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Partner 10 (TR): I. National Report
EI and the Current Situation in Turkey 
1. INTRODUCTION
The elevation of a society to the level of modern civilizations and its transformation into an information society is undoubtedly in direct proportion to the level of education provided to its members. The family is the first institution that offers education to newborns. Naturally parents or other people who assume this role make an effort to prepare the newborn to become a well-functioning member of the society in the way that they think is best. However people have different viewpoints and conceptions of life. What is more, the problems encountered in daily life are reflected sometimes unwillingly on to children and shape their personalities in different ways. Therefore the quality of education given to children in the family is important. 

After the family, schools take over the task of educating children. Schools are places where people improve their intellectual capacity. Schools are expected to equip people with knowledge appropriate to their developmental levels. This is the main aim of primary, secondary and high schools. Not all children are successful at school. In Turkey, the number of young people who are admitted to and successfully graduate from universities is not high. What is more, a university degree is not enough for success in life either. There are many requirements of finding a good job and succeeding in it. Indeed, it has been shown through research that not all people who graduate successfully from a university finds success and happiness in life. This may be due to the fact that school education relies solely on information load, which is inadequate to navigate in life. In our modern times, it is important that schools teach children how to:

· set targets, 

· solve problems in different ways, 

· make the right decision at the right time, 

· think creatively. 

Considering that not all children receive adequate education from the family, it would also be beneficial to add in the curriculum developmental needs which are as necessary as nutrition: “to love, to be loved, to value, to be values, to share”. The best way to materialize this for educators is to probably think of all students as our own children. Only when we do this can we understand the things that they will be deprived of if we do not supply them. This shows that a good grasp of content area knowledge alone is not important for a classroom practitioner. The teacher may transmit content area knowledge through the right channels and with the right methods, but s/he must also add love and human values to this (Tuyan, 2007). 

The root of the word emotion is the Latin “motere”. When the verb which means “to move” in Latin is prefixed by "e-" the meaning becomes “to move away”, which suggests that each emotion triggers an action. The Turkish equivalent of the word “emotion” is a well-liked female name: Duygu. According to Descartes, the concept of "emotion" is similar to the concepts of opinion and belief. He wrote: "Those who have adopted emotions contrary to ours are not barbarians or savages because of this". However Descartes treats emotion as a synonym of sense: "we explicitly know pain, colors and other emotions”. On the other hand, Descartes believes that there are different stages of emotions: “Animals are unable to feel any emotion above level one. This level is a simple motive of the spirit, an organic sense. It starts other movements without hesitating any thought." Emotion, on the other hand, stems from the unity of the spirit and the body, and it is what the individual experiments on him. Descartes wrote: "Apart from this, there are other things that we experiment on ourselves and they should be attributed not only to the spirit or body, but the strong unity between them [..,] this is the way all emotions are [...]”. Daniel Goleman’s definition of emotion is as follows: "a sentiment and a specific thought; certain psychological and biological states and a tendency for a certain set of actions peculiar to this sentiment".

Emotions trigger action. Emotions, thoughts and behavior affect one another in a cycle. Self discovery is the process of ensuring control over one’s thoughts and actions by understanding and managing one’s own emotions. Being understood by others involves expressing one’s own emotions correctly and moving others’ emotions and thoughts, and thus being able to guide their actions. The source of emotional intelligence lies within the individual. It is only the individual himself/herself who can improve their own emotional intelligence, discover what happiness and success mean for themselves and use their emotional intelligence to achieve them (Çatak, 2002). 

Various viewpoints exist about what the basic emotions are. The common consensus is that there are seven basic emotions. Although as a project partner we agree with the viewpoints and the classification given below, we feel compelled to admit that our education system has not traditionally valued these concepts and some educators have not even heard of them. As will be obvious from the information given in Chapter 3 of this report, studies on “Emotional Learning” are currently becoming more common in Turkey and a public opinion is being formed. It is expected that the results of the current project will make a positive contribution to the educational systems of countries similar to ours.

The Four Basic Emotions are:  Fear, Anger, Sadness and Happiness.  

The Seven Basic Emotions are: Fear, Anger, Sadness, Happiness, Surprise, Disgust and Contempt.

