman are rather widespread in the school system but they do not always go hand in hand with a deeper knowledge of the problems; however, the school world is moving. Since EI is a new terrain there are no previous studies to be used as reference, therefore any initiative in this field comes down to field research.
It should also not be forgotten that this type of study takes a very long time to be carried out since issues regarding emotions, adolescents and subjectivity are very delicate and there is a risk of trading on very slippery ground.

6.6 EI’s future prospects

The prospects of study and research are varied and may be summarised as follows:
In-depth awareness to EI problems
Study on the connection between EI and young people’s uneasiness

Definition of EI’s potentials as well as the origin of emotional illiteracy
Verify if the introduction of EI in schools could change the traditional learning dynamics

Find the way to develop interaction amongst all those involved in EI problems, i.e. students, teachers and parents.
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