Another classification is: Fear, Anger, Sadness, Happiness, Surprise, Disgust and Contempt, Shame and Neutral.

The following claims have been made about emotional intelligence and its definition: 

· In the early 1980s the Israeli psychologist Dr. Reuven Bar-On started to develop the concept of emotional intelligence and defined it as "an array of non-cognitive capabilities, competencies, and skills that influence one's ability to succeed in coping with environmental demands and pressures". (Møller, 1999, pp:218).

· Peter Salovey and John Mayer explained emotional intelligence in 1990 as follows: “the ability to monitor one's own and others' emotions, to discriminate among them, and to use the information to guide one's thinking and actions." (Møller, 1999, pp:219).

· Daniel Goleman defined the term in 1995 in his much acclaimed book Emotional Intelligence as "the ability to know one’s own emotions, have empathy for others’ feelings and rearrange emotions so as to enrich one’s life" (Goleman, 1996). According to Goleman, the thinking part of the brain results from the emotional part of it. These parts of the brain generally work together in everything we do. Success and happiness in work life and private life depends on people’s emotional intelligence skills. 
Daniel Goleman put forward a new concept with his book Emotional Intelligence. IQ had long been considered the only determiner of success. However, recent studies have shown that “emotional intelligence” (EQ) is more critical to personal and professional success than IQ. EQ includes people’s common emotions, communicative skills, and other skills such as humaneness, kindness, grace or politeness. 

Emotional intelligence directly affects our relationships with ourselves and others. On the one hand, it defines our self-development and maturity and on the other, our skills and relations with others. 

The following abilities are important for emotional intelligence. 

· Self-awareness: This means knowing one’s own feelings, needs and aims; making preferences and recognizing personal strength and resources. Through self-awareness, people understand how to behave in certain places, their needs or the changes that will benefit them. 

· Self-management: This is the control and guidance one has on his/her own feelings and thoughts. It is through this ability that we refrain from becoming a slave to our emotions and become able to manipulate them. For instance, when we feel angry, self-management can help us cool down and not make a wrong decision or move. 

· Motivation: The skill of self-motivation means the continuous will to be successful. This skill is particularly helpful when difficulties arise or things do not happen in the way we want them to. People with self-motivation find in themselves the strength to persist in the face of difficulties. 

· Empathy: This refers to the ability to understand other people’s emotions, needs and concerns, and put themselves in their shoes. It involves the ability to think and act like them, accept and respect them as they are. 

· Social competence: This involves the ability to establish and maintain relationships with others. It helps people form good interpersonal relationships, achieve team spirit and manage this team. 

· Communicative skills: The ability to establish good communication is an indispensable factor for emotional intelligence. This involves two levels. First, the ability to express oneself clearly and second, listening attentively and understanding their meaning fully and correctly. 

· What does emotional intelligence bring us? People with high emotional intelligence are generally successful at work as they can establish good communication with others and possess the skills of management. As emotional intelligence brings the advantage of getting along better with colleagues and family members in daily life, they resolve issues between themselves and others easily. People with emotional intelligence accept others as they are, listen to and understand them and thus establish stronger friendships. 
Effective use of emotional intelligence requires abilities such as recognizing, understanding and managing our and others’ emotions. Being able to use these abilities with oneself is inadequate in today’s life. Humans are social beings and have social responsibilities to bemet. The ability of “social competence” within the concept of emotional intelligence is thus based on sharing, establishing close relationships that satisfy both parties, and maintaining them. Mutual satisfaction in such a relationship is based on taking and giving. Socially, it is nurturing and to the advantage of the individual. At the same time, positive relationships require being sensitive to others. This field of emotional intelligence does not only entail establishing healthy relationships but also being in a comfortable and safe mood when living through these relationships (Stein & Book, 2003:166).  
2. THE DEVELOPMENT OF THE CONCEPT OF EI
Research in recent years has shown that the contribution of IQ to life success is not more than 10%. Even though a high IQ is no guarantee for success, prestige or a happy life, academic competence is still overvalued in our schools and culture, at the expense of the development of social and emotional skills which are crucially important in daily life.

Emotional and socially competent people (i.e., those who know their feelings, control them, understand others’ feelings and manipulate them expertly) are more advantageous in both their private and professional lives.

People with highly developed emotional and social skills are happier and more productive in life. Those who cannot control their feelings, though, enter an internal struggle which hinders their clear-thinking and concentration.

Recently, certain researchers have discovered the limitations of examining human intelligence with old methods. Howard Gardner started to question the IQ approach in the early 1980s. In his book Frames of Mind, he claimed that there was not one single construct of intelligence which is critical to success in life but that intelligences are many and varied  (Møller, 1999, pp:217).

Another pioneer in this field was Robert Sternberg. He believed that high IQ might bring academic success but not lead to goal-oriented activities in other walks of life. People who attained success within their own or others’ standards did not only rely on what was taught in schools but gained skills in various fields, and improved and implemented them. (Møller, 1999, pp: 222).

In 1985 a doctoral student in the US (Payne, Wayne Leon) wrote a dissertation called “A study of emotion: Developing Emotional Intelligence; Self-integration; Relating to fear, Pain and Desire (Theory, Structure of reality, Problem-solving, contraction/expansion, tuning in/coming out/letting go)”. This was the first time that the concept of "Emotional Intelligence" had been used in the academia. 

In 1990, Peter Salovey, psychologist from Harvard University, and John Mayer, psychologist from New Hampshire University published two articles related to "Emotional Intelligence". They had attempted to measure scientifically people’s emotional skills. Their findings showed that some people were better than others in defining their own and others’ feelings, and emotional problem-solving. In the last decade, these same professors developed two different tests to measure EQ which largely stayed within the academic world. 

The term only became a “buzzword” in 1995 with the publication of “Emotional Intelligence: Why It Can Matter More Than IQ” by the journalist-author and psychology doctor Daniel Goleman. 

Before becoming an authority in this field, Goleman used to write for New-York Times and Popular Psychology. He was planning to write a book in 1994 and 1995 on “Emotional Literacy”. He was, for this purpose, visiting schools and learning about their efforts to promote emotional literacy. At the same time, he was researching emotions in general. He was an avid reader of Mayer and Salovey. At some point, Goleman changed the title of the book as “Emotional Intelligence”. He thought this title would become more popular and sell better. This was how “Emotional Intelligence” was born in 1995. Goleman appeared on the cover of Time magazine with his book, became the subject of management offices from schools to corporations, and was even read in the White House. The then US president Clinton read the book given to him by his wife Hillary and said "It is an excellent book, very interesting, I love it.” 

As a part of the well-planned promotional campaign for the book, Goleman started to appear on US TV channels. At the same time, he started a conference tour to promote his book. With his and the publisher’s efforts, his book became an international bestseller. It stayed almost one year on the bestseller list of New-York Times and brought a good income to Goleman.

In his book, Goleman collected a lot of interesting information about the brain, emotions and behaviors. He only gave a limited space to his own opinions, beliefs and prejudgments in the book. Instead, he reviewed others’ work, organized and dramatized them. Ever since 1995 to our day, Goleman conducted a current research on emotional intelligence. After the publication of his book in 1995, he realized that managers were willing to pay for his ideas. Later, Goleman left his post in the NYT and established a multi-national consortium (http://eiconsortium.org) . He also wrote a book exclusively aimed at the business market (Goleman, Daniel (1998). Working With Emotional Intelligence. New York; Bantam Books.). In this book too, he defined emotional intelligence and stated that it consisted of 25 skills, talents and mastery. On the other hand, Mayer and Salovey were cautious about commenting on EQ and how sure it is to create “success, happiness and ideal citizens” and chose to focus on scientific facts than earning money. These professors and Caruso (MSC) believed that EQ was a real form of intelligence and could not be scientifically measured (www.eqi.org). 
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3. LEARNING WITH EMOTIONS IN TURKEY AND A GENERAL LOOK AT THE DEVELOPMENT OF EI 

Table 1 summarizes graduate studies conducted at different times in Turkey on the subjects of emotional intelligence and learning with the senses.

                                     Table 1. Theses and Dissertations written in Turkey about EI and EQ
	N
	English
	Turkish
	Author
	Degree

	01
	The relations between emotional quotient and creativity in the students of painting education department
	Resim-İş eğitimi öğrencilerinde duygusal zekâ ve yaratıcılık ilişkileri
	Merih Tekin

Bender 
	PhD

	02
	The effect of situated learning on the development of emotional intelligence competencies 
	Durumlu öğrenmenin duygusal zekâ yeterliliklerinin geliştirilmesine etkisi 
	Demet H. Somuncuoğlu Özerbaş
	PhD

	03
	Effect to management success of sentimental and mental talents of human source in business management and a practice 
	İşletme yönetiminde insan kaynaklarının duygusal ve zihinsel becerilerinin yönetim başarısına etkisi ve bir uygulama 
	Şerif 

Saraoğlu 
	PhD

	04
	Action research study an emotional literacy improvement programme for EFL teachers in the view of humanistic approach 
	Bir eylem araştırma çalışması: Eğitimdeki humanistik bakış açısıyla öğretmenlerin duygusal okur-yazarlığını geliştirme programı 
	Seden 

Tuyan 
	PhD

	05
	The effects of thinking skills of emotional intelligence training on emotional intelligence levels of mothers 
	Duygusal zekâ düşünme becerileri eğitiminin annelerin duygusal zeka düzeyine etkisi 
	Müge 

Yılmaz 
	PhD

	06
	The relationship between emotional intelligence skills and leadership behaviors (employee-centered and job-centered): A survey research on bank managers
	Duygusal zekâ yeteneklerinin göreve ve insana yönelik liderlik davranışları ile ilişkisi: Banka şube müdürleri üzerine bir alan araştırması  
	Füsun Tekin 

Acar 
	PhD


…continuation (Table 1)
	N
	English
	Turkish
	Author
	Degree

	07
	Leadership and leadership intelligence: A case study 
	Liderlik ve liderlik zekâsı: Uygulamalı bir çalışma 
	Mehmet 

Devrim 

Aydın 
	PhD

	08
	Emotional intelligence and factors contributing to the development of emotional intelligence 
	Duygusal zekâ ve duygusal zekânın gelişimine katkıda bulunan etkenler 


	Firdevs Maboçoğlu 
	Master

	09
	The relationship between emotional intelligence and stress coping gtrategies Among University students 
	Üniversite öğrencilerinin duygusal zekâ düzeyleri ile stresle başaçıkma tutumları arasındaki ilişki 
	Emine 

Göçet 
	Master

	10
	The relationship between emotional intelligence and performance (an application) 
	Duygusal zekâ ve performans ilişkisi (bir uygulama)
	Murad 

Yüksel 
	Master

	11
	The relationship between occupational burnout and emotional intelligence (an analysis on managers) 
	Mesleki tükenmişlik ve duygusal zeka arasındaki ilişki (yöneticiler üzerine bir uygulama) 
	Ali 

Çağlar 

Güllüc 
	Master

	12
	Emotional intelligence in management and lidership 
	Yöneticilik ve liderlikte duygusal zekâ 
	Burcu Şahinkaya 
	Master

	13
	A research for determining the relationship between emotional intelligence and job satisfactional 
	Duygusal zeka ve iş tatmini arasındaki ilişkiyi belirlemeye yönelik 
	Doğuş 

Tezcan 
	Master

	14
	An emperical study of the relationship between emotional intelligence, organizational commitment and types of commitment 
	Duygusal zeka ile örgütsel bağlılık ve bağlılığın alt formları arasındaki ilişkilerin saptanmasına yönelik ampirik bir çalışma 
	Kubilay 

Özyer 
	Master

	15
	The relationship between emotional intelligence and decision making strategies in Adolescence 
	Ergenlerde duygusal zeka ile karar verme stratejileri arasındaki ilişki 
	Ayça 

Köksal 
	Master

	16
	The effect to the success of the level of emotional intelligence of professional football players in I.II: and III.union 
	I.II.III Ligdeki profesyonel futbolcuların duygusal zeka düzeylerinin başarıya etkisi 
	Ceyda Serdengeçti 
	Master

	17
	Emotional intelligence levels of the teaching staff in Turkish universities 
	Üniversite öğretim elemanlarının duygusal zekâ düzeyleri 
	Ercümend Ersanlı 
	Master


…continuation (Table 1)

	N
	English
	Turkish
	Author
	Degree

	18
	The emotional quotient map of the electric teachers of technical and vocational schools 
	Meslek liseleri elektrik öğretmenlerine duygusal zekâ haritası uygulaması 
	Ercan 

Nazlı 
	Master

	19
	Emotional intelligence in business 
	Çalışma ortamlarında duygusal zekâ, uygulamadan bir örnek 
	Ayşe 

Gülsevin Börekçi 
	Master

	20
	An analysis of relationship between elementary school directors emotional intelligence level and their preferred managerial power source, based on the perception of elementary school teachers 
	İlköğretim okul yöneticilerinin duygusal yeterlilikleri ile kullandıkları yönetsel güç kaynakları arasındaki ilişkinin öğretmen algılarına dayalı olarak incelenmesi 
	Hülya 

İşbilir 
	Master

	21
	Emotional intelligence as a dimension in EFL 
	İngilizce eğitiminde duygusal zekâ boyutu 
	Elvan 

Duman 
	Master

	22
	The effect of creative drama to the emotional quotient 
	Yaratıcı drama dersinin duygusal zekâ gelişimine etkisi 
	Lütfü 

Özdemir 
	Master

	23
	An application on the experiment of emotional intelligence in time management and managers 
	Zaman yönetiminde duygusal zekânın kullanımı ve yöneticiler üzerinde bir uygulama 
	Sait 

Yalınbaş 
	Master

	24
	Activities of elementary school teachers in teaching emotional attitudes 
	İlköğretim öğrencilerinde duyuşsal özelliklerin öğrenilmesinde öğretmen etkinlikleri 
	Murat 

Başar 
	Master

	25
	Effect of emotional intelligence on transformational leadership behavior 
	Duygusal zekânın dönüşümcü liderlik davranışı üzerindeki etkisi 
	Ulaş 

Çakar 
	Master

	26
	Bar-On emotional quotient inventory (Bar-On EQ-i) Turkish language equivalency, reliability and validity studies 
	Bar-On Duygusal Zekâ Testi (Bar-On Emotional Quotient Inventory-Bar-On EQ-i) nin Türkçe dilsel eşdeğerlik, güvenirlik ve geçerlik çalışması 
	Özlem Mumcuoğlu 
	Master

	27
	Investigation of the relationship between emotional intelligence and types of interpersonal relations 
	Duygusal zekâ ve kişilerarası ilişkiler tarzları arasındaki ilişkinin incelenmesi 
	Devrim Erginsoy 
	Master

	28
	A survey research: The Effections of emotional intelling; on leadership 
	Duygusal zekânın liderlik üzerine etkileri ve bir saha araştırması 
	Aylin Bülbüloğlu 
	Master

	29
	Elementary school administrators and teachers opinions about the level of elementary school administrators skills in using their emotional quotient 
	İlköğretim okulu yöneticilerinin duygusal zekâ becerilerini kullanabilme düzeyleri konusunda yöneticilerin ve öğretmenlerin görüşleri 
	İnci 

Balcı 
	Master


Those Written by Turkish Authors and Scientists:
· 7-12 Yaş Çocuklarda Duygusal Zeka Gelişimi, Kudret Eren YAVUZ,  Özel Ceceli Okulları Eğitim Dizisi, Ankara Nisan 2002. 

· Aklın Öteki Sesi, Duygusal Zekâyla Başarı, Murat Toktamışoğlu, Kapital Medya AŞ, İstanbul 2003. 

· Bizim Duygusal Zekâmız; Dr. Erdal Ata bek, Altın Kitaplar, İstanbul Şubat 2000. 

· Duyguların Dili (Duygusal Zekâya Yeni Bir Yorum), Prof. Dr. Nevzat Tarhan, Timaş Yayınları, İstanbul 2007. 

· Duyguların Eğitimi, Berna Bridge, Beyaz Yayınları, İstanbul 2003. 

· Duygusal Zekâ Eğitiminde Drama Etkinlikleri, Ayşe Kocayörük, Nobel Yayınları, İstanbul, Haziran 2004. 

· Duygusal Zekâ, Niyazi Altılar, Ara Kitap, İstanbul 2007. 

· IQ’dan EQ’ya Duyguları Zekice Yönetme, Osman Titrek, Pegema Yayıncılık, Ankara 2007. 

· İnsanın Dünyasını Aydınlatan ve İşine Yansıyan Işık Duygusal Zeka, Prof. Dr. Zühal Baltaş, Remzi Kitabevi, İstanbul 2006. 

· Kariyer Yaşamında Duygusal Zekâ ve İletişim Yeteneği, Doç. Dr. Gaye Özdemir Yaylacı, Hayat Yayınları, İstanbul 2006. 

· Organizasyonlarda Duyguların Yönetimi, İsmet Barutçugil Prof.Dr., Kariyer Yayıncılık, İstanbul 2002.
Translated Books:
· Duygusal Seçiminizin Gücü, Dr.Gary D.McKay, Sr.Dr. Don Dinkmeyer, Nokta Kitap, İstanbul 2006. 

· Duygusal Zekâ Neden IQ’dan Daha Önemlidir? Daniel Goleman, Varlık Yayınları; İstanbul 1996 

· Sosyal Zekâ Daniel Goleman, Varlık Yayınları; İstanbul 2007 

· İşbaşında Duygusal Zekâ, Daniel Goleman, Varlık Yayınları, İstanbul. 1998 

· İş Yaşamında Duygusal Zeka, Weisinger, H., MNS Yayıncılık, İstanbul, 1998. 

· Yüksek EQ’lu Bir Çocuk Yetiştirmek, Shapiro, L.E. Varlık Yayınları, İstanbul. 1998 

· Duygularla Güçlenmek, Stefan Konrad, Claudia Hendl, Hayat Yayınları, İstanbul 2001. 

· Yeni Liderler, Daniel Goleman, Richard Boyatzis, Annie McKee,  Varlık Yayınları, İstanbul 2002. 

· Liderlikte Duygusal Zekâ, Cooper, R.K. ve A. Sawaf, Sistem Yayincilik, İstanbul. 1997 

· Kadınlarda Duygusal Zekâ; Mariela Sartorius, Varlık Yayınları; İstanbul 1999 

· Duygusal Zekânızı Değerlendirin Duygusal Zekâ Testleri;   Siegfried Brockert, Gabriele Braun, MNS Yayıncılık, İstanbul Ağustos 2000. 

· Duygusal Zekânızı Ölçün, Mark Davis, Alfa Yayınları, İstanbul 2000. 

· Duygusal Zekânızı Keşfedin, Travis Bradberry, Jean Greaves, Truva Yayınları İstanbul 2006. 

· EQ Duygusal Zekâ ve Başarı, S.J. Stein, H.E. Book, Özgür Yayınları, İstanbul 2003. 

· SOS Duygulara Yardım, Lynn Clark Ph.D., Evrim Yayınevi, İstanbul 2000. 

· Duyguların Simyası, Tara Bennett-Goleman, Alfa Yayınları, İstanbul 2003. 

· Duygusal Beyin, Joseph LeDoux, Pegasus Yayınları, İstanbul 2006. 

· 7 adımda Duygusal Zekâ, Patrick E. Merlevede, Rudy Vandamme & Denis Bridoux, Omega Yayınları, İstanbul 2006. 

· Sosyal Zekâ, Başarının Yeni Bilimi, Karl Albrecht, Timaş Yayınları, İstanbul 2006.
The “1st International Emotional Intelligence Symposium”, which was designed by Ege University Faculty of Communication, took place in İzmir between 7–9 May 2007. The end report of the symposium was as follows:

· There is no doubt today about the importance of emotional intelligence in all walks of life.

· Another doubtless point is that emotional intelligence skills are learnable and improvable.

· Work on learning and developing emotional intelligence must definitely start at childhood.

· Emotional intelligence education and development should start first with parent education and continue with in-service training for school administrators and staff. Education for teachers must start at faculties of education by adding emotional intelligence to the undergraduate and graduate programs.

· The importance of EQ in the workplace is also undeniable.

· Training for the business world, and particularly for managers, salespeople and all staff should last at least 3 days and become commonplace.

· Bahçeşehir University Continuous Education Center has found national and international support to prepare an education program, implement it, and assess outcomes.

Some Turkish online groups on EQ:
For correspondence:
(general) 
 http://groups.yahoo.com/group/duygusalzeka/ 
  
(for child)
http://groups.yahoo.com/group/dzcocuk/ 
(for teachers)
http://groups.yahoo.com/group/dzegitim/ 
(for discussion about EI and leadership) http://groups.yahoo.com/group/dzlider 
4. WORK UNDERTAKEN AT FIRAT UNIVERSITY CONCERNING EQ
Although Fırat University is a technical university, significant work is being carried out in the Education Faculty and the Educational Sciences Department of the Technical Education Faculty. This has been encouraged by the recent efforts of the Turkish Ministry of Education to develop cognitively and affectively oriented curricula. Some of the work conducted at Fırat University is mentioned below.

A scientific study run by Kamil Aydın with the supervision of Dr. Burhan Akpınar investigates the effects of emotions on academic success. In this experimental study conducted on primary school children, student emotions were evoked through pleasant smells in the classroom and they were given a “good mood”. To this end, naturally obtained lemon, rose and lavender aroma was used. This experiment was run in the English class considering that meeting a new culture in the foreign language classroom may cause stress for young pupils. The study which had experimental and control groups, followed a pretest-posttest design, and was supported by stimulating smells found that the experimental group performed meaningfully better than the control group with respect to academic success and affective development.

Another study focusing on smell was conducted by Dr. Evren Köse and Dr. Burhan Akpınar on guinea pigs. The three-week study aimed to identify the effects of stimulating smells on the brain and learning behavior. Observation-based data showed that the guinea pigs who had stimulating pleasant smells learned how to swim more quickly and reached food faster in the labyrinth. Similar experiments are continuing.
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5. The Epilogue 
According to some research findings focusing on emotions and affective learning, every human being has three potentials. These are:

· Physical Potential (The action and movement dimension of humans),

· Cognitive Potential (Thinking and reasoning dimension of humans) and

· Affective Potential (Emotional dimension of humans).

Each person has these three potentials to varying levels. One of these potentials is dominant, one is supporting, and one is recessive. While dominant potential determines one’s strong characteristics, the recessive potential shows his/her characteristics that may need improvement. The strong potential is like the captain of a ship; it determines where one’s interest and energy will be channeled. The supporting potential also has a determining effect on one’s life, albeit not as strong as the dominant one. The recessive potential shows one’s weaknesses. True happiness and satisfaction is possible when the weak potential is improved. The graphic shows one’s dominant, supporting and recessive potential.

Dominant Potential: COGNITIVE POTENTIAL


· People with high cognitive potential are generally interested in concepts, ideas and strategies.

· They search for power, confirmation and inspiration in the world of thoughts and ideas.

· They have a rational nature.

· They are inclined to logical analysis and idea and project generation.

· Their perception of time is future oriented.

Supporting Potential: AFFECTIVE POTENTIAL

· People with high affective potential are generally interested in relationships, people, and image.

· They search for power, confirmation and inspiration in the world of people.

· They are inclined to bringing people together, forming close relationships and motivating people.

· Their perception of time is past oriented.

Recessive Potential: PHYSICAL POTENTIAL

· People with high physical potential are generally interested in action, implementation, survival, being strong and independent. Such people have a practical nature, value systems and structures, are action-oriented.

· They search for power, confirmation and inspiration in the physical world.

· They are inclined to systematizing thoughts and materializing ideas.

· Their perception of time is in the present time.

One of the most important elements in the development of a society is humans. People with self-confidence, who know their own talents and interests, make good decisions, have peace with themselves, have empathy, are productive and adaptable, know their responsibilities lead a successful and happy life. They also make their society successful and happy. The most important factors in possessing these qualities are the family and teachers. Therefore, teachers need to know their students well, understand their needs and meet them too. 

The Needs of Children: 

· Children need to know themselves,

· Recognize their talents, 

· Be successful at learning,

· Cope with the hardships of life,

· Have good relationships,

· Be accepted, loved, respected and protected,

· Gain self-confidence,

· Have a regular life,

· Laugh, have fun and a good time

· Be happy.

What to consider when meeting children’s needs:

· Each child is different.

· Each child has different talents, areas of interest and different levels of learning.

· Each child learns differently and need different learning environments. 

· Given the right environment to learn, unsuccessful students will also reach success within the scope of their talents. 

· There is a strong link between emotions and thought. 

· Emotions have a significant role in learning. They help one concentrate. They help with attention, understanding, learning, and retention.

· Learning happens best in emotionally positive and distressful environments. 

Views about intelligence in history;

Old view of intelligence:

· Intelligence is genetic, fixed and unchanging. 

· Intelligence can be measured quantitatively and reduced to a number. 

· Intelligence is singular. 

· Intelligence can be tested separately from real life (through intelligence tests). 

· Intelligence can be used to categorize students and predict their future success. 

New view of intelligence: 

· The intelligence one is born with can be improved. 

· Intelligence is displayed during problem-solving, in a product or performance. 

· Intelligence is not singular; it is multiple.

· Intelligence cannot be distinguished from real life. 

· Intelligence can be used to understand individuals’ talents and potentials and find different ways for its improvement. 

Today it is clear that a cognitively oriented educational approach which excludes and even ridicules emotions and other inner processes, and is solely based on reason and perceptions cannot make people happy and cannot show the way to self actualization. In the process which started with the Enlightenment and continued with visual technological inventions, many Western philosophers marked the eye and the ear as superior senses and the emotions as inferior senses. This approach later came to be known as the “universal truth” with the help of materialist philosophy and behavioral psychology. Under the influence of this approach, schools largely concerned themselves with external arguments, and learning was treated within the context of stimulant-reaction for all organisms. For many years, “good education” was defined as the transmission of well-designed content by well-educated teachers in well-equipped schools to individuals seen as passive organisms. With a modernist approach, education was long accepted as the major tool for adapting the individual to the society. Individuals were only seen in relation to their social roles and tasks. However, it should not be forgotten that people have souls. A rather cognitively developed individual who has a lot of knowledge can at the same time be an egotistical, self-centered brute. The holistic development of humans is only possible with the satisfaction of the mind, body, soul and emotions. Neglecting the human soul, inner processes or emotions may lead to the production of unhappy, dull, anonymous, unnoticeable people. Contrary to the approach which restricted science to logic and senses, the famous 12th century Turkish poet Yunus Emre brought together the scientific and metaphysical dimensions as follows: “Science is knowing science, science is knowing the self, if you do not know yourself, what good is it to have an education”. By this, he emphasized the importance of inner processes. Similarly, a Turkish proverb says “That who does not know what he feels, cannot know what others feel”. Another one mentions maturity in education: “A bird needs two wings to fly: one is material, the other is meaning”.  Recently, modern psychology has also seen the rise of inner processes and emotions in learning, understanding the universe and knowing self. Examples for this trend may be Gardner’s intrapersonal and existentialist definitions of intelligence, Goleman’s emotional intelligence, and concepts such as sensitive and spiritual intelligence.  

The responsibility that falls upon the shoulders of modern educators is to come to realize the inadequacies of the Enlightenment and Modernism, and to search for ways of knowing and discovering self. To this end, metaphysics and a combination of Western and Eastern philosophies are as important as positive sciences. 

Turkey has an advantage in finding a balance between using the senses and emotions in education. Until only 150–200 years ago, vocational education and ethics education was being offered to develop honest, balanced tradesmen in this country under the “Ahî system“. Emotional education called “riyazet ve itikâf” was being offered in Anatolia. Many emotionally robust and wise people were developed with this approach which was based on the elimination of animalistic pleasures and the triggering of inner processes through less sleep, less food and less use of senses. 

Education is the planning and implementation of all educational processes within the array of mind, body, spirit and emotions. It is the development of teachers as scientists, artists and guides. It is important that senses and emotions other than the eye and the ear should also be allowed to enter the classroom. In order to assist people’s self discovery process, emotional education and emotional wisdom should be emphasized and educational methods to this end should be sought after. Thus, nano-technological and neuroscience data from positive sciences should be coupled with Western philosophy and Eastern mysticism, thus emphasizing a multi-dimensional understanding of education. In this context, the school staff especially as managers and teachers should be trained about emotional learning and the school curricula should be designed emphasizing emotional learning as well.

In brief, it should not be forgotten that emotional intelligence increases human competence and that the mind cannot work properly without it. In order to develop healthy, balanced, self-actualized individuals with strong personalities, investment should be made in emotional intelligence.
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